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| would like to join Professor Vladimir Filippovuo host, and Professor Radu Damian,
the Chair of the Council of Europe’s Steering Cotbeei for Higher Education and
Research, in welcoming you to this conference. ol also like to transmit the
greetings and best wishes of the Right HonourableyTDavis, Secretary General of the
Council of Europe, who had planned to be with wayobut who regrettably had to
change his plans for reasons beyond his control.

The strong interest of the Secretary General umasrthe importance of this conference,
which focuses on the role of higher education onpoting intercultural dialogue in
broader society. It complements a conference inekirasbourg some 14 months ago on
intercultural dialogue on the university campusyhich Professor Filippov, was one of
the speakers. It also underlines the strong rat@af higher education to the
overarching political goals of the Council of Eueopglemocracy, human rights and the
rule of law. In our modern and diverse Europeaneties, these values cannot be a
reality unless we, as societies and individuals,paoficient in intercultural dialogue.
Higher education is of key importance to this endea.

It is difficult to imagine a more appropriate verfoethis conference than the Russian
University of Peoples’ Friendship. Not only doesname describe what is an important
goal of intercultural dialogue. It is a universéywhich dialogue is a fact of everyday
life. That sounds simple, and part of the univwgisiachievement is to make dialogue
appearsimple, but, as Professor Filippov told us in Sbaurg a little over a year ago,
this achievement relies on a very conscious irigiital policy.

The importance of what our host institution doessaslimited to intercultural dialogue

on campus, however. This university would of ceurave been an excellent venue for
our previous conference, focusing on the universdtyipus. The reason it is also an
excellent venue fathis conference, focusing on the role of the universitgroader

society, is at least two fold. On the one hand,hmst institution is very much aware of

its role as an actor in society, based on the gabfiés highly international and
intercultural profile. On the other hand, thisversity prepares its graduates to be active
citizens in their home countries and to carry witem the experience of dialogue on
campus and apply the same principles as citizebsoaider society.

| am pleased to see here today representativestioitinistries and universities as well
as of NGOs. This is precisely the mix of actord thakes the Council of Europe’s higher



education programme unique. | am particularly pdas see Rectors from Kazakhstan
as well as Lebanon among the participants. Kazakhs, as you know, not a party to
the European Cultural Convention, but it is a couniith which the Council of Europe is
developing active cooperation and it is an impdrtauntry in terms of intercultural
dialogue as well as of the more classical aredwsgbier education reform. Lebanon will
host an important conference on intercultural djain November, organized by the
International Association of Universities, whicls@lprovides the Rapporteur for this
conference.

Allow me also to acknowledge the participation efadPerona-Fjeldstad, the Director of
the Europe Wergeland Centre in Oslo. This cemthech was officially opened last
Friday, will be dedicated to enhancing the roleadfication professionals in developing
democratic culture and intercultural dialogue, @nsl an active partner of the Council of
Europe.

* % %

Any Council of Europe view of intercultural dialogwill take as its starting point the
White Paper that was adopted by the Committee aidirs in May 2008. Many of you
will be broadly familiar with our White Paper orténcultural Dialogue, and | will not
present it in any great detail here today. | viilwever, underline certain aspects of the
White Paper that | consider important for our coafee.

The first of these is the title: Living TogetherEBguals in Dignity. The title is short but
it contains two key elements without which intetatal dialogue is impossible.

Firstly, living together. This is far more than-ewistence or living side by side. Itis
also more than mere inter-nationalization or singggaking to each other from opposite
sides of a mental or physical border. Living togethresupposes close contacts and
interaction between individuals of different cutar and it is an important challenge to
our European societies.

| wonder if it is not also quite a challenge touersities, even if universities are often
thought of as international institutiopsr se The issue is not just whether we have
foreign students and staff on campus. The isstenity whether foreign students and
staff are integrated into university life. Are thayart of the academic community or are
they left to themselves and their own communitythdly are, what does this mean for the
role of the university in promoting dialogue in hder society, and what does it mean for
how these foreign students and staff will themsehbe& as citizens?

Secondly, equals in diginity. It is important toderline that we do not only speak of the
equality ofrights — even if the Council of Europe is a human rigitganizations — but
equality ofdignity. That is, basically, saying that we are all ai@gvalue as human
beings. This has profound implications for ourisbes, and there is no shortage of
historical examples of what happens when socieiey the fundamental value of



human beings. It is also worth rememebring thatespolitical parties, in many

European countries, have based their electoraranoge on the assumption that humans
are not quite equal if they are “too different’ed®gnizing the humanity of "the other”

in practice is far more difficult than doing soehéctually. The fact that these parties
receive votes is in itself an important argumentridercultural dialogue. Our equal
dignity can be denied, but it cannot be abolislaed, higher education should play an
important real in creating awareness of it. Higb@ucation, an eminently intercultural
domain and one committed to intellectual curiosinnot remain at a distance from this
endeavour.

* % %

The White Paper focuses on five broad policy areas:

1) Democratic governance of cultural diversity

2) Democratic citizenship and participation

3) Learning and teaching intercultural competences
4) Spaces for intercultural dialogue

5) Intercultural dialogue in international relations

This is not the place to explain these concepttetail, but | would like to make the
general point that the cornerstones of a politcéiure valuing diversity are the common
values of democracy, human rights and fundamergatibms, the rule of law, pluralism,
tolerance, non-discrimination and mutual resp&gmocratic governancegoes not
simply mean that the views of a majority must algvpyevail: a balance must be
achieved which ensures the fair and proper treatofgrersons belonging to minorities
and avoids any abuse of a dominant position. @rother handgitizenshipis, in the
widest sense, a right and indeed a responsibilipatticipate in the cultural, social and
economic life and in public affairs of the commuyribgether with others. This is key to
intercultural dialogue, because it invites us faklof others not in a stereotypical way —
as “the other” — but as fellow citizens and equals.

Let us, then, look at the policy areas outlinethenWhite Paper from the vantage point
of higher education.

At first glance, what is immediately of concerrhigher education would seem to be
learning and teaching intercultural competencdne way of looking at education is as
a process leading to a set of competences, itleeh difficult to see how or why these
competences would not include those needed forcunteral dialogue.

We often hear that today’s world is “flat” - nottime same sense as this statement would
have been made 500 years ago, but in the sensadldarn technology and modern
means of communication have made the differenteslan Earth so intimately connected
that they all depend on each other. This is nopthee to discuss whether Earth is really
flat or whether the particularities of our cultuharitage represent mountains and valleys.



The point is that relating to the world beyond @neimediate horizon is not an option —
it is a given and a must. Trying to hide from breader world makes about as much
sense as sticking one’s head in the sand. Whetheaiw to work internationally or
whether we rather aim to work in our home countrgwen our home region or
community, we will need to understand those wheehdifferent cultural backgrounds
and who either live and work in our countries omoaunities or who visit for purposes
of work or leisure.

To put it bluntly: whatever our line of work or oplace of residence, it is highly unlikely
that we will spend our entire lives avoiding foreggs. All parts of the education system,
including higher education, must help provide leasrwith the competences they need
not only to deal with this complex reality of digercultural background, but to thrive in
and benefit from this environment. We will be muidiner for the effort.

* % %

What, then, are these competences? Competengaaldications are often referred to
as what a person knows, understands and is aldle tovould add that our view of
competences should also include attitudes. Doeseopportunities — challenges that can
be met — or only insurmountable problems? Do veecsitural diversity as a challenge
that can enrich us or a problem from which we neitster hide or run?

Beyond the competences that higher education wil igarners in the respective fields
of study — whether engineering, history or law ght@r education must give all graduates
a set of generic competences, such as analytidayatommunication skills or the

ability to make decisions, often on the basis obmplete information.

Without aiming to give a complete list of interautl competences, | would at least
venture to say that higher education should prositlés graduates with a world view
that does not stop at national borders or eveneaborders of Europe, nor should it be
limited to the northern hemisphere.

Higher education should provide its graduates watimpetence in foreign language-

or even better, in more than one foreign langualges is not only because we need
foreign language skills in order to communicatewgeople from other cultures — and
that is important enough in itself — but also besealearning a foreign language means
understanding and accepting that a concept cargressed in different ways.

Universities are important imcreasing our understanding and knowledge of Vasiely
spoken languages as well as of the cultures thay caf the history and societies that
are less well known to us an also to improve oweustanding of how majorities and
minorities relate to each other. Are there situaithat tend to make majorities more
aggressive and less understanding towards mirgram if yes, how can these situations
be counteracted? We know that economic distreststed make people less
understanding of those who have a different backmtpand that makes the need for



intercultural dialogue and awareness even more fitapbin times of economic crisis,
like the one we are going through now.

Higher education must also build on secondary dthrcéo improve its graduates’
understanding of historynot only to improve their understanding of whereir own
countries and cultures come from but also to undedshow other countries and cultures
have evolved through history. An understandingistfory may also help graduates get a
better perspective on time. Above all, it may Hegrners understand the need to
understand the views of other$he Council of Europe has been a pioneer inldpigg
methods for history teaching, in particular throdlyd concept ofnultiperspectivity

This concept has much in common with intercultdralogue. It emphasizes the need to
look at historical events from different pointsviéw and to understand how and why
others may have very different views on one’s owstony. Multiperspectivity doesot
mean that all views are equally acceptable. Isdus free historians from the need to
look at the evidence, and it does not offer shétt¢hose who deny basic human dignity
or who deny crimes against humanity. Like intenatat dialogue itself,

multiperspectivity i-open-mindedbut notmind-less

The Council of Europe is also a leading organarain citizenship educatianWhile
democratic citizenship and intercultural dialogoe ot the same thing, many of the
competences we need for one we also need for liee. oT he ability to think both
critically and constructively is essential for dtate of citizenship: critically because not
all solutions put forward by public authorities afeébenefit to citizens and constructively
because for citizens to take ownership of theiretms, they must not only be able to
block unacceptable proposals but even more impthytenparticipate in developing
viable alternatives. Criticizing is often the e@syt, while coming up with viable
alternatives may be far more difficult.

It is difficult to imagine how a society can beljutlemocratic if it cannot conduct
intercultural dialogue, and it is equally difficatt imagine how intercultural dialogue can
be conducted in societies that stray far from tieals and practices of democracy. The
competences needed for intercultural dialoguetaeefore also largely those needed to
develop and maintain a culture of democracy, amddlture cannot exist without
education.

A patrticularly difficult point for many Europeans inderstand is the role of religionin
many societies as well as in many cultural grogfigion plays a fundamental role, as a
belief system and as a cultural reference, andgloften difficult to fathom for those
whose background is in more secularized societtasiay be worth remembering that
Europe is in many ways atypical in the relativaw|visibility of religion in our

societies, even if here also, there are differebe¢seen individuals and cultures. The
point is not whether one is a believer or not bhetker one can understand the role that
religion plays in many people’s lives, value syssenultural background and personal
attitudes. Higher education should play an impurtale in developing this kind of
understanding. This is why education is the maymct of the Council of Europe



encounters on interreligious dialogue, the secdvahich will be held in Strasbourg at
the end of this month.

* % %

So much for the obvious role of higher educatiodemeloping the competences needed
to make intercultural dialogue possible. As we thear, competences are what we need
to get a job. This is right, and the importancgeiting a job should not be
underestimated. We hardly need to be remindedatfih a world that is in the middle of
an economic crisis, and we can only hope that weatleast in the middle of the crisis
and not just in the beginning of it.

What we need to be reminded of is rather that veel mempetences not only to get a job,
but also for our other roles as citizens and hub®ngs. | cannot resist the temptation
here to refer to the Council of Europe’s importantk on defining the public
responsibility for higher education and researdhictvled to a political recommendation
by our Committee of Ministers. In this recommemnalatwe also spelled out the main
purposes of higher education. As you would expgaeparing for employment is one of
those purposes, but it is one of four. The futl iears repeating:

preparation of sustainable employment;

preparation for life as active citizens in demacrabcieties;

personal development;

the development and maintenance of a brad and edddmowledge base.

PwpNPE

The purpose of referring to this list at our coafege is that it reminds us that higher
education has an important role to play also inatiher areas identified by the Council of
Europe White Paper. How can we think of democmgiernance and cultural diversity
or of democratic citizenship and participation witih thinking of competences? How
can we think of spaces for intercultural dialogutheaut thinking of universities, both in
their roles as communities in themselves — dialagueampus — and as essential actors
in broader society?

Democratic governance, citizenship and participaigopartly a question of technical
competence and partly of attitudes. Modern, compteieties cannot be governed, and
politicians and voters cannot make sound decisumgss decision makers as well as
voters have a good understanding of a whole rahgswes.

In modern societies, governance, citizenship amticgzation cannot disregard the need
to include those with a different cultural backgnduhan the majority population. As we
have seen, this is not uncontroversial in Eurogeditical life, where citizenship is often
taken to mean the name and the colour of the pesspe carries and where democracy
is thought of only in terms of voting. Voting is oburse important, but democratic
citizenship and participation refer to the partatipn and influence of members of a



community on the lives and policies of their saei®tNot least, it refers to the
commitment of citizens to their own societies. $daiety can survive if its members are
apathetic or if citizens treat their society ondyaaproviders of services. That,
incidentally, is one reason why it is so importamthink of students as members of the
academic community and not as clients.

* % %

| started by expressing particular pleasure ap#récipation of Rectors from Kazakhstan
and Lebanon. These two countries represent regi@entral Asia and the broader
Mediterranean region with a strong Arab contribatiothat are very important to
Europe. We need to understand these regions, @ktoeappreciate their cultural
background, and we need to develop better cooparaiith them. Higher education
should be at the forefront of this cooperation.t diay is higher education essential to
developing a deeper understanding of the need éaohamisms of intercultural dialogue.
Higher education policies themselves offer an d&neltopic for cooperation that will
also need to carried out with an awareness of i@lltlifferences.

As you know, the Council of Europe is strongly eygegin the Bologna Process, and our
host, Professor Filippov, is not only an eminentt@eand friend of the Council. He was
also the Minister of Education who brought Russta the Bologna Process. | firmly
believe that the Bologna Process is an excellesisldar cooperation between Europe
and other parts of the world, but | am also coneththat this cooperation can only be
fruitful if it is approached from the point of vieof intercultural dialogue. “Bologna
policies” copied blindly are likely to fail, but ‘®@ogna policies” adapted with due regard
to the background of each region and country shbale every possibility to succeed,
and the Council of Europe is both a willing and +may be allowed to say so —
competent partner in this endeavour.

| would also like to point to the Council of Eurépé&lorth-South Centre, which is

located in Lisbon and which has a particular mamtatvork with non-European
countries, not least those of the Mediterraneantl@dbroader Arab world. Its brief,
however, spans wider, and there is no reason vdoyatry like Kazakhstan could not
join the Centre. | also very much hope that Ruadigparticipate in the Centre, which
technically will be done by acceding to the paréigteement under which the Centre was
established.

This is one of the issues | will raise during mgysin Moscow. | would also very much
welcome a high profile activity in Russia, and wiot linked to education? It could focus
on teaching about religion in school — and pleage that | said “teachingbout

religion” and not just “teaching religion” — or amference on an issue of higher
education reform with the participation of Centhgla or the Arab world. It could
address a specific issue of higher education retorchthus provide an opportunity to
practiceand not only tdalk aboutintercultural dialogue.



* % %

Part of the reason why the Council of Europe iglaable partner in higher education
policy is that we see higher education as an inapbart of modern society. As we have
often said, also in “Bologna debates”: structuedbrm is important but only if it serves a
purpose. They must be “structures with a missioftiat purpose must be to develop the
kind of societies in which we can live togetheegsals in dignity and which are fluent

in intercultural dialogue.

Some 10 years ago, the Council of Europe ran & pitmect on the university as a site of
citizenship. Among other things, the project fouhat many academic staff — and
probably also students — do not consider developiaglture of democracy as a task for
higher education. Why do democracy when you cach@émistry? However, the two
are intimately linked. Chemists are also citizexrg] the citizenship mission of education
does not stop at primary or secondary school.spsct we find many of the same
attitudes to the role of higher education in prangtntercultural dialogue, and this is
borne out by looking at the kind of issues on wtittod majority of university leaders
engage. However, universities cannot engage ieldping our future society unless
they engage in developing intercultural dialogumiversities cannot be universities
unless their mission and the education they prosdgeater than the sum of its
individual academic disciplines.

Let me end by quoting a key paragraph in the WiR&per, because this paragraph
illustrates my point very clearly. When it speaksat higher education, the White Paper
says:

Higher-education institutions play an important @olin fostering

intercultural dialogue, through their education grammes, as actors
in broader society and as sites where intercultud@logue is put into
practice. As the Steering Committee on Higher Etlanaand Research
suggests, the university is ideally defined prdgibg its universality —
its commitment to open-mindedness and opennebs wdrld, founded
on enlightenment values. The university thus hasatgpotential to

engender “intercultural intellectuals” who can plan active role in the
public sphere.



