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Training for intercultural competences in social services – proposal for a methoological guide for city councils, social workers and migrant associations

Introduction

Although European societies have never been culturally homogeneous, it is evident that with the legacy of colonialism, slavery, impact of globalisation, economic disparities, and international wars and conflict, there is increasing racial and culturally heterogeneity. It is estimated that there are almost 21 million people of ‘foreign’ background living in European countries, comprising less than 3% of the aggregate population of Europe
. Such diversity raises concerns about common values and norms, and ties that may bind disparate groups together. Moreover, there are other social changes as societies evolve. These may include the role of women, gender, family form, and sexuality. Such changes require negotiation in the context of modernity and diversity.

As contemporary modern societies become increasingly racially and culturally heterogeneous, and experience social change as a consequence of globalisation, there are widespread concerns about the pernicious effects of marginalisation for migrant and settled communities and the importance of social cohesion. This paper provides the background to one key approach, namely intercultural competence, and its salience as a useful construct to achieve social, economic and cultural equity.

The paper is divided into three parts. Part one provides a brief picture of the process of acculturation, the migrant experiences of marginsalisation, and explores the key tenets of the intercultural competence framework. Part two addresses the implementation of the intercultural approach across European societies and puts forward examples of innovative policy, provision and practice. Part three sketches out the key dimensions of the intercultural approach in the context of training. What lies at the heart of these debates is the notion of ethnicity, and difference and diversity and how the process of ‘otherisation’ serves to marginalise. The paper focuses on the importance of countering such a process to ensure parity and social justice in the context of human rights.

Part A:

‘Race’ and ethnic relations

The increasing racial and cultural heterogeneity found in modern contemporary societies has generated enormous political and academic debate about the best and most desirable ways to achieve racial harmony.  The terms race and ethnicity are often, mistakenly, used interchangeably to mean the same thing. Writers in the field of social sciences make important distinctions.  Whilst ‘race’ is discredited as a biological term, and is generally understood to be a social construct to understand the dynamics of racism, ethnicity is often defined ‘as denoting socio-cultural factors such as shared histories, memories, myths, customs, sentiments and values’
.

With the growth of racial and ethnic pluralism in the European Union, there is an important and ongoing debate on the notion of citizenship and entitlement to social and political rights and a conferment of duties and responsibilities.  Concerns about the threat to the so called host culture and to the welfare state from immigrant groups and asylum seekers are de rigour and regularly exploited by the far right and others. Such debates impact decisions about how notions of citizenship are conceptualised, understood and implemented. The dichotomy of ‘us’ and ‘them’, the process of ‘otherisation, and the boundaries of belonging constitute the key dimensions of the citizenship debates. With the push and pull factors of immigration, the economic disparities between the advantaged north and the disadvantaged south and socio-economic concerns about the preservation of ‘indigenous groups’, there are severe implications for the social and political rights of migrant labour. Thus, whilst the affluent north requires migrant labour to meet its needs, it manifests an insecurity about the concessions it can make to help migrants ‘feel at home’. 

Social scientists in Western societies have put forward various models of race relations to understand the process by which minority communities become absorbed or assimilated into mainstream society to which they migrate.

Acculturation has been described as the process of learning about and adapting to a new culture
.  This adaptation may require the individual to adjust all or some aspects of daily life such as language, occupation, accommodation, education of children, health care, social activities, and recreation. It is believed that during the process of acculturation, parents and young adults who venture into the new culture for work or education are likely to begin the process sooner than individuals who stay at home
. Young children adjust to the new environment by taking cues from parents and teachers.  

The four stages of acculturation focus on the extent and the ways in which minority ethnic individuals adapt to their new society:

Assimilation - The process of assimilation highlights 5 stages - pre-contact, contact, conflict, crisis, and adaptation.

Integration - refers to maintenance of individual and group cultural identity as well as becoming an integral component of a larger society. Here, the image that is created is one of a number of cultural groups living co-operatively within a larger social system

Separation - The phase of separation refers to self-imposed withdrawal from the larger society, for example, a separatist movement, or communities living in seclusion such as the Amish Community in the USA.

Marginalisation - refers to the loss of essential features of one’s culture, but not being replaced by entering in the larger society. The non-dominant groups are out of cultural and psychological contact with both, their traditional culture and the dominant society, and display feelings of alienation, marginality, and a loss of identity. 
Acculturation studies have focused on independent variables such as length of residence, diet, reading habits, links with the place of origin, as indicators of the process of acculturation. We believe that such variables, whilst important, can lead to spurious notions of ethnic identities. The wider socio-economic and political influences are crucial in understanding parental ethnic identities and value systems.

Most acculturation studies have taken little account of increased globalisation, and the interaction between ethnic groups at a number of different levels. The basic assumption of the acculturation thesis has been that the migration process and contact with the dominant culture leads to a process of acculturation on the part of the minority communities. It is important to point out however that models for studying acculturation have changed over the past decade. Current models consider multi-dimensional aspects of acculturation (e.g., cultural awareness, ethnic loyalty, ethnic identity fluidity) and multiple and layered identifications as real and meaningful possibilities.
However, the measurement of acculturation whereby the focus is only upon minority groups fails to give us a holistic account of how a society conceptualises race and ethnicity, the power dynamics within a society, and how the dominant group may also be transformed by the settlement of minority groups.

Comparative studies with minority groups in Western societies and with racially and culturally similar groups in places of origin would enhance our understanding of how racial and cultural factors shape the social, political, and cultural fabric of societies. It is important to ensure that time, location, power, and generational influences are taken into account. With the growth of mixed race populations, notions of ethnic fluidity, privileging and stigmatisation are also important considerations. Moreover, the historical and political determinants and the context specific nature of the ways in which ethnicity, difference and diversity are played out is crucial. 

Socio-economic and social work experiences of migrants 

Research evidence informs us of the high rates of poverty, and social exclusion experienced by migrant groups in Europe
. The severe impact of such socio-economic disadvantage emanating from unemployment and low income deeply affects other aspects of the lives of migrants including poor housing, ill-health, and cultural and gender discrimination. Moreover, given that ethnicity and migration are not a homogenous experience, it would appear that the picture is rather complex and varied in terms of lived experiences. For example, some ethnic groups may be relatively advantaged compared to others
. A recent study of 14 European countries has revealed that the concept of citizenship wields an important influence. For example, the study finds that poverty is lower among migrant groups who are defined according to citizenship than among migrants defined according to country of birth, both in relative and absolute sense
.

Research and anecdotal evidence into the experiences of minority ethnic groups in contemporary multi-racial societies suggests that social services are attempting to address the social problems being experienced by these groups. However, it would appear that there are a range of factors at play which lead to fragmented and poorly developed services. Moreover, some minority groups may well be under-served, or over-represented as service users. For example, research indicates that mainstream services to older minority ethnic people and those with disabilities are lacking in cultural sensitivity and remain under-utilised
. On the other hand, child welfare and mental health services are two prime examples of over-representation leading to criticism that social services are failing to provide timely support to obviate crisis situations
.

In the field of child welfare for example, research evidence from countries such as the UK, the Netherlands, Norway, Denmark, and Sweden indicates the high rate of referral to social services of some minority ethnic families and children and subsequent entry into care
. A new Swedish study involving over a million children and young people has documented that poverty may be a bigger factor than ethnicity in out-of-home care placements
. It is important to note that whilst this study emphasises poverty over ethnicity, it does highlight the limitations of its methodology. For example, due to the construction of the Swedish Child Welfare Register, the researchers did not have access to data on the recorded causes of placement in care. Moreover, the researchers were unable to analyse the relationship between immigrant status and placement in out-of-home care for different recorded reasons, for example, child abuse and neglect, or behavioural problems). There was also no available data on the prevalence of problems such as child abuse and neglect by ethnicity. Thus, whilst acknowledging that poverty is a significant factor, it is difficult to lend credence to this study on its claim that ethnicity is of minor importance.

Social services are a microcosm of wider society and are not resistant to the influence of dominant norms which may be predicated on myths and stereotypes of ‘others’ from a different background, in this case those from a different racial and cultural background. The process of ‘otherisation’ may lead to practices which are consciously or unconsciously embedded in differential treatment leading to unjust and possibly discriminatory outcomes. 

In the field of child welfare and in a climate of ethnic stereotyping and uncertainly, there have been long standing concerns about the treatment of minority ethnic families. Certainly, the experiences of minority ethnic youngsters in care indicate concerns about the lack of early intervention, and inadequate family support services and often inappropriate services leading to poor outcomes
. Such experiences do little to allay the fears of minority groups and often lead to situations of mistrust even for those who have had no dealing with social services. 

Given the evidence base of the experiences of minority ethnic families and children, what then are the perceptions of minority ethnic groups of social services?  Research evidence points to the following areas in regard to obstacles and perceptions:

· Fear and mistrust leading to lack of help-seeking resulting in lack of early intervention/crisis situations

· Lack of awareness and understanding of a range of service provision leading to limited use and access

· Inappropriate services

· Lack of language skills

· Lack of interpreters

We know that rates of poverty and social exclusion among minority groups are significantly high and that those on the margins of society require the greatest help and assistance from social services
. We also know that faith, culture, spirituality and racial and ethnic identity are integral to people’s lives. Given such knowledge and in a climate of evidence based policy and service provision, it would seem that efforts need to be made to learn about the perceived and/or actual barriers to service provision that members of minority ethnic groups may hold. 

Intercultural competence – ICC

The concept of intercultural competence in contemporary multi-cultural societies is becoming recognised as a useful tool to address marginalisation and achieve social cohesion. However, there is little theoretical development of this concept. It is important to operationalise this idea to help disentangle the opacity which clouds key notions surrounding this concept. 

Theoretical concepts are crucial in our understanding of situations and social relations. And unless and until we begin to explore these in a critical fashion, we run the risk of not only fuzziness but a lack of clear engagement with the issues and concerns facing individuals, families and groups. Key notions of culture and cultural relativity require debate and discussion. Moreover, it is worth exploring how such a concept as the ICC could be extended at a practical level from individuals, families, and groups to organisations and social change. 

Culture is generally associated with the shared norms, values, beliefs and traditions of a group of people. Such norms and values are not fixed but dynamic and subject to change depending on location, time, and individual and group experiences and social economic, and political situations. Thus, history, geography, economics and politics are key variables in understanding how culture is understood, how it develops, and how it’s transmitted from generation to generation and also how it impacts other groups who may subscribe to a different set of values and traditions. Also, the impact and influence of one’s own culture on other cultures is contingent upon the social, economic and political power relations which exist in a given societal and global context.

Key notions associated with intercultural competence include stereotype, prejudice, discrimination, stigma, ethnocentrism, racism, internalized oppression, race, ethnicity and culture. 

Weaver
 defines cultural competence as ‘identifying the most meaningful aspects of a client’s identity in a particular case situation and factoring that information into all aspects of the work’. Such a definition could be perceived to be focused on the inter-personal level – that is, the client’s identity. Even so, there are terms which are open to varied intrepretations – for example, what is meant by meaningful aspects of a client’s identity? Meaningful for whom? For the client? From the client’s perspective? From the perspective of the worker? How does the identity of the worker and the client impact the interaction, and an understanding of what constitutes identity etc. 

It is vital that intercultural competence is defined, understood and implemented at differing levels from individual to organisational within the equality and human rights framework for all inhabitants in a municipality. Though ICC refers in its origins to the interaction of individuals, and not systems such as corporate or national “cultures”, yet every interpersonal encounter takes place within a framework that is defined by the predispositions and norms. Most of the system framework includes hierarchical relationships or demands assimilation in accordance with certain preconceptions of identity. In a “culturally” diverse environment, changing these types of frameworks is a core issue for the municipality (administration) and is also a general socio-political responsibility of all members of society. Thus, the key objective of ICC should not only be to teach and train ICC to impact attitudes, knowledge and skills, reflection and interaction, but also to reflect and come to arrangements on policies and structures to lead to notions of identity that include all inhabitants of a society and promote the idea of a “culturally” heterogeneous society. Ultimately, this framework exists when actors involved meet at “eye-level”.

It is evident that ICC is not only about good communication, it is also about power, inequalities and discrimination. Thus, notions of equity, non-discrimination, anti-racism, intercultural adaptation, inter-creation and inter-action, are crucial in the integration of ‘minority’ and ‘majority’ communities. 

Within this context, interculturalism, multiculturalism, anti-racism and diversity management are not necessarily mutually exclusive concepts. They are arguably intertwined and important components of ICC. But the new concept of ICC has to go beyond all of this, and the “intercultural opening” approach – besides other measures – need to be adopted by institutions/organizations (public) administration at all levels of policy making.

Part B: 

From a minority perspective towards a collective commitment on social cohesion with shared cultural competences

This part of the paper is about the possible ways to move from a problematic perception and a reactive handling of migrants towards innovative structural and collective changes, thanks to increased awareness and practices along intercultural competences, namely ICC. It shall first address the issues at stake in our societies and then explore means to evolve from such a narrow perspective to a more ambitious paradigm of social cohesion. Positive initiatives already taken by local public institutions will be disclosed and analyzed to their limits, whilst new concepts of citizenship, a “glocal” approach of coordination and facilitation as well as contextual recommendations to institutions at large will be discussed for possible implementation.

What do we state in our daily situations? 

First of all, we are aware that institutions must play an active part in this process of accommodating differences, while reconciling our citizens around rights and responsibilities.

This is precisely why numerous initiatives or experiments which will be described later have taken place in different parts of Europe. The overriding question is - should it be at national or federal, provincial or regional, sub-urban or district levels.

Although these moves have proven to be essential for reaching more sensitivity to otherness and bringing some cohesive knowledge, we also realize gradually that those efforts are still depending on highly motivated individuals with acquired intercultural competences more than just favourable environments induced by institutional measures.

Among this small community of ICC professionals, some consciously interact as interpreters
 (and not as single translators) or as cultural mediators to assist staff members and migrants alike in communicating effectively with each other. But providing or enjoying a specific help does not necessarily answer to the genuine needs of the corresponding population. Indeed, while public servants or social workers often see such interventions as a threat to their professional identity and power status, migrants and non-native speakers tend to perceive their position as that of minority citizens with a special treatment and a lot of dependency.

Why should we change this paradigm?

The first argument to be developed is the imperative need of social cohesion, which has been extensively addressed by the Council of Europe in its previous publications
. But social cohesion cannot be reached without mutual recognition of identities: this constitutes the essence of intercultural competences (ICC), where differences and similarities are openly admitted and used to allow further progress together. It implies that time should prior be dedicated to mutual knowledge, transversal joint experiments such as projects in many organizations, since “interculturality” relies on dynamic interaction and is a transformational process.

The second argument has to do with going beyond awareness and a limited scope of actions towards broader institutional response: instead of considering existing structural elements as a prerequisite pattern to allocate means or resources to the individual actors, why don’t we elaborate a strategy accommodating collective ICC as a core aim, which will in turn influence the way our structure is organized and functioning? 

The third argument is linked with the current individual ICC service providers who have to intervene in highly contextual environments, such as health or education, for instance. Despite all their goodwill and personal abilities, they soon face serious hinders to comply with their assignments. Indeed, as long as the frame of action is formalized like in Court or the Police and the Administration, the stakes are along conformity to the rules with a sanction power, confronting indigenous worldview and ways of life.

However, when it comes to less formalized patterns such as in education, health or social services, the goal is clearly to accompany or coach an integration process towards empowerment and autonomy, with a limited sanction power of the institution. 

Which additional reflections should be brought to the debate?

It all starts with obtaining a clear picture of the effective needs of the culturally diverse residents, whatever their administrative status (documented migrant, undocumented migrant, refugee, asylum seeker).

And from what we collected, there is very little formal and systematic exchange between those minorities and the Authorities in the kinds of accommodation required, along the existing services. Although there is a concern for having a similar treatment like any citizen, we still insist that for first generation migrants several obstacles
 have to be raised: the barrier of language and communication, the actual level of information and education of the service user, the cultural awareness of the service provider and the lack of visibility on help measures.

Alternatively, cultural disqualification (meaning requiring less of someone because of a different ethnic background) should be avoided as a perverse possible effect of a special treatment reserved to migrants, who generally do not want to be exceptions to the rules but rather recognized as bringing a life project to the country of residence instead of just problems to the community of citizens. Furthermore, instead of ad hoc solutions, we should aim at structural evolutions with an ongoing articulation of needs beyond the migrant perspective to instil change for social diversity and a plural society. 

At the political and legal levels, the concept of democracy itself needs to be re-assessed at the light of multiple complex identities and corresponding loyalties. Indeed, cultural diversity cannot be managed with democratic instruments decided on by the weight of the majority. Since the rules shaping human interactions are established by institutions
 - with an ethnocentric perspective - it does not favour the integration of minority values and interests. This means to admit that a space like Europe might be enriched by diversity and that equality is a complex notion
 to be monitored and accommodated with some additional right to differences of concern for public action. Therefore, the concept of pro-active citizenship through collective involvement of all parties towards well-balanced solutions has to be praised and supported at the highest level of lawmakers and law enforcers.

Moreover, to overcome institutional reductionism when facing exceptions and re-create interactive communication, we should refrain from over-burdening the operators in public services with administrative tasks and entice spaces for joint action on the policy front. 

Which alternatives already exist and what can we learn from them?

1/ A combination of outsider/insider cooperation engaging migrant families and a designated coordinator from within to elicit the needs of a service user when facing a specific public institution (United Kingdom) 

2/ A library or bank of competences gathering cultural informants from major emigration places and local experts on international affairs and immigration issues for possible recourse or awareness sessions dedicated to public officers of various institutions; a benchmarking tool to measure the level of diversity adaptation was being applied to social services (Norway and the city of Drammen) 

3/ A research centre specifically focusing on interdisciplinary and cross-cultural approach to health for all citizens including vulnerable minorities, with a pilot project networking hospitals across Europe (Norway and Belgium) 

4/ A communication programme allowing to enhance job performance in multi-cultural workplaces by dealing with linguistic learning and communication development for all the stakeholders within institutions (Norway) 

5/ A complete overhaul at a municipality level for health services through administrative tasks reduction, active offers to migrants, planning of internal communication with focus on writings and translation, investment in mediation and training, effective distribution of information materials; a dedicated reference structure and several sensitively-targeted programmes have emerged since then (Italy: City of Prato and Tuscany region) 

6/ Another district initiative - although in a large city where migrant people are discouraged to settle - comprising support to school and sport activities for young migrants (Youth Opportunity Zones) as well as internships for young under-educated adults or coaching and financial grants for small entrepreneurs (Economic Opportunity Zones); the underlying conviction being that education and job opportunities stimulate integration and social cohesion (The Netherlands: city of Rotterdam and borough of Charlois) 

7/ A global model for social mediation, including community programmes or initiatives for information and dialogue, while involving government agencies, universities, media, parents and youth councils, employers associations, trade unions and public service institutions; mentors as role models and ombudspersons were emphasized for concrete development of intents (Malta)

Which alternatives could exist with what possible effects?   

It should be starting with an entirely new concept of citizenship
.

Today, most of us are aware of their personal identity through different mirrors: family background, educational past, social position, local, regional and national belonging, ethnic origin and language mastery.

Many factors such as an attractive life project in Europe, but also our decreasing own inhabitants spectrum with a rising life span must be considered. Indeed, in the next coming years, selected immigration will turn into an active policy encouraged by the Authorities, for maintaining the quotient of active people to an ageing population. Additional waves will naturally amplify this scenario, since “undesirable migrants” or asylum seekers will continue to flow in by the same or different channels.

To this regard, we can already state is that our anchored traditions of welcoming, sheltering and protecting disclaimers of human rights are no longer sustainable. A complete redefinition of our intents and an overhaul of the corresponding current political choices - integration or assimilation – have to occur.

A new concept has to emerge, including the idea of accommodation. This new concept should entail mutual respect and recognition of a joint life project of citizens bearing complex identities: “In the context of the project, the concept of interaction is more relevant compared to that of integration. While it is appropriate to talk about integration of newcomers, who are expected on their arrival to adopt the main standards and norms of their host societies; it becomes rather stigmatising when it is referred to migrants of 2nd or 3rd generation, born and bred in the host country. “
 

To-morrow and for the next future, we meet another challenge in parallel to the former one: integrating citizens stemming from non-neighbouring countries but belonging to the European sphere or heritage, with sometimes very different historical backgrounds and beliefs.

Our proposal of new citizenship would then be entailing new elements:

The principle of a heterogeneous multicultural Europe is key to our future and our development, with accommodated integration through interaction and dialogue as a core common policy.

The fact that being a citizen of Europe means acceptance of a shared destiny with same values around equality of rights and responsibilities based on residence, coexistence of diverse ways of life in mutual respect, commitment to culturally shared knowledge and competences by choice, solidarity and permanent dialogue along identities.

A collective responsibility of engaging intercultural dialogue at all levels with all parties involved from the schoolyard till the retirement places, in the work environment as well as in social gatherings or during collective events.

All these key points should be part of the European Chart of Citizenship, to be discussed further in link with the Faro Declaration of 2005
. By the same token, we cannot avoid a debate for a contingent agreement on the amplitude and contextual interpretation of universal human rights, fundamental freedoms, secularity, democracy and state of law. 

What we propose instead is a positive perspective on differences as a source of mutual enrichment, based on intense interaction in a pluralistic society, an accommodated citizenship where all European citizens acquire multiple languages abilities and develop their cross-cultural knowledge and intercultural competences on a freewill basis.  

A “glocal” approach of coordination and facilitation at all levels must be adopted.

Starting from the Ministries and institutions dealing with migrants, a dual perspective to avoid ethnocentric views has to be a systematic concern. This means the inclusion (not only the consultancy) of migrant representatives from various generations, not by age range but by layers of relative acculturation.  

Of course, this significant step will not improve the current situation of undocumented migrants and asylum seekers, for whom the road to a new citizen status remains problematic.

Declarative arrivals in Municipalities as new residents should then become a prior obligation for better survey of evolution and regularization. This process would be directed to all residents - whatever their status and provided a clean conduct – and could be assessed during regular sessions, out of any political agenda. 

In order to ensure a “glocal” approach
 of coordination among constituencies, we suggest that a Council on Migrants and Expatriates (acronym COME) may be created for interfacing the various institutions at different levels, favouring open dialogue and creative options, meanwhile they would represent a free permanent forum access and propose public awareness events.

In regional and local institutions, applying and sharing best practices from similar settings will greatly enhance experimentation panels and allow benchmarking on successful processes.

Since the strategic goal of social cohesion has been re-affirmed by the Council of Europe - and its way along intercultural dialogue in the White Paper - we deem important to expose potential structural changes. 

Indeed, most existing structures in the public sphere tend to opt for the following processes: professional bureaucracy with vertical hierarchy, departmentalization of tasks and responsibilities through expertise and control, few horizontal relations and well-defined procedures in a highly regulated environment. Predictability and stability are keynotes, while inducing change is always a challenge and may bring resistance from experts.

In this general context, responding to diversity of cultures and align the proceedings on this principle seems rather odd, if not an illusion.

Therefore, we have no other choice but to simplify and exemplify - which will benefit to all patients or customers whatever their origin – according to the steps hereunder: 

1/ Align all administrative processes into one single step with dedicated professionals possessing intercultural competences and an unique welcoming window for all formalities 

2/ Provide synthetic plain information and written documentation in major migrant communities languages with some personal help, whenever required 

3/ Create a transversal project team gathering one expert in each domain of activity, who will address every major issue linked with migrants but, above all, instil awareness to non local cultures among the whole staff with allocated resources 

4/ Organize regular internal forums for exchange on good practices and further training to larger mixed groups of users and service providers 

5/ Disseminate to the population as a kind of corporate citizenship the measures taken and the outcomes during “open doors” forums, inviting politicians and migrant representatives alike.

Equal treatment through a more favourable structural environment is good, however accompaniment measures geared towards equal opportunities should be offered to generate tangible steps of improvement within or along the workplace. Indeed, it represents not only a form of dignity to be able to ensure one’s own family living standard, but equally an important setting for developing intercultural dialogue.

It could even be praised from within, since research has proven the value of associated collective competences
 for induced progress, learning and innovation.

Contextual recommendations will be tailored to formal and informal institutions.

While addressing the power stakes and the roles in future citizenship profile, we ought to analyze the possible threats caused by private entities (namely families or communities), who often go with their own regulations or traditions to circumvent the enforcement of public laws for reasons of autonomy, self determination or freedom of opinion.

In the context of formal powerful institutions, the least we might expect is an easy access to information on services and a respectful attitude towards visitors and citizens at large. 

In both cases, additional facilitation factors might be available: multilingual documents in most current migrant idioms, professional translation services or accredited cultural mediators, awareness and training on intercultural dialogue for students dedicated to be law enforcers, more exposure to foreign languages and cultures during their curriculum. We could even push further in integrating multicultural heritage of Europe and corresponding responsibilities to the society, as being a paragraph in their oath of practitioners. 

When thinking of additional ways to transform the structures, we hardly could allow an easy access to those places, which are supposed to make their power attributes visible and symbolize fundamental State organs. Moreover, hierarchy and status conferred to these positions prevent an overhaul on key processes as in other frameworks.

In less formal or informal settings, power expressions are deliberately put aside in many cases because of the very nature of the activities and objectives. Those are rather tuned to an increasing sense of autonomy and individual responsibility for users with preventive actions and assistance.

During compulsory school, discovery activities could entail opening to various cultural patterns and initiation to foreign languages available in Europe and beyond. Subjects like history or geography would enlarge views and include different standpoints. Critical thinking and self-awareness could be developed in all areas of study. Mental flexibility and change attitudes ought to be praised as positive values. Group work and joint life experiments might be favoured at all times. Intercultural secular summer camps would then be offered for mutual confrontation with differences and similarities, while recognition of collective achievements recognized and valued. This would of course imply a thorough training of future pilot teachers to this process.

During apprenticeship or university studies, a sense of new citizenship should be enhanced. Collective contributions during curriculum, campus life or work environment should happen, since it is proven that those experiences nourish future perceptions and behaviours. Other steps might include, among others: specific courses on in-depth cultural knowledge with intensive study of a language “by heart” (meaning free willingly chosen among a large array of possibilities), intercultural exercises and case studies, exposure to a maximum of mixed environments through generalized Erasmus Mundus programmes and intensive training in multicultural organizations. All this would deserve active promotion.

During professional life, a natural influx of worldwide newcomers in all positions plus an intensive push through “globalized” exchanges and long-distance relationships will force the various actors to evolve. Those having a high degree of awareness, knowledge and practice will lead the others to the path of ICC progressive mastery.

In the emblematic and sensitive health sector, all persons - whether migrants or not  - are confronted with the harsh reality of their individual capital of health over time. Nevertheless, we suggest transversal steps to allow a combination of curing and caring aimed at all citizens: 

1/ Special CoE accredited programmes of training in ICC for medical and nursing students whilst engaging similar actions for current medical officers in all places 

2/ Specific CoE accredited interpreters and cultural mediators, as an exception to collective ICC development enhanced by regular exchanges and a virtual bank of accumulated data on cultural issues met 

3/ A synthetic plain welcome information sheet available to every patient in major CoE languages and some selected idioms reflecting the global population at stake 

4/ Dedicated windows for additional requests and a single procedure of entry with rotating staff members 

5/ Culturally mixed bedrooms to encourage discovery and socialization during hospitalization times, since health is a common concern to patients

6/ Joint activities for patients with an educational purpose centred on cultural games / discovery TV channels on diversity / positive examples of new citizenship 

7/ Support and/or implication of families on these activities and targeted information programmes on most common illnesses with preventive and curative measures, sport and diet recommendations according to different cultures

All these possibilities - and probably many others - would avoid the stigmatization effects already underlined, in addition to sustaining the combined mission of hospitals and clinics. Beyond the nice initiative of MFH (Migrant Friendly Hospitals)
, this “cure and care” mission should be generalized through comparing and sharing practices at a regional level of networking across Europe, along good neighbourhood rules. 

Of course, these principles and proposals would be extended to undocumented migrants and asylum seekers. State-level agreements should be negotiated to cover expenses and provide a minimal access to social security, since it is considered a basic human right in Europe.

We should not make any differentiation in social services such as family help and planning, housing and shelter, youth and sport or leisure activities, financial contributions and welfare allotments. Whatever their origin, beneficiaries rejoin since distress and sometimes misery have neither borders nor languages, but just require a compassionate attitude. Although most professional and benevolent persons involved are deemed especially touchy on these issues, we ought to propose more culturally tailored courses and give them a word, as well as more value through media coverage or reports.

Part C: 

Intercultural competence Training 

The final part of this paper outlines the basic tenets of intercultural training and posits the key considerations for municipalities in working with migrant groups. In addition to the guiding principles and key considerations of the ICC approach, this section also provides an account of the focus of such training, how it could be usefully implemented in the curriculum and the possible ways in which it may be subjected to scrutiny via assessment and evaluation.

It is crucial to acknowledge that although ICC is about ”cultural” variations, it must also take into account other factors such as class, gender, disabilities, and residency status as identities are complex entities. Municipalities therefore need to adjust their services according to these new realities and life concepts. In order achieve or maintain social cohesion, the public administration needs a sustainable concept of ICC in its services, vi-á-vis the clients and within its own structures – which goes certainly beyond the training of its personnel (individual level). In the most extreme sense, this indicates what value the municipality (state) has to its inhabitants and vice-versa. An investment in ICC, namely through training and the “inter-cultural opening” of the social service providers, could eliminate costly failures in this context. 
Guiding principles for ICC

The criteria on which ICC is identified, monitored, and assessed, are not always clear or consistent. Therefore ICC is most successful when it abides by the following principles:

· the responsibility for the development of ICC programmes and the intercultural opening of the institution is certainly in the hands of the administration/management.

· the stronger the institution involves people of different background (class, gender, sexual preferences, disabilities, residency status, “culture”, ethnicity, “race” etc.) as its staff member and as cooperation partner, the more effective, more sustainable and cheaper it is for the community.

· basic concepts/frames should be shared and clarified at European level 
· professional roles of intercultural trainers, mediators and interpreters should be given recognition, independence and a professional code. 
· ie certified by national or international bodies.

· minimum of quality standards required:  ICC training curricula should be “standardized”, and included at different education levels
· ie from primary school to university education, 

· and included in further life-long-learning programmes. 
· the outcomes of ICC training and programmes should be monitored at individual, and organizational levels, 

· i.e. through incorporation in “quality standards”-certification processes. 

· ongoing assessment of the development of ICC at al levels of the municipality 

Organizational ICC has therefore to include 

· equality policies, 

· complaints and appeal procedures, 

· staff support, 

· transversal teams of professionals, 

· adequate resources, 

· revised curricula,

· training, 

· access to interpreters and intercultural mediators, 

· intercultural coaching processes, 

· consultations with service users, 

· partnerships with relevant community representatives (NGOs of the various groups of interest), 

· research 

Key considerations for municipalities/public administrations

· Why and how do municipalities/public administrations have to open-up intercultural?  

· in order to serve all members of their communities equally/social cohesion, 

· re-elaboration of responses to objectives (against this opening) and

· avoiding usual ones (arguments), such as psychological patterns on self-knowledge etc.

· Why and how to asses the “opening” of the municipality?

· Why and which ICC do we mean?

· develop individual competences (“social/soft” skills)

· collective competences

· institutional changes

· training and what else?

ie coaching processes, transversal teams of professionals etc.

· How did we move from anti-racism training to cross-cultural trainings for a genuinely innovative intercultural training

· to recognize and overcome structural limitations like power situations or procedures, 

· collective emotions such as fear for change 

· individual fear in itself and positive interdependence as a mainstream beyond exceptions.

· Define the stakeholders for major contextual organizations, such as education, social work, police and court... where power sanctions vary considerably.
· Why and what type of ICC programmes are needed? 
· Why and how to asses these ICC programmes? 
· Proposal of an “ideal” ICC programme frame with an integrated practical methodological tool-kit with different types of exercises (on CD-Rom). 

ICC requires integrated education; implementation into curricula

The multidimensional and process-oriented ICC learning should not only be added as a supplementary adult-learning module to existing programmes. It is also necessary to examine to what extent ICC as an educational goal can be integrated into regular curricula at kindergarden, school, vocational training and higher education. Since the development of ICC cannot be offered by one discipline alone and since it demands much more than what language learning or traditional cultural studies are supplying, it must be approached in an integrated manner, communicated through diverse forms of learning, at diverse levels and by transversal team of professionals. 

So what are the implications of ICC models for educators, municipalities, politicians who would like to include the development and assessment of ICC in their curricula?

As indicated it is important to understand that the development of ICC is a process and must be intentional, cohesive and coordinated. So the development of ICC does not occur through the reading of cultural/diversity notes or the occasional discussion or presentation in language classes about culture. It must go beyond the tip of the “cultural iceberg”. ICC development must be interwoven into the curriculum and not viewed as an “add on”. Furthermore, it is important that students be provided with opportunities for meaningful intercultural interactions as part of their coursework. This could include service learning opportunities, cultural immersion experiences within the community where they live, and intentional one-on-one interactions with someone from a different “cultural” background, as well as study abroad opportunities. 

ICC training – what does it consist of?

When designing successful training sessions and programmes one needs to consider a variety of factors, such as: the homogeneous or heterogeneous goals and needs of the participants, the type of training required and the context in which the training is to take place. Additional to these more general factors, when designing ICC training sessions in social services, the success of an ICC training programme depends much on key methods used and topics covered in intercultural training, including handling critical incidents. 

Which intercultural competences should be developed? The following criteria will be issued at an ICC training:
· attitudes (motivation) specifically, the attitudes of openness, respect (valuing all “varieties”), curiosity and discovery (tolerating ambiguity) are viewed as fundamental to ICC.

· intercultural knowledge and skills

not only knowing what is different in other cultures, not only “do´s & don´ts”, but more: understanding of others world views; understanding of the role and impact one’s “culture” has on behaviour and communication as well as historical and religious contexts; sociolinguistic awareness of the relation between language/body-signs and meaning in a societal context

· tolerating ambiguity, remaining open to unknown situations and withstand these often unknown/unfamiliar situations

· ability to reflect inter-personal outcomes include elements of adaptability, flexibility, empathy and in ultimately adopting an ethno-relative view
 and essentially “behaving and communicating appropriately and effectively in intercultural situations.” 

· constructive interaction (particularly in “cultural” conflictual situations)

The following key topics/components are covered in an successful ICC training programme:
a) “race”, ethnicity, “culture” and values

b) migration, discrimination and racism

c) communication, perception and assumptions (stereotypes)

d) intercultural conflict(s) and possible solutions (conflict resolving)

How to assess intercultural competence?

Although its importance is more and more recognized, there seem to be no organisations assessing ICC in a specific and structured way. ICC requires an ongoing process-oriented evaluation. Therefore instruments need to be developed that would use a range of indicators to evaluate on an ongoing basis how and to what degree ICC is acquired within learning processes, on the individual and personal level as well as on the institutional and structural level.

ICC can hardly be defined in numbers or in a percentage-profile, but many different tools may allow a reliable statement: 
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Assessment criteria for legal equality (political level):

· do foreign nationals / migrants experience equality in the face of the law?

· what action does the state take to fight discrimination?

· what is the degree of their residence security? (residence status)

· how is family reunification regulated?

· what degree of access to the work and housing market, educational system and welfare-state benefits is available according to legal status?

· what opportunities for political participation do foreign nationals / migrants legally have?

· do foreign nationals / migrants have the right to vote? If so at which level (local, regional, nationwide, Europe)?

· what are the provisions for naturalisation?

Assessment criteria for equal opportunities & cultural variety or diversity

(= implementation on local/municipality level)

· how is the residence security for migrants handled? (legal status versus the real handling)

· which access do migrants have in the job market, in the educational system, as well as in the housing market and goods market in real? What do statistics say, why is this so?

· which political participation do the migrants take:  making use of the possible given right to vote; status/position and numbers of migrants in political parties and unions, ratio of deputies and members of government to the migrant population?

· is multilingualism and intra-cultural instruction in kindergarten and educational institutions part of the rule-system?

· is there any official recognition of the holidays of the migrants’ religions?

· are religious food commandments recognised and acted upon in kindergarten, schools, hospitals and staff canteens?

· do administrative bodies offer their services multilingually?

· do social institutions offer culture-sensitive support?

· which migrant-specific public services does the community have?

· Weiter mit seite 9 (suchthilfe CH)

Integration policy must not confine itself to one or two areas but should pay adequate attention to all aspects.

To assess ICC, the concept first needs to be defined, while keeping in mind that there are multiple definitions of ICC from a variety of academic disciplines as well as the intercultural field and it is important for administrators and educators to at least be aware of these definitions, to keep them current and relevant. In defining and assessing any ICC concept, it may be helpful for educators and administrators to develop specific indicators for specific situations of their need, but at the same time be aware that there is a greater involvement of all participants/inhabitants of their community present. 

The following questions can be utilized in assessing ICC:

· has ICC been defined utilizing existing definitions in the literature?

· from whose perspective is ICC being assessed? What are the cultural biases of the evaluator?

· who/what is being evaluated?

· what is the context of the ICC assessment?

· what is the purpose of the ICC assessment?

· how will the assessment results be used? Who will benefit from the assessment?

· what is the time frame of the assessment (i.e., one point, on-going, etc.)? Will the assessment be formative and/or summative?

· will the assessment be more general or will it assess more specific components of ICC? (level of abstraction)

· do the assessment methods match the working definition and stated objectives of ICC?

· have specific indicators been developed for the ICC assessment?

· is more than one method being used to assess ICC? Do the methods involve more than one evaluator’s perspective?

· are the degrees of ICC being assessed? What is to be done with those people and/or organizational structures not meeting the minimal level of ICC?

· does the assessment account for multiple competencies and multiple “cultural” identities?

· has the impact of situational, social, and historical contexts been analyzed in the assessment of ICC?

· how do the assessment methods impact the measurement outcomes? Have the limits of the instruments/measures been accounted for?

· have student/participant goals been considered when assessing ICC?

Conclusion

Given the increasing racial and cultural plurality of our societies, the impact of globalisation upon social change, and the need for elements that can bind our disparate and fluid identities this paper has sought to address the many key issues and concerns that may contribute to social inclusion. The proposal for an intercultural approach to embrace diversity and difference in a positive fashion is advocated. By providing the context for the need of such an approach, and how such a framework could be usefully employed has been discussed in the wider milieu of an individual and organisational perspective in relation to equity, social justice and human rights. The implementation of the ICC approach not merely at the level of individual endeavours and interactions but also in the form of organisational policy, service provision and delivery is vital in addressing inequity and social injustice to ensure parity in treatment and service. The discussion of crucial examples of innovative programmes lends credence to the implementation feasibility of such an approach. 
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Professeur de politique sociale et de travail social, Université de Londres (Royaume Uni)

Professeur de Politique sociale et de travail social, Université de Londres (Royaume-Uni)
Philippe LAURENT
Professeur et Consultant en Relations Interculturelles, Chargé de recherches à l’Université de St-Gall (Suisse)

Professor & Consultant in Intercultural Relations, Research Officer at St-Gall University (Switzerland)
Atilla VURGUN
pro minoritatae media services, Formateur et Médiateur « Compétences interculturelles et Communications » pour les Services Publics (Allemagne)
pro minoritatae media services, Trainer and Mediator « Intercultural Competences and Communications » for Public Services (Germany)

[image: image5.emf]1

Moderator:

Ravinder BARN

, Professor of Social Policy and Social Work,

University of London (United Kingdom)

Speakers: 

Philippe LAURENT

, UAS Professor of Intercultural Management at 

Fribourg/Geneva

and Researcher at the University of St-Gallen,Partner at EQUIDEM (Switzerland)

Atilla VURGUN

, pro minoritatae. media services, Trainer and Mediator,

Intercultural Competences & Communications for Public Services (Germany)

“Training for Intercultural Competences in Social Services –

Proposal for a Methodological Guide 

for City Councils, Social Workers and Migrants”

Strasbourg, December 7-8, 2009



[image: image6.emf]2

Index

The Framework 

Concept of Intercultural Competence (ICC)

Existing Intercultural Approaches 

Guideline Principles for ICC

Proposals for Innovative Alternatives

Conclusion



[image: image7.emf]3

The framework – theoretical
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The framework – political

Salience of ICC as a construct to address 

socialization and achieve social cohesion: beyond 

communication, it must consider power, inequalities 

and discrimination
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Concept of Intercultural Competence  (ICC)

Associated notions 

stereotypes, prejudice, discrimination, stigma, 

ethnocentrism, racism, internalized oppression, race, 

ethnicity, culture

superiority of a dominant culture and 

pathological perception of minorities

Cultural 

destructiveness

Cultural incapacity

paternalistic posture towards ‘lesser’

groups

universal and homogenous approach

Cultural blindness

pre-competence (awareness and intent to improve 

relationship) – competence (respect for differences, 

self-assessment and increased knowledge) –

proficiency (favouring and optimizing diversity)

Levels of acquisition

Beyond individual features, a collective and structural approach

of ICC opening
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What we do state in our daily situations?

Numerous initiatives or experiments for accommodating differences 

thanks to motivated individuals and NGO’s

Few favourable environments induced by institutional measures

A small community of ICC professionals with unrecognized status to 

assist social workers and migrants for effective communication

No systematic data collection on migrants’ needs in link with life 

project

A prevailing special treatment and dependency feeling from migrants 

and a perceived threat to professional identity and power status from 

public servants
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Why we should change this paradigm?

ICC as a dynamic interaction and a transformational process, 

hence importance of time and space

From individual to collective ICC through broader institutional 

response with accommodated structure and processes

ICC professionals such as trainers, interpreters or mediators required 

on a case by case basis or during conflict, no preventive actions, few 

collective progress or shared knowledge, no structural change along 

formal or informal contexts of intervention (i.e. court vs hospital) 

The stakes of power are crucial to implementation 
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Some additional reflections…

Diversity of status (doc, undoc, refugee, asylum seeker) plus migration 

generation and history are paramount

First generation migrants face barriers: language, communication, 

information, education, cultural opening of institution…hence ad hoc

solutions

Re-assessment of political and legal frameworks needed towards 

multi-centric perspective and means to equality of treatment and 

opportunities

Concept of pro-active citizenship to be created and promoted with a 

positive socio-political framework (policies & structures adaptation, 

participation) to lead to inclusive identity and sense of belonging for 

residents

Less administrative burden on social actors
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Some existing alternatives…

Migrant families cooperation and designated coordinator

A library of cultural competences for public officers and a 

benchmarking tool for diversity adaptation

A research centre for cross-cultural approach to health and a MFH

network across Europe

A communication programme to enhance job performance in multi-

cultural workplaces

A complete overhaul of health services in a city hospital with extension 

to an entire region

Youth and economic opportunity zones to stimulate integration and 

measures on social cohesion

A global model for social mediation at state level 
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Proposals for alternatives (1)

An 

accommodated integrative citizenship

with interaction and 

dialogue at all levels of the society

A 

shared destiny 

with same values in 

equality of rights and 

responsibilities 

around residence, coexistence of different ways of 

life, mutual acculturation, solidarity and permanent dialogue on

identities

A 

collective commitment to intercultural dialogue

in all settings: 

schoolyard, universities, workplaces, social gatherings, retirement 

places, collective events

A pluralistic society of new citizens along 

multiple language abilities, 

cross-cultural knowledge and intercultural competences

on a 

freewill basis
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Proposals for alternatives (2)
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Proposals for alternatives (3)



[image: image17.emf]13

Why and how do 

municipalities/public 

administrations have to 
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Why and how do 

municipalities/public 

administrations have to 

open-up intercultural?  

Why and which 

ICC do we 

mean?

Why and which 

ICC do we 

mean?

Which stakeholders are 

we envisaging? 

Major contextual 

organizations, such as 

education, social work, 

police, court...

Which stakeholders are 

we envisaging? 

Major contextual 

organizations, such as 

education, social work, 

police, court...

Why and how to 

assess these ICC 

programmes? 

Why and how to 

assess these ICC 

programmes? 

Proposal of an “ideal” ICC 

programme frame with an 

integrated practical 

methodological tool-kit with 

different types of exercises

(paper & CD-Rom). 

Proposal of an “ideal” ICC 

programme frame with an 

integrated practical 

methodological tool-kit with 

different types of exercises

(paper & CD-Rom). 

Why and what 

type of ICC 

programmes 

are needed? 

Why and what 

type of ICC 

programmes 

are needed? 

Why and how to 

assess the 

“opening” of the 

municipality?

Why and how to 

assess the 

“opening” of the 

municipality?

Addressed questions
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Guiding principles for ICC  trainings (1)
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Guiding principles for ICC  trainings (2)
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transversal 

teams of 

professiona

ls

access to 

interpreters 

& 

intercultural 

mediators

O rganizational ICC has to include

adequate 

resources

revised 

curricula

training

research

…etc

transversal 

teams of 

professionals

partnerships with 

relevant community 

representatives 

(NGOs of the various 

groups of interest)
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ICC training  – what does it consist of 

communication 

perception

stereotypes

ICC 

Training

migration

discrimination

racism

race

ethnicity

culture

values

(inter)cultural 

conflicts

conflict 

resolving
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How to assess Intercultural Competence?
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Assessement criteria for  Legal Equality

– political level (1)
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Assessement criteria for  Legal Equality – political level (2)
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Assessement criteria for  Equal Opportunities
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Assessement criteria for Acceptance of Cultural Variety
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Conclusion
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Training for intercultural competences in social services- proposal for a methodological guide for city councils, social workers and migrants

Introduction

The International Federation of Social Workers (abbreviated IFSW) is committed to:

· promoting social and human rights at all level

· promoting the knowledge and expertise of social workers to policy makers and society in general

· providing training in order for the profession to remain dynamic and responsive to emerging needs

· developing standards to promote quality practice and education

· promoting social work legislation that advances social cohesion

· working with international bodies, commissions councils and ombudspersons to foster the adoption of principles and values underpinning social cohesion

· informing the public of discrimination, injustice, stigma and stigmatisation in society

· promoting training of intercultural competences during the studies of social work and in social services 

Social cohesion

  The European region of IFSW asked their members how they define social cohesion. 19 countries answered the questionnaire and they said:

Social cohesion

· refines and improves strategies for integration because it is more than simply inclusion vs exclusion 

· emphasises the element of the desire of association and feeling of belonging to community values

· goes beyond the idea of welfare service provision or responses to isolated social indicators

· moves away from the concept of giving and receiving towards the principles of reciprocity, interdependence, involvement and participation

· is promoted by an environment of interdependence

· is promoted by inter-agency collaboration and holistic approaches

· social cohesion is being challenged all over Europe

But social cohesion is threatened by:

· limiting resources available to people through over bureaucratisation

· inefficient and depersonalised services

· lack of integration and coordination in policies and strategies

· exclusion, division, disparities and polarized issues in societies

· lack of administration and provision of services

· inflexible structures that prevent professionals and services responding and adjusting to the needs of people and communities

Migrants and Migration

We have to ask, who are migrants? And what does migration mean? If you look into the literature you will find a lot of definitions.

 There is a big diversity of migrants and the reasons for migration. The term is very vague. It covers a very wide range of situations and specific needs. This wide diversity makes it a big challenge to people working with migrants.

In sociology migration is defined as moving from one state to another to gets better living und working conditions. Migration is an experience where individuals and families go on a journey through a lot of phases and social systems to build a new home. Migration is new orientation and new start.

Intercultural competence

The web site of wikepedia defines it:

Intercultural competence is the ability of successful communication with people of other cultures. A person who is interculturally competent captures and understands in interaction with people of foreign cultures their specific concepts in perception, thinking, feeling and acting. Earlier experiences are considered free from prejudices. There is an interest and motivation to continue learning.  

In the USA, an immigration country, universities are teaching “Diversity” for doctors, psychotherapists or social workers to recognize the cultural peculiarity of the different ethnic groups. Knowledge and sensitivity for other value systems and traditions belong to the basic studies. The knowledge of cultural diversities is important to avoid misunderstanding of language and behaviour.

Some consideration referring to intercultural work

The following issues are proposed in form of brain storming by a team of social workers.

· native language speakers in the services

· support of further education in interviewing skills

· simplification of bureaucracy 

· supporting of multi language skills

· to have employees who are able to explain the laws and needs of the new country

· supervision for the employees

· knowledge about different cultures

· knowledge about different values

· awareness of the own attitudes

· development of strategies to avoid prejudices

· to take part in further education and supervision

· to live intercultural relations

· to influence the reports about migration and migrants in the media

· equality in schools and school systems

· jobs for migrants

· recognition of the certificates of the homelands

· to support intercultural learning at school

· provide a place in a day care or other care institutions for children

· to provide care possibilities for elderly migrants

· development of strategies against racism

Examples for intercultural competences in institutions

 The Arbeiterwohlfahrt a German welfare organisation developed a model of intercultural opening. Over Years the organisation is working successfully in the field of migration. It gave itself a frame to have a basis in of  intercultural competences in all its working fields and to commit itself to work in a sense of this working program in future.

To the ethical standards of the Arbeiterwohlfahrt belong: solidarity, tolerance, equality and justice. These are the points of orientation to measure the practice.

These ethical standards are an order for

· intercultural work

· definition of the position in intercultural challenges

· frame for the interacting.

Together with the city of Velbert the Arbeiterwohlfahrt is working on a project called “ Language and culture mediator” The background of this project is an integration summit of the year 2008. The aim of the project is to support an active integration of migrants to strengthen equality by

· developing a new school system concept

· winning native language mediators to work in institutions and with migrant organisations

· supporting the intercultural exchange between professionals and mediators to learn from each other

Conclusion

In a world of global migration we are demanded to strengthen intercultural competences. That means that policy makers, institutions, governments and employers are challenged to work against inequality, racism, exclusion und prejudices. A society has to be open to  the unknown and diversity in languages culture and religion.
Adil Qureshi
Psychologist, Ph.D, Coordinator of intercultural mediation and cultural competence training, Transcultural Psychiatry Programme, Vall d'Hebron University Hospital, Barcelona (Spain)
Psychologue, Ph.D, Coordinateur de médiation interculturelle et formation en compétence culturelle, Programme de Psychiatrie Transculturelle, Hôpitaux Universitaires Vall d'Hebron, Barcelone (Espagne)
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