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These preliminary conclusions are based on obsengand reflections on the
presentations and discussions that took placesdtiiioon Forum. These conclusions
identify future potential areas of action for btitle North-South Centre of the Council of
Europe and the Alliance of the Civilisations of theited Nations as well as other
agencies and actors represented at the Forum:rgoeets, parliaments, local and
regional authorities (including inter-governmerdeganizations) and civil society
(including but not restricted to NGOs).

Areaswherethere appearsto be an underlying consensus:

There is the prospect that quality HRE can be hdbprevention in reducing
incidences of human rights violations and conflitHRE contributes to “real”
enjoyment of human rights, as Thomas Hammerberiectged us to think about,
we can then consider that there is a relationsbiwéen HRE and sustainable
peace, as Jorge Sampaio proposed.

HRE should be integrated meaningfully within thenfal schooling sectothat
youth and other members of the public can at theesame be successfully
reached through nonformal and informal learningt thHRE should be a lifelong
processthat governments have a formal responsibilitgrimmote HRE within

their own institutions and professional grogosh as law enforcement officials,
the judiciary, social and health workers, and teesland that evidence of success
will be in the closing of the gap between policgamactice of human rights
(including concrete access to justice).

We value the dialogue and sharing of experiencdsagproaches amoragtors
(within and across national and regional contefitjud de Boer-Buquicchio).

An important dimension of this sharing, howevetpisinderstand the contexts
within which HRE is taking placélhe speakers representing regional initiatives
have identified specific contexts for the HRE thate influenced opportunities
for and choices that have been made in regard®, lduch as the history of
mass violence/systemic human rights violations;erurattitudes (government
and citizens) in relation to the concept of humghts, pressing problems (such
as poverty or inter-cultural tensions) that migéatit part addressed through
knowledge and actions promoted through HRE.

The intrinsic value of quality education in pronmgfihuman development and
fundamental freedoms, as UNESCO pointed. Enjoyroktiite right to education
should not be forgotten and was identified as dneays in which “modernity” is




being brought to some regions, according to MohaBEld8en Achour. At the
same time that we should be dedicated to a pakaltedeparate endeavor in
promoting HRE. | propose that schools and schodysiems that integrate
human rights values into their culture and waywoiking are also more
successful in achieving elements of their missedated to attendance,
achievement, and reduced incidences of disciplipasplems. Part of this
equation, however, is a balance between rightgespmbnsibilities, which is
potentially a subject for further discussion attheo setting.

Areas of HRE requiring further thought and effort:

* HRE should promote the enjoyment of human rightss eans that we need to
have a clear understanding and appreciation of tmnaian rights means in daily
life, how such values might regulate our interactioith wne another, as Ana
Maria Rodino said yesterday. What might be contyetiéferent if people
internalized the standards and values of humansf?gfor HRE this means
bringing human rights norms within public discourte&an also mean working in
areas where human rights themselves are seen swsial.

» Several presenters have emphasized the importépc@otizing human rights
education with those groups that are most margiedland vulnerabjevhose
human rights have been grossly violated. This &y laad us into
acknowledging and deepenig HRE work that takessplacommunities and
involve families

* HRE is closely related to other educational prastisuch as education for
democratic citizenship and global education andgtiledo not have clear
definitions or concepts that would help othersriderstand the ways in which
these approaches are distinct from one anotheatati@ same time can share
similar approaches and goals for learners. In timtext of the Lisbon Forum, we
have discussed HRE in relation to the promotiorespect for cultural diversity
inter-cultural understanding and dialogue. Severasenters also presented
educational approaches, such as the teachingigiowed facts, that might aim for
the same goal and therefore promote a culture miamurights. How to present
these approaches in ways that demonstrate whdtcagon for human rights,
what is human rights education, and so forth &ssé that remains largely undone.
| think that this is a matter of language, in phtit also one of clarifying for
ourselves conceptually what is HRE and what is atioie for a human rights
culture which are probably not identical. We also neetiita to the question of
what is quality education, and this brings us bacthe matter of working harder
on establishing an evidence base for our practices.

* The presenters have indicated that there has begregs in relation to HRE
policies and operations at all levels: internatlpregional, sub-regional and
national._Yet more progress needs to be made negitbns The
recommendations section of this paper present biihe suggestions made at




this Lisbon Forum. | would like to mention here whaany presenters illustrated
for us: that we cannot forget conteithin each region, within each specific
HRE learning environment, we must seek for thellpoablems and issues that
are most pressing from a human rights perspectideuae HRE to address these
while at the same time validating itself as a legad normative framework. So
this means that in some of our contexts we will ttarlook at the issue of
religious diversity, or we might need to addressbpgms such as poverty, as
Margaret Crahan depicted HRE efforts in Latin Aroaifior much of this decade,
or gender inequality. In some of our contexts tbeegnment is a willing partner
in HRE; in other contexts, governments may be @nédted or even hostile. |
mean here national governments, but also locahamucipal authorities, or even
traditional authorities.

Good ideas proposed in the Lisbon Forum and areasfor further action:

* Human rights educational efforts should make udeeaty obligations in
promoting HRE(e.g., in relation to the right to human rightsieation). These
obligations provide a mandate for state actorsathdr duty bearers to take up
their responsibilities to carry out HRE and foricsociety to urge them to do so.
The forthcoming second phase of the World PrografamelRE, which will
focus on the training of professional groups, dredngoing need to continue the
focus on the schooling sector that was emphasiz#dtkifirst phase, provides a
renewed effort to encourage government and dutsebeéo fulfil their
obligations.

* Inthis regard, HRE stakeholders might activelyagegin giving input into the
draft Declaration on Human Rights Education andriiing that will be presented
to the Human Rights Council in its March sessiogyd@hd the coordinating role
that is already played in Europe by the CouncEofope through the draft carter
on Education for Democratic Citizenship and Humaghk, the North-South
Centre might help to facilitate information sharedgout how such input might be
provided and to encourage the use of the Declaratipromoting HRE in the
future.

* Inter-governmental agencies and regional instihgtisuch as those represented in
the Lisbon Forum have a role not only in promulggipolicy documents and
declarations but in actively promoting the practi€¢iRE. The presentations
clearly demonstrated such commitments. IGOs andmaginstitutions have been
actively involved in the development of HRE todfsyesearch and measurement,
and in the promotion of HRE with governments andl society members
through partnerships and resource support. In sves, these activities have
already been carried out collaboratively and thisighly valued. Several ideas
proposed in this Forum for enhancing the operatimoak and support provided
by these international and regional agencies were




(1) Enhanced sharing of educational tools, knowledaepaactices between
regions | would say that this sharing would be most megfuil if the
contexts for the evolution of these regional pragiwere also understood,
and the ways in which HRE processes and decisamtslace and evolved.
The evolution of HRE in Latin America is directlglated to the overthrow of
the political shifts towards democracy that tookgel beginning in the 1980s,
to the many years of popular education that toakeduring the period of
dictatorship, and to special concerns such a ppaad discrimination. The
evolution of HRE in Africa is characterized by allkeveloped community
empowerment approach that has allowed for an edéibaron pedagogical
approaches related to individual and communitydi@mation.

(2) Enhanced sharing of policy tools and institutiogi@brts to promote HRE,
such as the Charter on Education for Democratiz&iship and Human
Rights that is being developed at the Council aflga and the establishment
of the Wergeland Centre whose mission is exclugiteetultivate the infusion
of EDC/HRE within teacher training institutions euighout the continent. An
institution such as the North-South Centre coukilgglay a role in sharing
information about such policy tools and key ingidns and actors across
regions. Again, these policy documents and irtshial approaches are
particular to one region but illustrate regionalam&nisms that have been
undertaken that could be considered in other regasnwell. One question
that emerged in discussion was whether cross-ragretationships might be
more sustainable if there were inter-institutioo@bperations established as
opposed to project-specific collaborations.

(3) Identifying and facilitating the involvement of ngovernmental actors and
new approaches for promoting a culture of humaltsithrough education
The deep and long-standing role of NGOs in carrgngHRE is already well
established. Explored in the Lisbon Forum was tie of youth; moreover
discussions identifed the importance of workingwmtite media and making
better use of ICTs in HRE. Many international, cegil and national and sub-
national organizations have recognized the valugarking in nonformal and
formal education and of making use of the reachaaedtive prospects of the
ICTs. Yet in these areas one could say that a gesdtof work remains to be
done and ongoing, concerted efforts would be quaghwhile.

(4) Cooperation and interaction between inter-governaienstitutions (OHCHR,
UNESCO, AOC) and regional institutions (CouncilEafrope, OAS, African
Union, ALECSO) is crucial in the process of adogt#nUN Declaration on
Human Rights Education and Training but also, agrntha@ps more importantly,
in its follow-up and implementatiofraith-based international organizations
such as OIC/ISESCOand language-based internatiogahizations such as
OIF and CPLP have also an important role to pldae participation of almost
allof these organizations has been a unique feaftthie Lisbon Forum and
they have expressed their commitment for commorkwor




