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Aims and working methods 

The aim of the European Workshop “Right to Quality Education” was to focus on the teachers’ roles and 

competences, with regard to the common concern of the Council of Europe and its member states, to 

ensure all European children and young people equal rights for learning and quality education, 

regardless of their economic, ethnic, cultural, gender or linguistic background, and to prevent exclusion 

and drop-out of their young citizens. 

During the workshop the following topics were dealt with:  

 The right for education: equality and equity in education 

 Diversity of learning paths: inclusive practices, individual learning plans, supportive 

measures 

 Education of minority groups 

 Teacher’s profession attractive and rewarding? 

 

The participants were introduced to the Finnish education system and prevaling policies as well as to a 

variety of best practices, considered to be the cornerstones for the quality of the Finnish education 

system. 

The programme was a combination of introductory lessons, participants’ presentations, a school visit 

and cultural programme.  Co-operative learning was used as a working method throughout the 

workshop. Participants had also been asked to prepare studies and examples from their own school or 

country, related to the main theme of the workshop. 

The participant group consisted of 12 class and subject teachers, heads of schools, student counselors, 

teacher trainers and inspectors in primary and general secondary education from eleven signatory 

States to the European Cultural Convention (10 delegates) and from the host country (2 delegates). 

 

Programme 

Wednesday, 23rd of September 

 

The workshop started with a get-together party at the conference venue Opeko on Wednesday 

evening, which was the arrival day of the participants. From the very beginning the group members 

proved to be enthusiastic about having been invited to take part in the workshop. 

 

 
Thursday, 24th  of September 
 



The workshop’s welcoming speech was held by Mr Reijo Jouttimäki, Director of the the National Centre 

for Professional Development in Education, Opeko. Firstly, he introduced the administrative structure 

and the roles of different stakeholders in the Finnish educational system. Secondly he told about the 

workshop organiser Opeko’s role in the system: being Finland’s biggest in-service and continuing 

education provider in the field of teaching and education, operates locally, regionally, nationally and 

internationally. The clientele consists of teachers, principals and other educational staff working in pre-

school and comprehensive education, in secondary general and vocational education, in universities of 

applied sciences and in adult education.  

Director Jouttimäki then continued to explain the experiental learning model by David Kolb, as the 

starting point for cooperative working methods which are used in all Opeko’s learning activities, 

including this workshop. 

Ms Paula Mattila, Counsellor of Education, Deputy NLO for the Pestalozzi Programme, the Finnish 

National Board of Education, introduced the participants to the institutions and activities of the Council 

of Europe and to the organisation of the Pestalozzi programme. The booklets and the teaching 

materials sent by the Council of Europe were handed out to the participants. 

Ms Mattila also told about the role and tasks of the National Board of Education in the administration, 

development and evaluation of education, and described the main features of the Finnish education 

system. 

 

 

 



 

 

 

        

         



 

The Finnish National Board of Education (FNBE)  is the agency responsible for the 

development of education and training in Finland, working under the auspices of the 

Ministry of Education.  

It is responsible for developing pre-primary and basic education, morning and afternoon activities for 

schoolchildren, general upper secondary education, vocational upper secondary education and training, 

adult education and training, liberal adult education and basic education in the arts.  

FNBE was established in 1991. 

ADMINISTRATION AND FUNDING OF EDUCATION 

 Education is the responsibility of the Ministry of Education 

 The Finnish National Board of Education works with the Ministry of Education to develop 

educational aims, content and methods for primary, secondary and adult education 

 Local administration is the responsibility of the local authorities (municipalities) which play a 

prominent role as education providers 

 Most institutions providing basic and upper secondary level education are maintained by local 

authorities or joint municipal boards 

 In 2004, 98 percent of basic education institutions were publicly funded 

 

FNBE: DEVELOPING EDUCATION 

 draws up National Core Curricula for pre-primary education, basic education, general upper 

secondary education and upper secondary vocational qualifications and the Requirements of 

Competence-based Qualifications   

  These documents determine the core objectives, contents and guidelines for teaching. 

Education providers prepare their own local curricula based on these national documents  

  steers implementation of curricula and explores reform needs. It undertakes various projects to 

develop education.  

 

FNBE: EVALUATING EDUCATION 

 assesses learning outcomes in different subjects and  fields, in particular in basic education and 

vocational upper secondary education and training 

  contributes to enhancing the performance of education and training and supports providers in 

development of self-evaluation and quality management.  

FNBE: INFORMATION SERVICES 

 produces national and local education statistics and forecast data on educational and labour 

needs in different fields 

  co-ordinates information networks and services and participates in international exchange of 

educational information 

  maintains the financing system for the education sector in Finland  

 

 

FNBE: PROMOTING INTERNATIONALISATION 

 manages international education projects and participates in international co-operation through 

international organisations 

 allocates grants to schools and other educational institutions for international co-operation and 

to Finnish-language schools operating abroad 

 also manages educational co-operation with Finland’s neighbouring areas and development co-

operation relating to education 

 receives visitors who wish to learn about the Finnish education system from all over the world  



 

FNBE: SUPPORT SERVICES 

 is responsible for implementation of national joint applications and it provides information on 

application procedures at all levels of education 

  organises language examinations and is responsible for the recognition of foreign qualifications  

  offers fee-charging training, evaluation and consultancy services and produces textbooks, 

publications and electronic teaching materials for teachers and educational staff.  

  organises and funds further studies for teachers and other teaching staff  

 

FNBE: ORGANISATION 

 FNBE has five units: General Education, Vocational Education and Training, Information and 

Evaluation Services, Services for Education Sector and Administration, and Education in Swedish  

 employs about 300 staff 

 

 

VISION: DEVELOPING THE BEST LEARNING IN THE WORLD 

 

 

 

   

 

 

 



 

During the afternoon the participants visited the Tampere Teacher Training School/ Tampereen 

Normaalikoulu. The Vice Principal, Ms Sarra Maala introduced the school: 

 Tampere Teacher Training School/ Tampereen normaalikoulu  

 was founded in Tampere in 1962  

 provides education from the upper classes of comprehensive school (274 students from the age 

of 13) to senior secondary level (250 students, 16 to 19 yrs old)  

 is part of the Faculty of Education of Tampere University  

 takes an active part in the training of both prospective subject teachers and in-service teachers  

 is one of the forerunners in innovating, developing and testing new teaching methods, learning 

and the curricula  

 has been a UNESCO school since 1984  

 has a special emphasis on international study progammes, on the understanding of other 

cultures and the ability to cooperate with other people in our own country and abroad 

 has contacts with schools in several European countries, e.g. in Estonia (Tartu), France 

(Montargis), Germany (Rendsburg), Great Britain (Lancaster), Hungary (Miskolc), Poland 

(Biecz), Romania (Ploiesti), Russia (St.Petersburg), Switzerland (Thun) and the Czech Republic 

(Budweis) 

 helps students grow responsible, caring, critical individuals and cosmopolitans with a thirst for 
knowledge  

 

 

 

 THE SUBJECT TEACHER’S PEDAGOGICAL STUDIES  

The teacher’s competence in the profession is in a constant process of change and development due to 

relevant education and the work itself.  It is also important for the teacher to assume an approach of 

lifelong learning while being one of those who contribute to the development of their working 
community.   

Subject-specific teacher education is guided by a notion of the teacher as an expert on both 

educational science and his/her particular field of teaching. The subject teacher’s pedagogical studies 

provide a broad competence for working as a subject teacher at various levels of  the educational 

system. The teacher’s pedagogical studies comprise basic studies in educational science, studies in 

subject-specific didactics as well as teaching practice in a Teacher Training School. Under the new 

system of degrees, studies are pursued in two phases. The basic studies in educational science are 

included in the Bachelor’s degree while the studies in subject-specific didactics form part of the 
Master’s degree.   



The pedagogical studies aim at educating teachers with a research-oriented approach to their work and 

their working community.  It is the integration of theoretical knowledge and pre-service experiences 

that lies at the core of the teacher’s professional growth. The education relies on a multidisciplinary 

theory and research. Without a research-oriented approach it is difficult to understand the main ideas 

of education and human growth. As its vital starting points the teaching profession has the conceptions 

of man, learning and knowledge, which are critically reviewed and discussed during the education 

process. These conceptions are also meant to provide the students with useful ingredients for 

constructing their own professional growth. A teacher who is willing to enhance his/her knowledge and 

professional competence also takes into account the pupils’ and the students’ needs as well as the 
demands that arise from changes in society at large.   

One of the most important principles in implementing this kind of education is the use of a dialogue 

with an open encounter between the teacher and the students at its core. A research-oriented dialogue 

requires respect for the uniqueness of every participant and their differing views as well as 

commitment to the dialogue itself. Participation in creating a common reality by means of a dialogue is 

one of the key processes in individual learning. At the same time an open dialogue helps clarify the 
principles of the teacher’s work and various educational practices in the social and historical context.   

In subject-specific didactics it is the range of problems connected with the teaching and learning of 

various subjects that is investigated for the purpose of developing a theory that will serve the practical 

process of teaching and education.  In the studies of subject-specific didactics, all of these three areas  

-  theoretical knowledge, the experiential knowledge from teaching in schools and encounters for 
assessment - serve the purpose of developing the student’s own didactical in-practice theory.   

A vital part of these studies is teaching practice at different educational institutions with professional 

teachers as supervisors, i.e. pre-service teaching with systematic studies of teaching processes. 

Teacher education is meant to provide experiences of teaching students of various age groups in both 

general and vocational education. The contents and the programme of the teaching practice are agreed 

upon in each student’s individual study plan, which is in a constant process of evaluation and 

adjustment during the student’s teaching practice by means of a personal portfolio and supervisory 
discussions.  

 

 

         

 

 

 

 



 

Friday, 25th of September 

The Key Note Speech:  

Finnish Education - Quality through Equity,  

Ms Kristiina Kaihari, Counsellor of Education, the Finnish National Board of 

Education 

Counsellor of Education, Ms Kristiina Kaihari-Salminen started the second workshop day by pointing 

out the main features in the Finnish education system which are considered to be cornerstones for the 

good success of the Finnish 9th grade students in OECD PISA studies. 

 

FEATURES OF THE FINNISH EDUCATION SYSTEM: 

 Equal opportunities for education irrespective of age, domicile, sex, economic        

situation or mother tongue 

 Regional accessibility to education  

 Centralised steering – local implementation 

 Education system almost entirely publicly funded 

 Equal opportunities for education to both of Finland´s official language groups (Finnish 

and Swedish)  

 Instruction free of charge  

 State financial aid scheme for students  

 

CORNERSTONE 1: COMPREHENSIVE SYSTEM 

 Basic education is attainable for everyone - free of charge, near home 

 Flexible structure of the system – no dead ends 

 Comprehensive, inclusive policy - no streaming 

 Consistent, coherent 

- common values, goals and high expectations 

- central monitoring and support  

- local implementation and responsibility 

 

 

 

 

 

 

 

 

 



Variation in student performance in Finland is small: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

OECD (2004), Learning for tomorrow’s world: First results from PISA 2003,  

Table 4.1a, p.383 

 

In other countries, large performance differences among schools persist 

In Austria, Belgium, Germany, Hungary, Italy, Japan, the Netherlands and Turkey, most of 

the performance variation among schools lies between schools… 

… and in some of these countries, most notably those that are highly stratified, a large part of 

that variation is explained by socio-economic inequalities in learning opportunities 

 

CORNERSTONE 2: AUTONOMY 

 Empowerment of municipalities and schools 

 Spirit of trust and support 

 Interactive, cooperative way of working 

SPIRIT OF TRUST AND SUPPORT 

 Good interaction between national and municipal authorities and schools 

 Development-oriented evaluation and student assessment 

- no inspections 

- no ranking lists of schools 
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- in basic education only sample-based national evaluation of learning outcomes; national 

matriculation examination at the end of general upper secondary education  

- supportive student assessment promotes learning and learning-to-learn abilities 

 

 

 

 

 

 



LOCAL SOLUTIONS ON COMMON BASIS 

 Education Act and Decree: general goals for education, subjects, general principles for 

providing education 

 Government’s Decree: more detailed general goals of education, allocation of teaching 

hours 

 National Core Curriculum: basic principles in organizing teaching and learning, central 

goals and contents in different subjects, cross-curricular themes, guidelines for student 

welfare and for student assessment, description of good performance and final-assessment 

criteria 

 Municipal/school curriculum: implementation of the national guidelines, allocation of 

hours, goals and contents of subjects in different grades, organizing instruction and other 

activities of the school 

FLEXIBLE CURRICULUM STRATEGY 

 Consists of national core curriculum, municipal curricula and school curricula 

 Curricula at all levels of action have been drawn up in extensive cooperation – curriculum as 

a process 

 The Finnish National Board of Education as a central actor 

 Principals and teachers have central role in curriculum work and in developing education 

 Parents and students are also involved  

 National agreement about the participation of other sectors, health and social sector 

especially 

INCLUSIVE AND SUPPORTIVE CURRICULUM 

 The broad based curriculum – deals with the whole area of school work 

 Inclusive curriculum – covers education for all students 

 Balance between academic achievement and student welfare 

 Importance of school culture and learning environment 

 Future orientation – competence-based thinking 

 Curriculum is a tool for leadership and for professional and school development 

INTEGRATIVE, CROSS-CURRICULAR THEMES 

 Growth as a person (human being) 

 Cultural identity and internationalism 

 Media skills and communication 

 Participatory citizenship and entrepreneurship 

 Responsibility for the environment, well-being and a sustainable future 

 Safety and traffic competencies 

 Technology and the individual 

 

CORNERSTONE 3:  SUPPORT AND THE CONCEPTION OF LEARNING 

SUPPORT 

Minimizing low achievement and helping everyone to succeed through: 

 The active role of a student 

 Early childhood care and education 

 Early learning and intervention 

 Systematic individual support 

 Taking care of students’ welfare 



CONCEPTION OF LEARNING 

 Student as an active and responsible learner 

 Student participation during lessons and in other school activities 

 Learning process as an individual and communal process of building knowledge and skills 

 Important role of student assessment and feedback  

 Important role of the learning environment and school’s working culture 

 Valuing and using the diversity of students in heterogeneous study groups, systematic 

individual support 

 

CORNERSTONE 4: TEACHERS 

 High status and quality of teachers 

 High quality of teacher education 

 High quality of instruction 

 Shared leadership and co-operation 

TEACHERS ARE THE KEY 

 Comparison of 25 education systems  

 Three things that matter the most: 

- getting the right people to become teachers 

- developing them into effective instructors 

- ensuring that the system is able to deliver the best possible instruction 

for every child 

 “The only way to improve outcomes is to improve instruction”  

Reference: “How the world’s best-performing school systems come out on top”  (McKinsey & 

Company, Sept 2007)  

TEACHERS AS VALUED EXPERTS 

 High quality and status of teachers in Finland 

- kindergarten teachers have at least Bachelor’s Degree and school teachers at 

least Master’s Degree, 3 obligatory in-service training days every year 

 Teacher profession is popular, only 10-12 % can be admitted 

-  profession is valued in society, creative and autonomous 

 Teachers are active in the development of education 

 Teachers are supported by  

-  good pedagogical/instructional leadership 

- teachers co-operation, learning from each other 

- municipal and national education authorities 

- experts of health, social and psychological affairs 

 

CONCLUSIONS: 

Obvious reasons for Finnish students’ success in PISA 2006 science items based on 

preliminary analysis of PISA 2006 data: 

 Finnish culture: trust for education, high status of  teachers 

 Education policy: 

- Widely accepted vision of a knowledge-based-society 



 Educational equality 

 Devolution of decision power and responsibilities at the local level 

- Trust 

 Comprehensive school: 

- Goals for education and textbooks 

- The headmasters work as a pedagogical director  

- School practices: several subjects, lunches, small groups,     high quality 

equipments, special education 

 Teachers and teacher education 

- All teachers have at least 5 year university education and Master’s degree 

- Teachers are experts in the subject matter and are respected 

 

 

On Friday afternoon the participants visited Tesoma School, a comprehensive school for grades 7-9, 

located in the suburbs of Tampere 

 

          
 
 
Mr Panu Pitkänen, Head of the school, who was hosting the visit, presented his school with a special 

focus on individual learning paths and supportive measures for pupils. 

 

THE TESOMA SCHOOL 
•   a general education school, classes 7-9, ages 13-17  

•   located in a western suburb of Tampereen kaupunki  

•   total amount of pupils 420-450  

•   average class size 19 pupils (15-24)  

•   three special education classes (max. 10 pupils)  

•   immigrant background pupils 3-6 % (15-30 pupils) 

• 42 teachers (6 special education teachers, Finnish as a second language teacher)  

•  staff: principal, assistant principal, 3 assistants, secretary, janitor  

•  student welfare group: doctor, school nurse, social worker, 2 student counsellors,  

          principals, special education teachers (2)                             

 
Ideology 

• Every pupil is an individual and their needs are different  

• Each pupil is a different learner  

• All pupils are equal and they should have equal opportunities in  education on the second level  

• No pupil is allowed to skip school  

• The school and teaching must be flexible  

• Same rules for everybody, but different individual study plans and teaching arrangements are 

possible  

 
The Curriculum 

• The Curriculum in Finland operates on three(four) levels: 



1)The Core curriculum is given by the National Board of Education (the last one from the 

year 2004) 

2)Each municipality adds its own interpretations without changing the core curriculum  

3)Each school modifies the curriculum into ”more practical school curriculum  

4) The teacher’s curriculum  

 

The Subjects 
• The obligatory (core) subjects in secondary school are: Finnish, Swedish, English, 

biology/geography, history and social studies, chemistry/physics, mathematics, guidance 

councelling, health education, religion or ethics, art, music, physical education, home 

economics, crafts  

• The optional subjects are: ICT, home economics, art, crafts, physical education, natural 

sciences, music, foreign languages(German, French), drama  

 
The Assessment 

• The assessment scale is from 4 to 10 

• Summative assessment is given twice a year > the pupils and their parents get numerical 

certificates  

• It is also possible to give  written certificates for young pupils and pupils with special needs  

• The assessment discussion with the parents at least once a year  

• All tests are evaluated with numerical assessment (grading) 

• The special education pupils can be assessed with flexible criteria according to their individual 

plan  

 
The support measures:  

• Size of a class 15-20 pupils  

• Individual remedial teaching (according to the needs of the pupil) 

• The so called ”part-time special education” 

• The flexible education class (”the JOPO-class) 

• Full-time special education in small groups (max. 10 pupils) 

• In mathematics the groups are formed according to the pupil’s learning potential in the subject 

(the so called flexible groups) 

• Immigrant mother tongue teaching (2-3 hours a week) 

• Remedial teaching in pupil’s mother tongue  

• Finnish as a second language teaching (1-3 pupils during a lesson) 

• Individual study plans when needed  

• School assistants in special classes  

• Close co-operation with the parents  

• Co-operation with other authorities: social services, youth services 

 
The student welfare team 
• The student welfare team: The principal, the assistant principal, 2 special education teachers, 2 

student counsellors, the school nurse, the school social worker, the school psychologist, the 

school doctor (occasionally) 

• Meetings once a week, 1-1,5 hours  

• The goals of the team are:1) to support the pupils physical, psychological and social well-being, 

2) to create a secure and healthy school environment, to prevent pupils exclusion from 

education and the society 

• The working areas of the team are: 1) the following of the pupils absences from the school, 2) 

dealing with behavioural problems and misuse of alcohol and drugs, 3) helping the families with 

social problems, 4) the prevention of bullying, 5) helping the kids with mental problems, 6) the 

crisis assistance (afterwards)  

• The idea of ”early prevention” if possible  

• The welfare of the pupil is ”everybody’s business” at the school ! 

 

Religion education 
• Religion education is taught without confession in Finland 

• The evangelic-lutheran and orthodox christianity are the official religions in Finland 

• Other religions are taught at school if three pupils apply  

• In Tesoma school, islam is taught to 6 pupils  

• Ethics is taught to pupils who are not members of any religious group 

 



 Some answers to your investigation! 
• Free meal is provided to each comprehensive pupil every day in all schools in Finland 

• Anti-bullying plan, the security plan  

• Codes of conduct planned in every school  

• Tight co-operation with the social and youth services  

• The attendance of the pupils is followed closely every day by the teachers (the weeklist) and 

the school social worker  

• A pupil’s council in every school 

• Afternoon activities (voluntary) from 3 pm-5 pm 

• Work experience for each 9th grade pupil (15-16 years old pupils) during a two weeks time ( in 

Tesoma school the ”JOPO-class”) 

• Joint application system: The form filled by pupils and their parents, the study councellors assist  

• ICT involved in almost every subject, but also taught as a optional subject  

• Class teachers for pupils from the age of 7-12 (years 1-6) and subject teachers to pupils from 

the age of 13-16 (years 7-9) 

 

IMMIGRANT STUDENT´S PATH IN FINNISH EDUCATIONAL SYSTEM 

 INDIVIDUAL PATHS OF EDUCATION FOR YOUNG IMMIGRANTS IN TAMPERE 

 - Based on legislation set by the Finnish Parliament (The Basic Education Law)  

 - General rules, the basics of core curriculum and framework of education by the National Board 

of education 

 - Regional rules, practices and local financial decisions (Resources of education) by     each 

municipality independently 

 - Comprehensive school education financed 100% by the public sector > in Tampere 

 about 50% of immigrants education comes  from the state and 50% from the city of 

 Tampere 

 PREPARATION CLASS EDUCATION IN TAMPERE 

 - For every pupil, who’s skills are not good enough to enter regular comprehensive school 

classes 

 - Lasts usually one year, time is flexible 

  - Max. size of the group 10 pupils 

 - Non-stop enrolment to the classes 

 - In Tampere 12 classes in 6 schools 

 - Pupils are divided according to their age and  level of skills 

 - Main goal is the “soft landing” on the Finnish school system: Basic knowledge in Finnish 

language (specially interactive and comprehensive skills), helping the pupils to find their 

individual ways to learn (based on constructive learning concept) 

 - Finding out the special needs of each pupil 

 - Individual study plans 

 - Written, not numeral, evaluation 

 - After preparation class to the nearest school    

 INTEGRATION WITH THE FINNISH PUPILS IS THE MOST IMPORTANT PRINCIPLE! 

 FINNISH AS A SECOND LANGUAGE TEACHING 

 - For every pupil, who’s skills in Finnish language are not on the same level as with the native 

speakers 

 - Usually lasts the whole comprehensive school time (nine years) 

 - Based on the concept that pupils with another mother language can’t (and shouldn’t) study 

Finnish as the first language 

 - Individual study plans and different amounts of lessons per pupil 

 - Different teaching arrangements (integrated, separately or both) 

 - Own core curriculum, goals, teaching contains and evaluation criteria  



 IMMIGRANTS MOTHER LANGUAGE TEACHING IN TAMPERE COMPREHENSIVE SCHOOLS 

 - Every pupil with another language (than Finnish or Swedish) have the right to join 

 - Choosing mother language teaching is voluntary (if the parents choose, taking part is 

obligatory) 

 - To form a group, there has to be at least 4 pupils 

 - 2 lessons a week 

 - In the school year 2003-2004 twenty languages have been taught in Tampere 

 - Written evaluation for everybody and numeral for the secondary school pupils 

 - Very important because mother language preserves identity, is a tool of thinking and makes 

learning Finnish easier! 

 THE BETTER SKILLS IN YOUR OWN LANGUAGE, THE BETTER LEARNING RESULTS!  

BASIC PRINCIPLES IN IMMIGRANTS EDUCATION IN TAMPERE 

 - Integration:  The “Near school principle”  

 - Individually planned educational paths  

 - All pupils are treated equally, with respect   

 - Freedom of religion  

 - Same rules for everybody 

 - Flexibility in teaching arrangements  

 - Life-long learning 

  

THE “JOPO” CLASS IN TESOMA - The flexible general education class 

The iniative was implemented by the ministry of education and started in January 2006  

the purpose and motivation of the iniative was to 

      1)     minimize the amount of pupils not completing the general 

      basic education (330 not getting the final certificate from the 9th  

      grade in 2003) 

      2)     decrease the number of students dropping out from the 

       vocational education during the first study year (5500 in 2003) 

       3)     prevent pupils from marginalisation from education and 

        society 

       4)     change the basic education legislation to become more  

       flexible in the future 

       5)   create more individual teaching and learning methods 

 

The JOPO- class is meant for 8-9 class pupils who 

                     1) lack motivation to study, especially in theoretical subjects  

                     2) are in danger of not completing the general  basic’ education level 

                     3) are skipping school quite often  

                     4) have very low average grade  

                     5) like to work with their hands  

                     6) prefer practical assignments  

                     7) do not suffer from mental problems  

 

• The aims in “JOPO” – class are: 

 to develop  

 1)  early interventions strategy in education as a mode 

        2)  individual teaching/learning practices  

 3)  multidisciplinary co-operation between different actors  



 to establish  

       4)  productive teaching methods to become a part of general education  

       5)  work-related/oriented learning methods  

 to focus 

  6) on pupils strengths and on pupils point of views in studying  

to confirm 

  7) a place of study on the second level of education  

to prevent  

8) problems related on studying already before they emerge (early intervention)   

THE CURRICULUM 

• all JOPO-pupils follow the regular core curriculum and the school specified curriculum of Tesoma 

(with normal syllabus) 

•  JOPO is not a special education class!!! 

•  every pupil is entitled to his/her own individual learning plan 

•  the plan is made in co-operation with the pupil, the teacher, the youth worker and parents  

THE TEACHING 

• mostly a group consists of max. 10 pupils  

• the pupils are taught by their own class teacher (special education teacher by profession) in 

most subjects (usually by subject teachers on this level of basic education)  

• in optional subjects the pupils are integrated in other study groups in Tesoma school 

• in a regular school week there are 30 lessons (45 minutes)  

• the JOPO-pupils study same subjects as others but concentrate on core contents 

• subjects: Mother tongue and literature, Swedish (the other official language in Finland), English 

(German, French), mathematics, physics, chemistry, history, social sciences, biology, 

geography, religion/ethics, health education, physical education, crafts, home economics, art 

and guidance counselling  

THE GROUPFORMING 

• The “group forming camps” are arranged in the beginning, in the middle and in the end of the 

school year, usually they last for 2-3 days  

• the JOPO-class makes field trips to different attractions in other cities and in the countryside  

• during the “group forming camps” they go fishing, make food by themselves, play games and 

so on…  

• the goals in group forming are:  

1)  to make the group tighter (create team spirit)  

2)  to teach the pupils to take more control on their own lives  

3)  to learn to be more responsible  

4)  to use different experiences as pedagogical methods 

LEARNING AT WORK (TRAINING PERIODS): “LEARNING BY DOING” 

• The JOPO-class pupils are learning at work 4 x 5 weeks during a school year (In Finland the 

regular school year is 38 weeks)  

• the training places are chosen according to pupils interests  

• during the training weeks the pupils also study at school 2-3 days/week  

• a supervisor is named for every pupil at the working place  

• the teacher and the youth worker will consult the supervisor before, during and after the 

training period 

• the pupils will do learning exercises and write reports in different subjects (made by the 

teacher)  

• the teacher and the youth worker will visit the pupils during the training period (a follow up)  

• an evaluation is made after each period  



• the pupils also evaluate themselves!  

• THE CO-OPERATION AND THE ROLES IN THE “JOPO-TEAM” 

• The “JOPO-team” is: The teacher (a special education teacher by profession), the youth 

worker (working fulltime with the group), guidance counsellor (30% work time) and the 

principal  

• The teacher’s role:  

      1)The teacher is responsible for the planning of the studies and teaching in most of the 

subjects  

      2) co-operation with other actors and parents  

      3) study plans  

      4) consults  and guides the supervisors  

      5) takes part in student welfare issues  

• The youth worker’s role:  

      1)   supports the pupils in their studies  

      2)   helps the teacher in teaching tasks  

      3)   co-operation with the parents (works with the families)  

      4)   the counselling in leisure time activities  

      5)   develops the co-operation network  

• The student counsellor’s role:  

      1)   co-operation with the second level vocational institutes  

      2)   the individual counselling  

      3)   career planning  

      4)   takes part in communication tasks  

      5)   finds out about the second level education options  

• The principal’s role  

      1)   is the main responsible person for the whole initiative  

      2)   takes care of budget and administrative tasks  

      3)   communication  

      4)   PR-tasks  

THE OBJECTIVES FROM THE STUDENT’S POINT OF VIEW 

•  The JOPO-class strives  

          1) to prevent the decrease of motivation  

          2) to support the finishing of basic education studies (the basic      education certificate 

after the 9th grade)  

          3)  to help the pupils in getting grades that equal to their skills and learning potential  

          4)  to promote pupils’ acceptance to second level education  

          5)  to support the growth of self-confidence  

          6)  to increase self-responsibility in their lives  

THE CO-OPERATION BETWEEN THE PARENTS AND THE SCHOOL 

• co-operation between the parents and the school is an essential part of the JOPO-class 

activities  

• the parents are expected to be active on school matters  

• a good start for the co-operation is the interview before the selection  

• it’s a way of making sure, that the parents are committed to co-operation  

• the teacher and the youth worker are weekly in contact with the parents by phone, text 

messages and e-mail  



• it’s very important to give information about pupil’s absences as soon as possible (on the 

same day)  

• the parents are expected to notify if the pupil is ill on the same day  

• “parents evenings” (meetings at school) are arranged couple of times a year  

• the evaluation reports are given to parents after each training period  

• evaluation discussions with the pupil and the parents are obligatory 

THE RESULTS 

• the presence of the pupils at school has grown dramatically (no more skipping school!)  

• the average grades have risen remarkably ( 0.6-1.1  in numbers)  

• the motivation has gone up  

• the self-confidence has grown with the successes and good evaluations in training  

• the pupils feel better about themselves  

• all pupils will complete the general basic education successfully  

• the pupils are eligible for the second level education and will hopefully reach the desired 

field of vocational education (the joint application is still in process and the results have yet 

not come)  

• there is more hope, that they will not drop out from the second level education!  

After this enlightening school visit the group had a sight-seeing tour by bus around the City of 

Tampere 

 

Saturday, 26th of September 

The last day of the workshop was dedicated for participants’ own contribution, sharing and reflection of 

ideas and experiences. 

Participants’ presentations 

 

Nimete Gjermani: Albanian Education System – short description 

Claudia Leditzky: The Viennese Way of Teaching Mixed Age Groups in Primary School 

Loucia Constantinou: Inclusion of Students with Special Needs – a Road Ahead 

Merja Juhala: The Kerava Model – a cooperation model between upper secondary and vocational 

schools 

Alessandra Porcu: My school in the Italian Education System 

Markus Janssen: Reasons for and Ways of Inclusive Practices in German School 

Elzbieta Barwikovska: Quality Education at my School 

Daniela Beuran: Quality in Foreign Language Teaching 

Krisztina Gasko: Conclusions of PISA Results in Hungary 

Nuno Miguel Pombo Coelho: The Portuguese Education System 

 

The presentations were up-loaded on the Internet 

(http://www.peda.net/veraja/opeko/pestalozzi_workshops_2006 ) and are available to the participants 

also after the workshop. 

 

http://www.peda.net/veraja/opeko/pestalozzi_workshops_2006


Evaluation Report of the Workshop 
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Austria  Leditzky Claudia, Ms   Volksschule Pfeilgasse, Wien 

Cyprus  Constantinou Loucia, Ms   Dali C’ Elementary School, Nicosia 

Finland  Juhala Merja, Kerava Upper Secondary School 

Vänskä Elina, Sibelius High School, Helsinki  

Germany  Janssen Markus, Mr  Grund- und Hauptschule mit Werkrealschule Heumaden, 

Calw 

Hungary Gasko Krisztina, Ms   Eötvös Lorand, Faculty of Education, Budapest 

Italy Porcu Alessandra, Ms Istituto Comprensivo, Abbasanta, Sardinia 

Poland  Barwikovska Elzbieta, Ms  Zespol Szkol Miejskich Nr 3, Jaslo 

Portugal Pombo Coelho Nuno Miguel, Mr  Agrupamento de Escolas Gualdim Pais, 

Pombal 

Romania Beuran Daniela, Ms  Liceul Teoretic “Eugen Lovinescu”, Bucharest 

Spain  Luna Antonio, Mr  IES Pedro Penalver Paraje, Murcia 

 

Workshop Organisers 

The Finnish Ministry of Education 

The Finnish National Board of Education (FNBE): 

Counsellor of Education, NLO for the Pestalozzi Programme, Mr Matti Pietilä 
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International Coordinator, Ms Anne Hjulgren 
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