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“Children’s Rights”

119th European Seminar

26th – 30th May 2008

Bad Wildbad, Germany

(CoE 2008-12.0)

DRAFT REPORT
Council of Europe - Directorate General IV:

Education, Culture and Heritage, Youth and Sport

Landesakademie für Fortbildung und Personalentwicklung an Schulen

Land of Baden-Württemberg

Objectives of the seminar
· To explore children’s reality today in Europe

· To get to know the main conventions of children`s rights

· To map the main violations of children’s rights and identify adequate responses to them in the School

· To get familiar with some good practices of working on Children’s rights in schools

· To reflect on how to transfer back home the learning outcomes of the seminar 

Monday 26 May 2008: Welcome and opening
15.00 
Team Meeting
Afternoon
Arrival of the participants
18.00 – 18.45
Dinner
19. 30 

Welcome + Practicalities

Mrs Bärbel BAUER Pedagogical Adviser Landesakademie für Fortbildung und Personalentwicklung an Schulen


Getting to know each other –personally-: 

Ice breaking activities: 
Human map of Europe






Go into the middle


Welcome drinks
Tuesday 27th May: Intro and analysis of Children’s reality

  7.45 – 8.45
Breakfast
  9.00 – 10.00
Opening of the European Seminar

The European Seminar in the context of the Academy of Bad Wildbad

Mr Helmut NAGEL Director Landesakademie für Fortbildung und Personalentwicklung an Schulen
The European Seminar in the context of the Education programme of the Council of Europe

Mrs Yulia PERERVA – Administrator Division for Citizenship and Human Rights Education Directorate General IV, Council of Europe

Intro to the Seminar 


Objectives, programme and methodology 
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Double click to open

Close to come back
10.00 – 10.30
Coffee break
10.30 – 12.00
Expectations + Getting to know each other professionally 


Method: Coat of arms 


First personally, then in groups of four


- What does it mean to be a teacher in my country?


- What does it mean to me to work with children and young people?


- Expectations for this seminar

[image: image8.emf]Make your own  poster





Double click to open

Close to come back

Outcomes: Main expectations from participants:


Share ideas and experiences on children’s rights, practical applications and strategies on children’s rights, practice children rights in everyday life, improve ourselves, network with other participants, share experiences
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12.00 – 13.30
Lunch

13.30 – 14.30
Being a child in the 21st century

Method: Presentation 
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Double click to open

Close to come back

Method: Silent discussion 

On seven topics:


1. - Childhood


2. - Children needs


3. - Children – adults 


4. - Children – media


5. - Parents – school teachers


6. - Children – commercial market


7. - Children Values

14.30 – 15.00 
Coffee Break

15.00 – 18.00
Children in Europe: 


Method: S.W.O.T. analys 


Analisis of the reality of children related to the following topics:


1. - Children – adults 


2. - Children – media


3. - Parents – school teachers


4. - Children – commercial market


5. - Children Values


6. - Children – Children (added by participants)


Outcomes: 
See bellow
Discussion on the potentialities and limitations of SWOT analysis 
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Double click to open

Close to come back
18.00 – 18.45
Dinner

20.00 – 23.00
International evening

Wednesday 28th May: Human Rights + Children’s Rights + Policies for develop them 

  7.45 – 8.15
Breakfast
  9.00 – 10.30
Conventions of Human and Children's Rights and their violations: 

Intro: 

Presentation of the series of publications on “Education for Democratic Citizenship and Human Rights in school practice” and the logic behind

[image: image12.emf]Existing policies.doc


Double click to open

Close to come back
Method: “I make my own poster!” Class 8 – Page 43 of “Exploring Children's Rights” publication 
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Double click to open

Close to come back
Note: Adaptation of this method: 
In stead of picture – drawing

In stead of a newspaper new – a concrete experience of violation

[image: image14.emf]Task based  learning.doc

Outcomes: A collection of nice poster and a deep knwoledge of the articles

10.30 – 11.00
Coffee break
11.00 – 12.00
UN convention of children rights and other international norms

Method: Presentation and plenary discussion
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Double click to open

Close to come back
12.00 – 13.30
Lunch
13.30 – 15.30
Optional guided tour through Bad Wildbad
15.30 – 16.15
What can be done in the School?


At personal level: What can the teacher done in these 3 roles? 


-Work again on the coats of arms groups-

- As a teacher with my students? 

- As school actor



- As citizen


Method: Case study
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Double click to open

Close to come back
16.45 – 17.15
Coffee break

17.15 – 18.00 
What can be done in the School?

At policy level: 
Policies/strategies on Children’s Rights 





- That already exist in my school







- Missing in my school


Outcomes:   
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Double click to open 


Double click to open 

Close to come back  


Close to come back
18.00 – 19.00
Dinner
Thursday 29th May: Working on Children’s Rights in Schools
  7.45 – 8.15
Breakfast
  9.00 – 12.00
Two groups in parallel 
(Coffee break included)
Tasks based learning, projects in schools 


Example of a project
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Double click to open

Close to come back

Introduction of the rationale of task based learning
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Double click to open

Close to come back
Presentation of the series of publications on “Education for Democratic Citizenship and Human Rights in school practice” 


In small groups participants explore one unit each


Then they share it with the others 

Theatre of the oppressed
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Programme of the workshops

Double click to open

Close to come back

Handouts for participants
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Double click to open

Close to come back
12.00 – 13.30
Lunch
13.30 – 17.00
Tasks based learning, projects in schools 

(Coffee break included)
Theatre of the oppressed

Two groups in parallel – Switching groups
17.00 – 17.30
Plenary: Conclusions of the day

18.00 – 18.45
Dinner
Friday 30th May: Concluding and closing
7.45 – 8.15
Breakfast
9.00 – 9.30
Going through the Seminar
9.30 – 10.30
Transferring the results  



Method: 
Personal action plan





First individually, sharing in trios for feedback and 




Then put in an envelop to be sent in one month
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Double click to open

Close to come back
10.30 – 11.00
Coffee break
11.00 – 11.30
Follow-up
Manuals in the CoE website, Participants evaluation, networking among participants
11.30 – 12.00
Closing


By Mr Helmut NAGEL


Certificates

Last round 
12.00 – 13.30
Lunch
13.30 End of the European Seminar

Optional excursion

LIST OF PARTICIPANTS
ORGANISING BODY
Director of

the European Seminar :
Mr Miguel Angel GARCIA LOPEZ
Experts :

Mrs Ulrike JACOBI



Mrs Marija GAJIC



Mr Rolf GOLLOB


Ms Olga STOBIECKA-ROZMIAREK

Academy of

Bad Wildbad:

Mr Helmut NAGEL



Director





Landesakademie für Fortbildung und Personalentwicklung an Schulen



Mrs Bärbel BAUER



Pedagogical Adviser





Landesakademie für Fortbildung und Personalentwicklung an Schulen



Mrs Hildegard SCHÜRMANN





Landesakademie für Fortbildung und Personalentwicklung an Schulen
Council of Europe : 

Mrs Yulia PERERVA


Division for Citizenship and Human Rights Education



Mme Hélène SCHMIDT

Assistant for European Workshops and Seminars
Pestalozzi Programme
PARTICIPANTS

AUSTRIA

Ms Daniela CAMHY
AZERBAIJAN

Miss Alina MEHDIYEVA

BULGARIA

Ms Wanja Maximova VERGOVA
CROATIA

Ms Vanja MARKOVIC

Mr Robert CIMPERMAN
CYPRUS
Ms Tarsi HADJITHEODOULOU
Ms Anastasia ARTEMI-ANDREOU
Mr Miltiades MILTIADOU
Ms Anna VANEZI
GERMANY

Ms Sabine PLEWA
Ms Maria SCHIFFNER 
Mr Jochen BENZ
Baden-Württemberg
Ms Alexandra VON BARGEN
Ms Carmen GRASS 

Mr Günter W. BREHM 

Mr Paul CARTIER
GREECE

Mrs Evangelie PATSANTZOPOULOU 
Ms Sofia KARAGEORGOPOULOU
ITALY

Ms Loretta TOFANICCHIO
LATVIA

Ms Kristine KRJUKOVA
LITHUANIA

Ms Vida JUSKELIENE
Ms Ida JURAITIENE
Ms Irina MICKUTE
MALTA

Ms Roberta SCERRI 
Mr Damian SPITERI 
PORTUGAL

Mr Duarte Paulo Ferreira GOUVEIA
Mrs Sónia Maria Tomé SOARES 
ROMANIA
Miss Mihaela IONESCU 
Ms Mirela BEIU 

Ms Monica Doina GATINA 
Ms Daniela ARGHIR 
Ms Ana-Maria NICORICI 
SPAIN

Ms Eunice PASTOR
Ms Sofia VALERO 
Ms Lilian VILLAFUERTE 
TURKEY

Ms Aysun BURSALI 
Miss Zuhal TEYIN 
Mr Riza TOKSÖZ
COUNCIL OF EUROPE


TRAINING PROGRAMME


FOR EDUCATION PROFESSIONALS
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“Children’s rights”

119th European Seminar



26th– 30th May 2008, 

Bad Wildbad –Germany-







COUNCIL OF EUROPE

TRAINING PROGRAMME

FOR EDUCATION PROFESSIONALS









Objectives

		To explore children’s reality today in Europe

		To get to know the main conventions of children's rights

		To map the main violations of children’s rights and identify adequate responses to them in the School

		To get familiar with some good practices of working on Children’s rights in schools

		To reflect on how to transfer back home the learning outcomes of the seminar 









Programme

Monday 26th: Welcome and opening

		Arrival of the participants

		Getting to know each other –personally-:

		The European Seminar in the context of the Academy of Bad Wildbad





Tuesday 27th: Intro and analysis of Children’s reality

		Opening of the European Seminar

		Expectations + Getting to know each other professionally 

		Being a child in the 21st century

		International evening 









Programme

Wednesday 28th: Human Rights + Children’s Rights + Policies for develop them

		Conventions of Human and Children's Rights and their violations

		Optional guided tour through Bad Wildbad

		What can be done in the School?



Thursday 29th: Working on Children’s Rights in Schools

		Tasks based learning, projects in schools

		Theatre of the oppressed



Friday 30th: Concluding and closing

		Transferring the results

		Follow-up









Methodology

Participative

Diverse

Participants as learning resource







Relax and allow yourself to be a participant!!!

















COUNCIL  CONSEIL
OF EUROPE  DE L'EUROPE




Landesakademie Lehrer
fiir Fortbildung und Personalentwicklung an Schulen Fortbildung-BW my
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_1273580698.doc
Missing policies

· We need to implement a project to deliver Children’s Human Rights through the curriculum. This project should cover: being aware of their rights and other Children’s Rights in extreme conditions


· Lessons head teacher + class: How to use this time


· Inconvenient school building and environment


· We need the strategy how to teach children about differences and why they are good for us


· A policy should implement the lesson of sexual education in the school curriculum


· Human Rights education in primary school 


· Children’s Rights international networking


· Make students more responsible for their actions


· Representation of some entities at school to make it more safe


· More autonomy of schools


· Anti-discrimination policy covering all areas: religion, sexual orientation, ethnicity, race etc. would help the anti- bullying policy


· Co-operation between stakeholders, some teachers have negative attitude to training, some heads do not appreciate ongoing training, security of staff at certain schools, some students have no school to accept them


· School psychologist in every school


· Children psychologist, small regional schools, extra time for teacher


· Policy on school. Home reaction 


· Disabled young people 


· Accused of breaking the law


· Provide economical support to help teachers deal with diversity


· Create and develop “clear” laws that are passed taking into consideration real situations


· Lack of specialised in-service training / strategies


· Father and mother education can be really beneficial on the children’s rights. This could be done by the school or by the experts. Because implying or teaching even practising children’s rights just at schools isn’t adequate family should also know the rights of the children and practise it at home


· There are many activities about different topics, but they are not well coordinated


· Creating a real partnership with parents


· Need of a psychologist who would be present at the school, at least one day per week


· Violence between students


· Time


· Freedom from invasions of privacy. Do we need more of that in primary school?


· It should be a strategy on prevention training drugs


· New projects for children activities


· Policy of hospital school. Respect of self determination. Students decides when to learn: to pass exams, to speak about health or palliative situation


· To organise an in-school seminar about Children’s Rights or tow or three days, and all the academic staff could benefit from it as we have from the seminar


· Special educational needs teachers in schools


· Not enough leisure activities


· Sports


· Development of individual abilities


· A good relationship between school and parents


· Using new methods for teaching (computers)


· Teachers not trained/prepared for some foreign pupils for students to “relax”

· Being free from harm: training against violence during the whole school year (once a week or every two weeks, e.g.) 



_1273598570.doc
		Child - Child



		STRENGTH


Support


Socializing


Leadership


Group member

		OPPORTUNITIES


Friendship in the long run


Networking


Strong personality


Cooperation

Better decisions






		WEAKNESSES


Rivalry


Bad company


Being always under pressure


Peer pressure

		THREATS


Hatred, bullying, violence, crimes


Bad influence


Unable to become a group member


The most important ideas will be lost





		Child Media



		STRENGTH


Quick Access to information


Stimulating Chile learning a foreign language interactively


Easier international communication


Access to variety of opinions


Expressing opinions


Expressing your self


Improves creativity and self esteem


Using media as a means to a purpose




		OPPORTUNITIES


Education for everyone


Creates cultural understanding


Bring people closer


Handicapped and races have chance to participate and communicate


 



		WEAKNESSES


Lack of social skills


Imitate aggressive behavior

Confusion between reality and virtuality


Heath problems(scoliosis , obesity, eyes, wrist problem, headache, insomnia, irritability, attention, addiction)

		THREATS


Creates stereotypes

Unequal Access to Internet due to socio -economical difference


Anonymity and abuse


Difficulty in control








		Adults and children relation



		STRENGTH


Good communication listen to each others problem

Sparing experiences, equal rights for both empathy


Spending time together

		OPPORTUNITIES


Rules based on communication  and discussion


Looking for help private or Professional 

Material security is guaranteed by politics


Learning from each other






		WEAKNESSES


Barents have the tendency to dominate and don’t listen to children’s opinion


Barents often know what is Wright


Missing time


Difficult to find a common of living together (problem of generation)




		THREATS


Ignorant


Overprotective Barents


Inconsistency/inconsequence


Difficult social/psychological circumstances in general








		School teachers- Parents



		STRENGTH


Meet children needs


Parents participate in school bard with teachers and children together


Parents contributions in Project


School counselors


Complain from parents



		OPPORTUNITIES


Contribution of Parents in Project

Using internet to communicate with parents


Open doors


Team building


Improvement of laws






		WEAKNESSES


Lack of time (Teachers and Parents)


Lack of space in the school


Lack of information


Emigration of parents


Violence




		THREATS


Violence against teachers


Parents demands


Very competitive society








		Commercial Children



		STRENGTH


Child as a consumer – hence a member of society

Child safety considerations in products


Products can be educational/promote learning




		OPPORTUNITIES


Child can get benefits from advertising


Child can take an interest/Create business opportunity


To learn how to live in commercial life/learn to choose and criticize


Good rules can help look after children needs






		WEAKNESSES


Aggressive advertising that creates needs where they don’t exist (more materialism)


Brand marketing of mobile phones/clothes can lead to fiction among young people


(too much pressure)


Adults give money/slash things instead of time/love/understanding

		THREATS


Children can copy that examples

Children can absorb at advertisement


Lack of education/ involvement of parents Who do not do the work they should


Lack of skills to think critically


Poor quality of certain products


Body Image commercialized








		Child - Values



		STRENGTH


All children have values but are they suitable ones? Have their parents shown/given to them the right values?


They need to experience than through adults lives


Values should be taught by giving good examples to make sure they will keep the values in the future

		OPPORTUNITIES


Attention to the child – live together


Pro social attitude at home living for others


Believe in god 


Depends on family values


They don’t forget spiritual essence of their being


The list of values is changing


Values in the family school society



		WEAKNESSES


Children have less values (family school community) because they don’t have family life together


Some children are mostly material orientated


and forget main ethical values

		THREATS


No family values


Special teachers and parents have to think about their own values


Different values from previous generation but after all children do what children see
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Our House of Children's Rights

Human Rights Education for a Democratic Culture



A project on children's rights in primary schools 













Project: Our House of Children's Rights -

Human Rights Education for a Democratic Culture

		A project by the Amadeu Antonio Foundation and cooperation partners





		financed by CIVITAS -  a govermental program





		A project with two primary schools in Berlin and one primary school in Saxony





		Target group: Students of 4th to 6th grade, teachers, educators and parents





		Project duration: July 2005 till December 2006



















Project: Our House of Children's Rights -

Human Rights Education for a Democratic Culture

Aim of the project was to introduce children's rights to  schools

and to explore how children's rights can be sustainably

integrated into school life. Above all, children should be

empowered to claim and realize their rights. 



The approach was to develop and conduct activities to deal

with children's rights based on the needs and resources of

each individual school. 

The aim was to make children's rights a subject of discussion

and to develop a courses of action for more students to get

more involved in recognizing their rights and  implementing

them more efficiently in everyday school life. 

All parties (students, teachers, educators, parents) are 

included.



















The Löwenzahn primary school 















This primary school is located in a densely

populated area of Berlin. 

Two thirds of the students have an immigrant

background. A lot of these students live in

difficult situations: their families often don't have

much formal education,  are unemployed or are

not allowed to work and therefore rely on social

assistance.  Some families have uncertain

residence status. 



One focus of the school is the integration of

students with disabilities.









Project: Our House of Children's Rights - 

Human Rights Education for a Democratic Culture

Project at Löwenzahn primary school in Berlin 



		background: need for support in dealing with violent conflicts

		project idea: The joint development of school rules on the basis 



   of children's rights with students, teachers, educators and parents

		so far: school rules developed by the staff

		aim: to strengthen the student's right to participation and to



   increase the acceptance of common rules by developing them

   together in order to contribute to a more peaceful school life. 



Agreement: 

		children's rights will be an issue in the work with students,



   staff and parents

		children's rights will be a measurement of the school rules

















Development 

of the firsts proposals 

of school rules 

& 

subject of children's rights 

Negotiation rounds

(delegates of students, 

staff, parents)‏



first work on the proposals

& 

agreement on common rules 

Feedback 

assembling modified

proposals  

Negotiation rounds



discussion of modified 

proposals

agreement on common 

school rules

Adoption of the 

school rules 

by all 

school bodies

Celebration 

of common 

school rules



5thgrade 

students

teachers,

educators

parents

all

students

teachers 

educators

1st step

2nd step

3rd step

4th step

5th step

6th step

parents

Development process

 of 

common school rules



 













Features 



		 total time frame: 14 months process





		 3 project days with 3 different 5th grade classes  



  1 day with the educational staff

  1 assembly with parents



		 9 negotiation meetings each 2,5 hours  



  negotiation rounds consisted of 12 students 				      delegates, 5 parents, 7 teachers and educators



		 feedback of all students (approx. 300),



several meetings with all  teachers and

educators

   1 assembly with parents















Project days in 5th grade













Project days in 5th grade: 

Developing first proposals for common school rules and

children's rights



		Why do we need rules?

		What do we need to follow rules?

		Which rules do we need?

		What are children's rights and what do they have to do with school rules?

		How can we negotiate rules?

		Who will be delegate in the negotiation round?



Project: Our House of Children's Rights -

Human Rights Education for a Democratic Culture















Pictures about: Why do we need school

rules ?



A school yard without rules.... children who hit

each other,  broken windows....























In plenary we wrote down why school

rules are important: 



- that you can learn well

- that teachers are fair

- that school is fun 











What do we need to be able to follow rules?: 



the children said: 

- rules have to be fair

- they should apply for every one

- when everyone gains something from

- them when they protect

- when everyone is involved in 

  decision-making process on school

   rules

- when they make sense and they are understandable











In little groups the students worked on the issue:

what kind of rules do we need e.g. for the school

house and school yard. Each group elected an 

expert for the talkshow.



In the talkshow the audience and experts

decided on their proposals for school rules

which will be presented  in the negotiation

round. 











Proposals on rule of one class – examples:

- teachers and students should be polite and respectful to each other

- teachers should talk understandable and should not  reprimand.

- Everyone should help others. 

- We don´t like that anyone is violent. 















After the students did the activity called needs

and wants and we talked about the link to

children's rights, the students explored article of

the convention on the right of the child by

preparing a presentation for the others. 











A group of students explaining one children's right in a role play











In order to find delegates for the negotiation rounds we collected characteristics which the delegates should have 



all classes decided on choosing their delegates by voting. 

Each class sent4 delegates to the negotiation round – all together 12 students. 









Negotiation rounds



























In order to demonstrate different ways of decision-making  we did a little activity. We asked a student, a parent and a teacher/educator to come into the middle of the circle This activity is called, „The art cutting up a pumpkin“…

At first, everyone wants the pumpkin for herself. Because this is not possible, someone suggests a compromise:to cut up the pumpkin in three parts. But this solution would not be satisfactory for everyone in the same way. 

Because during the discussion we found out, that each person wants to do something differently with the pumpkin. 

One person wants to cook a soup, the other one wants to make a Halloween-mask and the third person wants to dry the seeds. Therefore the pumpkin does not have to be cut in three equal parts, Now everyone can use the pumpkin for his/her own idea.  

This solution makes everyone 100% happy, because no limits are set to anyones needs. We can only come to this solution if we find out, what is important for each person.











Having the Activity on „the Art cutting up a pumpkin“

in mind we looked at the proposals of all groups and

first tried to find out which rules all groups have in 

common. 











parents

Teachers

educators

students



Proposals which all belong to the subject/issue

“living together”.











In case conflicting ideas about rules we put

together small working groups. Within these

groups  we tried out to discover  the needs of all

parties in order to find solution which everyone

is happy with. 

Then the solutions of the working groups

were presented in plenary and in case of

disagreement discussed again. 



During all discussions and in our decision-

making process, children's rights were our

guideline. 















Here an example of discussed rules with additions and changes. 













Presentation in the plenary













Feedback

Assembling modified proposals of all school members



-  going through all class, presenting the proposed rules  	        with the students who participated in the negotiation rounds

-  in an assembly with all teachers and educators

-  in a questionnaire for all other staff

-  in an assembly with the parents

























Further work of the negotiation round 















 to discuss the feedback and integrate the modified proposals as  much as possible.



































At the end we had: 

- about 40 school rules for different areas like

  „learning, playing, teaching“, „school house and

 yard“  etc. and for each group which are checked if

 they are in accordance with children's rights 

- in project days the children dealt with the new school 

   rules and some also talked about children's rights

- almost every class prepared something for the 

   celebration of the new school rules which was a big 

   event

-  now everyone has signed them and every new

   student, parent or teacher will do the same,

    they will be  checked after a certain period how they

   work and will be developed or changed if necessary 









Results



		children's right especially the right to participation were made practical

		recognition and respect for different perspectives, interests and needs were promoted (more articulating, listening and giving answer)‏

		self- efficacy was fostered 

		communication within the schools has been improved 

		cooperation between school and parents has been promoted  

		contributed to changed relationship between students and adults and between teachers and parents 



  









 the school dealt with children's rights



		Kinderrechte / Mitbestimmung erlebbar gemacht make them practical 

		Anerkennungskultur gefördert recognition and respect of cultural differences 

		Selbstwirksamkeitserfahrung ermöglicht

		Kommunikation an der Schule verbessert

		Kooperation zwischen Schule und Elternhaus gefördert

		Externe Partner einbezogen

		Kinderrechte als Instrumentarium für Schulentwicklung genutzt











Further information: 



www.amadeu-antonio-stiftung.de/die-stiftung-aktiv/kinder-und-menschenrechte/download

„Unser Haus der Kinderrechte. Menschenrechtsbildung für demokratische Kultur.“

































© Fotos by the Amadeu Antonio Foundation 
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Annex 2: I make my own Poster!


Educational Objectives

Human rights and children’s rights will remain a mere vision on paper if they do not become meaningful for a person’s real life. Therefore they need to be understood and related to concrete experience, i.e. they need to be applied in everyday life and their violations must be identi​fied. But already the first step takes time.


If pupils are to understand the rights of the child, which are our focus here, they must work with them. Listening or reading alone will not suffice. 


A remark should also be made here about the term “children’s rights”, as this occasionally causes considerable irritation among adolescents. Quite rightly, they do not want to be called children. Still, the rights of the child are also applicable for them, at least up to the age of 18. Adolescents should realize that children’s rights provide them with an instrument that may help them to identify cases of injustice and to claim justice. By ratifying the Convention on the Rights of the Child, every state accepts the obligation to implement these rights by all possible means; in turn this implies high priority to the process of implementation, and includes support for children and young people to make use of, and enjoy their rights.


In the teaching project for the 7th grade, we suggest that the pupils should deal with the convention in depth by tracing cases of implementing and, respectively, violation children’s rights in the spheres of their everyday lives.


The objective of the project is an exhibition – if possible on November 20, the International Day of the Rights of the Child – with posters on all the children’s rights. Each poster includes elements of content description, analysis and illustration, calling for a variety of approaches ranging from the analytical to the creative.


From a didactic perspective, this exhibition provides an occasion and an incentive to deal with a specific article from the convention. Perhaps the teachers from other classes could perform as a jury who select the most beautiful poster for which a small prize is awarded (e.g. tickets to the movie theatre, book voucher).


The examples from local life or an international context should be taken from different print media which the pupils have brought to school. Reading newspapers and magazines will therefore be a core element of preparation. Without co-operative learning (working in small project groups) the pupils will not achieve their objectives. This is a further teaching intention of this project.


The project should cover approximately four lessons. The reader will see that not every lesson is complete in itself, but rather all lessons belong together. Within the groups, the pupils should be given the opportunity to work out reasonable schedules for themselves.


Resources


· Large sheets of paper


· paper in assorted colours


· felt pens


· scissors


· glue


· old magazines and news​papers


· pictures and photographs


· text of the Convention on the Rights of the Child


· Cards on chil​dren’s rights.


Procedure

First Lesson 

First the teacher presents the complete plan of the following four lessons to the pupils. The class should have understood that they are to create posters which show the children’s rights, including, perhaps, a competition.


The pupils should work in groups of three. Hints on how these are to be set up and organized will be given below.


The Convention on the Rights of the Child comprises 54 articles, of which the first 41, perhaps 42 at the very most, are directly meaningful for the pupils. Whatever selection the teacher decides on, it is clear that each group will be working on more than one article.


At the beginning, all the pupils should read the whole convention and make their personal choice of three articles that they consider to be of particular importance for them. In numerical order, cards or slips of paper with the numbers of the articles have been stuck to the blackboard with adhesive tape. The pupils mark their favourites by adding a line to the corresponding cards. Then the marks are counted and the result is noted on the cards. The teacher now rearranges the cards in the order that the pupils have given them.


He then moderates a brief exchange of option among the pupils, ensuring that every pupil has the opportunity to participate and to be listened to.


· How does this choice of priorities reflect the real situation of the children and adolescents here?


· Can you identify a pattern or underlying principle?

· Which elements have been left out?

Now the groups should be formed, and this can be done in at least three distinct ways; the teacher has to make a choice.


First, the groups could be set up by a random procedure
. 


Second, the pupils are free to choose their partners. This option implies the decision to work on issues of group dynamics and class relationships, in whatever way they may arise, e.g. between boys and girls, issues of pupils turned into outsiders, or possible unrest and tension. Taking a delib​erate decision to deal with such problems may well serve the needs of the class, but requires additional time and energy. 


Third, the teacher decides how the groups are set up. He should make sure that his criteria are clear and the pupils understand them.


Before work begins, the group must organize themselves. The pupils give their group a name and distrib​ute three tasks. Each group needs a time manager, a manager for the materials and a co-ordinator. The group write down what each member is responsible for. These planning sheets are hung up in class. Later, the groups will add the articles they are working on. Defining roles in this way has nothing to do with the pupils’ actual work, but will support the pupils in developing social compe​tence and in achieving their goals. 


Meanwhile, the teacher has taken the ten most frequently chosen articles from the blackboard and laid them out on a table, face down. The group co-ordinators will now select an article at random and are provided with their task description
:


 Each group prepares a poster on a children’s’ right. 


The poster consists of the following parts:


· The title giving the children’s’ right


· The text of the article from the Convention on the Rights of the Child


· Add a picture that can symbolize the right


· Find an article from a newspaper or magazine that refers to this right, and explain how the incident is linked to it. (Is it an example of how this right is violated or protected?)


After having finished the poster, the group will choose another article from the remaining ones and produce a second poster in the same way. The groups makes a note of the article on the group-sheet.


The working groups study their task, set up a list of materials required and note questions that may have arisen.


Then the groups agree on their plans. What needs to be done, what must be collected, what can a group member bring along from home? How does the time manager set up the schedule? Where will the materials be stored?


If the teacher has planned his lessons over a longer period of time, he will give the pupils the task to collect newspapers and magazines a few weeks in advance of the project. The pupils should bring materials to school that deal with everyday topics as well as political and social issues and which include pictures and cartoons related to them. The pupils might also have to bring scissors, glue and colours if these should be in short supply at school. Ideally, the pupils should decide which materials they will need and bring them to school a week before.


At some early stage during the group activity, the teacher should call the pupils together for a session of feedback and reflexion. Questions such as these are helpful:


· What has worked well?


· Where do we need help?


· Have we understood our functions within the groups (co-ordinator, material and time managers)?


The teacher should also discuss the exhibition with the pupils. Where should it be held, and when? Wo will open it? Who will be invited to the ceremony? Who will be the members of the jury?


Fourth Lesson


During the working sessions, which take up part of the first, the second and third lessons, the pupils should proceed by themselves. The teacher encourages them to produce posters that are both full of beauty and meaning. He may show them a model poster that may be adapted and even surpassed by the pupils’ work. However, all elements which the pupils are to include in their posters should be demonstrated by the model poster.


Whoever has completed a poster may choose a new article and create a poster on it.


At the end of the project the class will look back on their work together with the teacher. Each group present one of their posters to the class. Now is the time to clarify and explain what the present situation of children’s rights is.


· What must be done to improve the situation?


· Which possibilities do we have?


· Whom must we inform, whom must we get involved?


The pupils should also decide together where the posters will be kept. Perhaps a special exhibition can be arranged in the town hall or by a non-government organization.

� For a model, see exercise No 1.1, Matching Cards, in the CoE manual.



� This task description is based on the exercise No 3.1, The Human Rights Poster in the CoE manual, Part II. The man�ual offers suggestions on how the exercise may be adapted for both very young and more advanced pupils.
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Who is a child?







Child:

		person under 18 years old

		an innocent, delicate person

		small being

		dependent from adults

		weaker than adults

		less competent

		less socialized than adults

		not controlling too much its emotions



H.Rudolph Shaffer “Introducing child psychology”, 2004







personal experience

social

economical

political 

religious

cultural

Definition depends on different factors:











What do the children

 think about adults?





In opinion of children:

		adults exist to help and defense

		adults disturb in fun

		adults ask about school and marks, what embarrass children 

		adults criticize, set rules, introduce prohibitions

		they demand obedience

		adults implement their ideas

		adults criticize children way of having fun

		they always say: watch out, be careful, don’t run, don’t shout, don’t break

		adults would like to know children secrets 





B.Łaciak, polish sociologist was doing big research on polish children in 92 - 95







Adults world in child perception



		Children don’t understand role of adults and in consequence they don’t understand orders, prohibitions.





		Children are convinced that their world is full of fun, and joy





		For children adults world is based on work, worries, duties, 











Children accuse adults of: 



		Shouting 

		Not taking in consideration their opinions

		Not letting to introduce own opinion

		Giving punishment

		Not giving right to defense

		Using physical violence

		Giving orders to do things

		Not knowing how to talk

		Smoking cigarettes

		Drinking alcohol

		Arguing among each other

















Child in historical perspective





“Centuries of childhood” by Philippe Aries gives historical overview on child perception in society.



	













  Ages ago children were considered as addition of adults’ world and didn’t have any rights.



		in ancient Rome  - fathers’ ownership over the child. It was socially accepted to use physical violence. 







		in middle ages –there wasn’t any awareness of childhood, child wasn’t anything apart from young adult. Children were a copy of adults in their way of dress, at work and in play. 











		XVII XVIII upbringing considered as strict and was influenced by religious morality. Puritanical doctrine of original sin was saying that everybody is born evil. 





	Evil nature was an excuse for strict upbringing – it was considered as only solution to prevent them from damnation.

		













		XVIII/XIX –Industrial revolution Children exploited at work. 



		XIX century  - first law on children employments. British Parliament adopted a law saying that  children 9 – 13 years old can not work more than 48 hours per week and 13 – 18 years old not more than 68. 











The child got special focus after II Word war.



20th November 1959 Declaration on Rights of the child.



Legislation and international agreements concerning children from XX century are indication of changes in society’s awareness. Children gained own status. 















There is legislation but…









Global situation of children:



		War

		Hunger

		Poverty

		Labor exploitation

		Sexual abuse

		No Education access 

		Lack of Health care

		Poluted Environment











	State of Children World 2006 based on UNICEF report



  Millions of children today have no access to basic services such as clean water, health care, schools and hospitals. 



		238 million young people around the world are living on less than one dollar a day





		In 2006, close to 9.7 million children died before their fifth birthday



	







Unicef Fact and Figures,

New York 1998

		There is 130 million children without access to education on primary and secondary level. 2/3 are girls



		In developing countries 2% of children with disability have access to education











Education for ALL 2000 UNESCO

		In 1998 97% of population of children attended primary school. 



	But at the same time 

	In 12 countries more than 50% didnt use education system at all

		250 millions children between 5 – 14 years work

		120 millions are employed full time and their health is in danger













To overcome those problems UN set in 2000 Millennium Development Goals



		Goal 1: Eradicate extreme poverty and hunger

		Goal 2:Achieve universal primary education

		Goal 3: Promote gender equality and empower women

		Goal 4: Reduce child mortality

		Goal 5: Improve maternal health

		Goal 6:Combat HIV/AIDS, malaria and other diseases 

		Goal 7: Ensure environmental sustainibility

		Goal 8 :Develop a global partnership for development















If we bring child to our european context it turns - problems are very similar. 



Poverty/ no access of education/ lack of proper health care present in all european countries in rural areas or neglected urban areas.



 Besides technology development become new challenge in relation to education , equal opportunities.







FACTS from European context report “Evolution of family in Europe 2008 “ was presented in Euro parliament.

	

		Europe become old continent 

		growing number of abortion –1.2 millions abortions per year. 

		Growing rate of divorce and – in 2006 there was more than 10 million divorces, what affected 15 millions children. 

		lower rate of marriages

		average number of  household member is 2,4 person.

		between  2000 – 2007  number of  population of EU increased with 14 millions of people but 12million comes from immigration. 











Conclusions and proposal from researchers:

	





	Attention should be given to health care and education of children, creating equal opportunities for family development.  Authors proposed to create institution taking care of family Policy in EU.







Children TODAY

		until they are 14 or even 18 years old family and school plays the most important  role. 





		Socially – children ensure change of generations and continuation of human species.





		Politically – they are passive actors without right to vote. Children policy started to be present in international institutions of EU UN elsewhere on national level. 





		Economically- children are very important target group of customers for current market. Children became category in many field of industry Clothes, Toys, Tourism. They are future donors of family. 



		Culturally – the end of XX century children became an audience for artists. Part of art production is dedicated for children: performances, films, concerts especially addressed to young generation.









Child in modern family is part of life agenda





	The process of woman emancipation brought woman to the point she has to make choice between carrier or maternity as many countries in Europe don’t give regulations supporting her as employed mother.







Children reality



		at school



		hanging around with friends





		in families







		









Challenges for children of XXI:



		living pararell in different realities





		media - TV –Internet- Computer games –tele communication 





		children are active actors in commercial  world – the market created the conviction that ‘to have’ is a value „ritual of family weekend shopping”









Challenges for children of XXI :





		competition from early stage – tests and pressure to build up own carier





		lack of time for children – weekend families





		growing excpectatations of parents from school responisbility of bringing up passed to school





		consumption – rather have then be – shopping 





		media world – problem of distinction whats real unreal?





		use of drugs and alcohol











Silence floor

Children in XXI century in context of your country?







    Resources



		The Century of the Child, 1909,  Ellen Key

		Świat społeczny Dziecka ‘Social world of the child’, 1998,

		 Beata Łaciak 

		Introducing child psychology, 2004, H.Rudolph Shaffer

		Centuries of childhood, 1962, Philippe Aries http://www.unicef.org/publications

		http://www.un.org/millenniumgoals

		http://portal.unesco.org/en
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Groups of three


Take notes alone:


PERSONAL ACTION PLAN


My next steps:


· In my classroom


· In my profession


· In my network


Plan steps in next two months


Where do I want to be in a year from now?


		Where do I want to be in a year from now?


My personal action plan





		MONTH

		CLASSROOM

		NETWORK



		2008

		

		



		June




		

		



		July




		

		



		August




		

		



		September




		

		



		October




		

		



		November




		

		



		December




		

		



		2009

		

		



		January




		

		



		February




		

		



		March




		

		



		April




		

		



		Mai
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THEATRE OF THE OPPRESSED SESSION

Trainer: Marija Gajic


Length: 3 hours


INTRO PART  15’

· Introduction official / me + pax (name, background)  


· Intro to session – programme and aims

· Theatre of the Oppressed intro / history, Boal biography, od čega se sastoji – games, image, forum, invisible, rainbow, legislative   

· Ground rules: tenderness, risk taking, playfulness. Freedom to follow the body, all emotions allowed, all actions not 

· My roles – trainer and theatre director –assistant


THEATRE OF THE OPPRESSED GAMES    15’

Objective: Theatrical games serve to heighten our senses and de-mechanize the body, to get us out of habitual behavior, as a prelude to moving beyond habitual thinking and interacting


· Just walking, filling the space  


· Walk through

· Greetings

· Bomb and the shield


· Red queen 1,2,3

· Spot in space – trust game


· Hadnshaking – trust game


· Blind car – trust game


· Indians   

· Rhythm dialogue     


· How many A in A?


IMAGE GAMES AND IMAGE THEATRE    20’

Objective: to challenge stereotypes and promote empathy by using human body as a tool of representing feelings, ideas and relationships


· Fast sketches       

· Slow sketches

· Word Image  


School


Work


Home


Parent


Child


Male (man)


Female (woman)


Everyday life


Future

· Ritual gesture     

Politics 

Teacher

Drama

Oppression


FORUM THEATRE  2h 10’

· Brainstorming - topics for forum theatre and devision into small groups  10’

On all kinds of oppression we can remember; it can be larger categories (sexism, racism, media manipulation, peer pressure etc). Now, we should come to 4 topics. Choose from the list 3 your first choices. 


4 topics (or less, depends on number of pax), A4 papers spreading around the room. Stand near the topic, which you’ll like to work on. Should be 4-6 people in each group.


· Explanation of preparation of Forum theatre 5’

Going through the steps and giving HD

Experiences

Defining story


Defining characters


Defining scenes


You should represent conflict/oppression in unsolved form and then the audience should try to find a solution – to bring the story to happy end! Short drama should last about 5-10 min 


Main scenes on FC


1. introductory scene


2. contrapreparation


3. starting of dramatic action


4. main conflict, drama


5. resistance – can be more times, more variations


6. failure of protagnosist


· Forum preparation – small groups    40’ + coffee break included

· Playing the Forum   1h

Some Joker tips:


Questions for the audience: Could the protagonist do / react differently somewhere, so the situation ends differently? Where? Tell the spot – we’ll play the performance again. In the moment you want to go in shout “STOP” and change the protagonist.


After intervention: Was it a progress? Why? Why not? Is this a good tactics? 


Does anybody else go to try the same scene? OK….


Some other scenes, ideas?


If someone proposes something, which you find unrealistic, shout “STOP MAGIC”. We are not for magical solution.


Forum is not the answer, Forum is the question. The point is not to come to one and the best solution. The point is to ask, to learn, to see many different behaviors, tactics, to see what works best, what doesn’t, to analyze why.


4 performances

Each performance 20 min – 10min playing, 10 min change


60min=1h

Techniques / 2 techniques for one performance:

1 performance

Forum 

2 performance

Stop think 

Play for deapth

Masks


3 performance

Stop court


Single emotion


4 performance


Hot seat


Animal mode


Genres (horror, western, melodrama, musical)

Short debrief after each scene:


How do you feel now?


What insights did you have? What was main impression, learning?

What kind of connection do you see with real life? What do you can bring from here to real life situations? How it can work out with children?

· DEROLING and final comments after all performances  5’

Stay in circle, everyone should say name, surename and where he/she is in the moment (example: Susie Taylor, and the training of Theatre of the Oppressed in Bad Wildbad).


Circle of deep breathing (3 times, in and out)


Comments

· Competences of leader-trainer-teacher who is using Theatre of the Oppressed – short input   10’

Trainer skills

Theatre skills


Keeping the balance


Powerful method

· Ending games


Rhythm in circle


Sea and waves
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Rolf Gollob, Zürich University of teacher education


Task based learning: How to support learning by setting tasks


Interactive teaching and learning plays a key role in most of the activities in the teaching sug​gested in this manual. The objectives of interactive teaching are cognition (i.e. thinking and un​derstanding), learning, and action. Every stage of planning the lessons, monitoring the tasks, evaluating the results and reflecting the whole process has a lot of hidden learning potential for the students.


The basic approach of integrating thinking and doing means has implications for the whole process of learning. It does not mean that active handling of learning objects is confined to the preliminary stages of “real” learning, which is then understood to involve only the minds of learners. Rather, integrating of learning and doing can give all learners a clear idea of why they are learning by doing: They have a task to do, and this requires many abilities and skills. In this kind of teaching, the learner must define his or her learning needs in each new situation that arises. Learners will then also require instruction by the teacher, which means that stu​dents set their teachers tasks, and not vice versa. Task based learning produces ideal combi​nations of constructivist learning and learning by instruction.


In task based learning, students face problems that they wish to solve. Learning is not an end in itself, but leads to something useful and meaningful. Students learn by exploring ways to solve a problem, setting themselves, and their teacher, the tasks that pave the way to the solu​tion of the problem. School is life – this leitmotif of EDC/HRE/CRE also applies in task based learning. Many real life situations consist of finding solutions for problems. Task based learning pre​pares students for life by creating real life situations as setting for learning.


Task based learning follows a pattern that can be described in general terms. If the teacher keeps to this pattern, the potentials of learning by doing, i.e. active learning, will unfold al​most by themselves:


Elements of task based learning


		The students face a task that needs to be solved.
(presented either by the teacher or a textbook)





		The students plan their action.





		The students implement their action plan.





		The students reflect their process of learning and present their results





It is important for the students to experience the principles of task based learning frequently in different contexts. A good task that gives rise to many problems that need to be solved is the best means to create a productive and exciting learning environment. 


rolf.gollob@phzh.ch

Tbl in EDC and HR/CR Education
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Existing policies

- Philosophy with children (a lot of stories, manuals, films, participants, music)


- Democratic school parliament where decisions are taken (3 teachers, 3 children, 3 parents having same rights)


- Institute for peace politics: many projects in schools of the countries


- Argue against violence, pupils as resources and with children. A lot of projects.


- Town has a children parliament, children office, contact to all schools


-Strategies against segregation (inclusion of children with disabilities in “regular” extra curricula activities, for example scouts, sports, etc


- Health care (a lot of projects and programmes)

- Non-discrimination


- Violence in school


- Responsibility of parents: meetings, support, encouragement and motivation for parents


- Opportunities for recreation for teenagers: piano, violin concerts, dances, travel to Europe, participation in art activities in museums


- Protection from narcotics: meeting with parents, conferences from experts, real testimonies to students


- Right to participate: in my school, at the beginning of the academic year, two delegates are chosen per class. They have the responsibility to represent the groups. For example: exams days, school infrastructure, and school improvement


- Try to make students responsible for their learning and growing up process


- Participation: school meeting, equal vote (active and passive), setting up rules, teacher election…

- Freedom to learn: what, when, how, with whom… you want


- Conflicts: fair trial, some rules for everybody, division of powers


- Education for health


- Pupils council


- School rules negotiated with children


- School counsellor


- After school activities for children from poor families


- Special teams to deal with some problems: indiscipline, violence, absence from school

- Social workers: specialised on certain “groups”, anti-violence training, mediation


- Student’s representatives


- School council (teachers, parents, students)


- In my country: there is an agreement form that is signed by the school, parents and the child


- Children who want to be representative of the school are chosen by the students at the school and the child who get the most of the votes represent his/her school in the activities


- Student attendance


- Newspapers for children from children: no censorship 


- Trainings for teachers, parents, children. Human Rights Centre


- Projects on Children’s Rights: Anne Frank exhibition together with children from other countries


- Projects on children’s rights: interdisciplinary language teachers, art teachers, ethic, social studies


- Children as mediators: peers help peers


- Living well: school meals on days with afternoon school twice a week, school buses


- Being free of harm. Anti-aggression-training, anti-violence-training


- Participation: class council, SMV


- Training on drugs: medical information, media


- Punishment when the “norms of school are violated”. Different punishment according to the gravity of the “illegal” action


- School, child-parents contracts


- A policy for promoting communication-cooperation and anger management 


- Counsellors in schools


- Clubs in schools   


- Talk with the children: teach it as a lesson part of the subject of “social and political education”


- Anti-bulling policy: all different-all equal campaign, school president committee


- Anti-bulling policy

- Students representative in staff meetings


- Election campaigns to choose the representative


- Musical evenings together twice a year


- Sport tournaments together with teachers


- Pedagogical team, written values, counsellors, 


- Policy of hospital school respect of self determination: student decides when to learn, to pass exams, to speak about health or palliative situation


- Council of class representatives: opinions are heard, freedom of expression


- Freedom of religion


- Primary & lower-secondary education-compulsory


- Cooperation, integration of students from other countries


- School parliament meetings: students and teachers and principal mediators


- There is a Pupil Council (right of freedom to express, to participate)


- There is a program about health, narcotics, tolerance, anti-discrimination


- Anti-substance abuse unit

- Anti-bullying unit


- Anti-child abuse unit


- NGO support service


- Access to the press


- Pupils’ council meetings


- Campaigns to prevent certain rights violations


- Projects who promote tolerance, active citizenship, Interculturality


- Partnerships with local authorities (church, police, social services, NGOs)
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The

 Convention 

on the Rights of the Child  

The United Nations'













„A hundred children, a hundred individuals who are people -

not people-to-be, not people of tomorrow, but people now,

right-now-today.“





by Janusz Korczak („How to love a Child“)‏















1924 	Geneva Declaration protecting Children by the 			  	League of Nation 

1959   UN Declaration on the Rights of the Child

1989 	UN Convention on the Rights of the Child 

Convention on the Rights of the Child  –  

Historical Outline 













		Milestone for the international protection of Human Rights for children

		1st international legally binding document on children's rights

		all young people below the age of 18 are entitled to them

		193 member states of the United Nations ratified it (exception USA & Somalia)‏





		obstacle: reservations on certain contents



Convention on the Rights of the Child – 

Features













		International Covenant on Economic, Social and Cultural Rights (1966)‏

		International Covenant on Civil and Political Rights (1966)‏

		Universal Declaration of Human Rights (1948) 



	       The Universal Charter of Human Rights 



		Convention on the Elimination of all Forms of Racial Discrimination (1965)‏

		Convention on the Elimination of all Forms of Discrimination against Women (1979)‏

		Convention on the Rights of the Child (1989)‏

		Convention on the Rights of Migrant Workers and their Families (2003)‏

		Convention on the Rights of Persons with Disabilities (2007)‏



Convention on the Rights of the Child – 

CRC within the Human Rights Protection System















		Children are a vulnerable groups

		are at greater risk of being victims of human rights violations

		need more protection and support 



Convention on the Rights of the Child  –  

Why a special rights for children?













„It was important to write out children's rights in full, although the Universal Declaration for Human Rights existed, which applies to children as well. When you look at children, you see their special need for protection and for the promotion of their development. Health, education, non-violent education and other rights should not depend on the goodwill of adults, children therefore should have the rights they do now.”



Prof. Lother Krappmann, Member of the Committee on the Rights of the Child

Convention on the Rights of the Child – 

Why a special rights for children?

















		applies for all children and youth without exception (non-discrimination) (Art. 2)‏

		consists of 54 articles 

		combining in equal scale economic, social, cultural, civil and political rights in one document 





Convention on the Rights of the Child  –  Content













Unicef – four categories: 



„survivor rights“ - e.g. the right to food, housing, medical care 

„development right“ - e.g. the right to education, to rest and 		leisure, freedom of thoughts, conscience and religion 

„protection rights“ - the right  to be protected e.g. against 			exploitation, abuse, arbitrary separation from parents

„participation rights“ -  rights which guarantee children the right 	to freedom of expression and their right to participation in 		all 	matters affecting him/her

Convention on the Rights of the Child  –  Content













universal    – 	all young people below the age of 18 are 					entitled to them without exception 

inalienable – 	an individual cannot voluntarily give them 				  	up nor other can take them away 

indivisible  – 	all rights (social, economic, cultural, civil, 					political) are all inherent to the dignity of 					every person – 	have equal status, cannot 					be ranked hierarchically

interdependent -  the realization of one right often depend 				on the realization of another right 

Convention on the Rights of the Child  –  

Core principles of Human Rights in general













		States signed and ratified the CRC   they are obliged to implement it 





Trias of Obligation: 

		to respect – a state is not allowed to violate them 

		to protect – against abuse of a third party e.g. parents

		to fulfill – taking measures to realize them e.g. provide 		school facilities, equipment, educated, adequate paid 	teachers



Convention on the Rights of the Child –  

Obligations and responsibilities 













2000 	Optional Protocols on Children in Armed Conflicts

2000 	Optional Protocol on the Sale of Children, Child 				Prostitution and Child Pornography

Convention on the Rights of the Child –  

Optional Protocols















		legal persons 

		bearer of individual rights

		not only objects of protection and care by adults but also subjects of their own development, in which they can and should have a say



Convention on the Rights of the Child –  

Changed understanding of Childhood and the CRC

















		in all decisions /matters which effects a child the „best interest of the child“ is to be considered first (Art. 3 (1)‏

		recognizes the child's right to participation (Art. 12)‏







Convention on the Rights of the Child –  

Main ideas of the CRC















„State parties shall assure to the child who is capable of forming his or her own views the right to express those views freely in all matters affecting the child, the views of the child being given due weight in accordance with the age and maturity of the Child.“ (Art. 12)‏





Convention on the Rights of the Child  –  

Main ideas of the CRC













Monitory body: UN Committee on the Rights of the Child 



Monitoring Mechanism and Procedure: 



		 State Report (every 5 years)‏

		 Shadow Report prepared by by NGOs

		 Pre-session Working group

		 List of Issues

		 Constructive Dialogue

		 Concluding Observations





Convention on the Rights of the Child  –  

Monitoring 

















		General comments 

		Special Rapporteur on the Right to Education

		Individual Complaints 











Convention on the Rights of the Child  –  

Other means of monitoring  

















Thank you for your attention!













COUNCIL  CONSEIL
OF EUROPE  DE L'EUROPE




Landesakademie Lehrer
fiir Fortbildung und Personalentwicklung an Schulen Fortbildung-BW my








_1273496629.doc
Verbal violence


You are walking down the school corridor. In the classroom you are passing by you hear your colleague trying to calm down pupils by shouting at them: “Are you stupid or what? How many times have I asked you to keep your mouth shut!!!”

How do you react? What can you do as a teacher/educator member of the school community / adult / parent / citizen?

Sexual abuse


As a gym teacher you notice that a girl during the gymnastic has bruises on her interior parts of thighs and hands. You have suspicious that she could be sexually abused. 


How do you react? What can you do as a teacher/educator member of the school community / adult / parent / citizen?

Physical violence – PEER PEER


In the class there is group of 3 boys who is full of energy and power. They are always together during the breaks. They provoke boys from other classes and get into fights. They accost younger and smaller boys to get money.

How do you react? What can you do as a teacher/educator member of the school community / adult / parent / citizen? 


Verbal violence


12 years old girl is very rebellious and swears a lot. You as a teacher heard her calling other boy ‘you little „mother fucker” ‘. How do you react?


How do you react? What can you do as a teacher/educator member of the school community / adult / parent / citizen?

Drug abuse


You have a daughter who is teenager -14 years old. Her friends from the district are older. The girl hangs around with her friends and comes late home. Her marks at school become worse. You saw her few times with very red eyes and small pupils. You suspect that she smokes marihuana or may take other drugs. Know that your daughter is writing a diary, you decide to read it. While you are reading the diary your daughter enters the room.


How do you react? What can you do as a teacher/educator member of the school community / adult / parent / citizen?

Integration 


Immigrant girl who doesn’t speak language of the country she has just arrived, can not integrate with her new classmates.


How do you react? What can you do as a teacher/educator member of the school community / adult / parent / citizen?


_1273495500.doc
		Rolf Gollob/Peter Krapf: EDC/HRE Volumes I - VI


Education for Democratic Citizenship and Human Rights in school practice. 


Teaching sequences, concepts, methods and models

		EDC Volume I:


Educating for Democratic Citizenship.


Background materials for teachers.



		

		EDC Volume II: 


Growing up in democracy.


EDC lesson plans for lower primary level



		

		EDC Volume III: 


Living in democracy. 


EDC lesson plans for upper primary level



		

		EDC Volume IV: 


Taking part in democracy.


EDC lesson plans for secondary level



		

		EDC Volume V: 


Exploring children’s rights. 


Nine short projects for primary level.



		

		EDC Volume VI: 


Developing new ideas in EDC. 


Models and tools in class.
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AUGUSTO BOAL / A Brief Biography


by Doug Paterson



Brazilian Dr. Augusto Boal was raised in Rio de Janeiro. He was formally trained in chemical engineering and attended Columbia University in the late 1940's and early 1950's. Although his interest and participation in theatre began at an early age, it was just after he finished his doctorate at Columbia that he was asked to return to Brazil to work with the Arena Theatre in São Paulo. His work at the Arena Theatre led to his experimentation with new forms of theatre that would have an extraordinary impact on traditional practice.


Birth of the Spect-Actor


Prior to his experimentation, and following tradition, audiences were invited to discuss a play at the end of the performance. In so doing, according to Boal, they remained viewers and "reactors" to the action before them. In the 1960's Boal developed a process whereby audience members could stop a performance and suggest different actions for the actors, who would then carry out the audience suggestions. But in a now legendary development, a woman in the audience once was so outraged the actor could not understand her suggestion that she came onto the stage and showed what she meant. For Boal this was the birth of the spect-actor (not spectator) and his theatre was transformed. He began inviting audience members with suggestions for change onto the stage to demonstrate their ideas. In so doing, he discovered that through this participation the audience members became empowered not only to imagine change but to actually practice that change, reflect collectively on the suggestion, and thereby become empowered to generate social action. Theatre became a practical vehicle for grass-roots activism.


Boal as a Threat


Because of Boal's work, he drew attention as a cultural activist. But the military coups in Brazil during the 1960's looked upon such activity as a threat. Shortly after the publication of Boal's first book, The Theatre of the Oppressed, in 1971, Boal was arrested, tortured, and eventually exiled to Argentina, then self-exiled to Europe. While in Paris, Boal continued for a dozen years to teach his revolutionary approach to theatre, establishing several Centers for the Theatre of the Oppressed. In 1981 he organized the first International Festival of the Theatre of the Oppressed in Paris.


Return to Rio


Following the removal of the military junta in Brazil, Boal returned to Rio de Janeiro in 1986 where he continues to reside. He has established a major Center for the Theatre of the Oppressed there (CTO - Rio) and has formed over a dozen companies which develop community-based performances. The vehicles for these presentations are Forum Theatre and Image Theatre. Forum Theatre relies upon presentation of short scenes that represent problems of a given community such as gender for a conference on women or racial stereotyping for a class on racism. Audience members interact by replacing characters in scenes and by improvising new solutions to the problems being presented. Image theatre uses individuals to sculpt events and relationships sometimes to the accompaniment of a narrative.


Boal at ATHE


In 1992, Boal was invited to be the keynote speaker for the National Conference of the Association for Theatre in Higher Education (ATHE) in Atlanta, Georgia. This is the national association for teachers of theatre in higher education in the United States, with international connections to Canada, Europe, South America, and increasingly Asia. His address, together with three 5-hour long workshops during the conference, infused the participants with both a desire to use the techniques and a workable understanding of how to take the approaches to their schools and communities. Perhaps no other name now appears as often as does Boal's in the annual conference program.


Second Book Published


In 1992, Boal also published his second major work, Games for Actors and Non-Actors (Routledge Press). This is a splendid basic introduction to the entire range of TO theory and practice, and useful to people both experienced and inexperienced in theatre making.


ATHE Award


In August, 1997, Boal was awarded the Career Achievement Award by the Association for Theatre in Higher Education during their national conference in Chicago. At the Conference, Boal conducted yet another of his five-hour workshops for conference attendees as well as received the coveted Career Achievement honor.


Boal's International Travels


Traveling extensively between Rio, Europe, Africa, Asia, and Australia, and now North America on a substantial working tour, Boal labors tirelessly to make his processes available to as many people as he can reach. 
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ANNEX 1: IDENTITY COAT OF ARMS


Learning Objective


Enhancement of self-esteem; individuals are encouraged to recognise and celebrate positive aspects of themselves. Groups find their common goals. Participants become active/interactive very fast. 


Procedure


1. Participants work in groups of four. Each participant is given an outline of a coat of arms, which is divided into four sections and has a scroll beneath it. The parts are maybe already cut out from a second copy so the can be glued on the main coat when finished


2. Task: 


individual preparation: 

- take notes answering following questions: 


- how do you perceive children


- what do they need


- what are they capable to do


- what do you regret thinking about your own childhood


- draw (select..) a symbol or symbols that represent your notes (colours, coloured paper, magazine pictures..)


group work



- explain your symbol(s) to your group members



- glue all parts on your coat of arms



- find a common symbol for your group (centre) a motto for your ideas (top flag) and a name for your group (bottom flag)


3. The completed coats of arms are presented by a group member to the plenary and are displayed alongside everyone else’s on the wall.




[image: image1.wmf] 
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Theatre of the Oppressed


Theatre of the Oppressed is the Game of Dialogue: we play and learn together. All kinds of Games must have Discipline - clear rules that we must follow. At the same time, Games have absolute need of creativity and Freedom. TO is the perfect synthesis between the antithetic Discipline and Freedom. Without Discipline, there is no Social Life; without Freedom, there is no Life. 


The Discipline of our Game is our belief that we that we must re-establish the right of everyone to exist in dignity. We believe that all of us are more, and much better, than what we think we are. We believe in solidarity. 


Our Freedom is to invent ways to help to humanize Humanity, freely invading all fields of human activities: social, pedagogical, political, artistic... Theatre is a Language and so it can be used to speak about all human concerns, not to be limited to theatre itself. 


We believe in Peace, not in Passivity! 


GAMES OF THE OPPRESSED - All our senses, our perception of reality, and our capacity of feeling and reasoning, tend to become mechanical by every day repetition. We tend to become less creative, accepting reality as it is, instead of transforming it. Games of the Oppressed is a system of Games that help us to " feel what we touch" ," to listen to what we hear" ," to see what we look at", " to stimulate all senses", and " to understand what we say and hear". 


IMAGE-THEATRE – Words are emptinesses that fill the emptiness (vacuum) that exists between one human being and another. Words are lines that we carve in the sand, sounds that we sculpt in the air. We know the meaning of the word we pronounce, because we fill it with our desires, ideas and feelings, but we don’t know how that word is going to be heard by each listener. IMAGE THEATRE is a series of Techniques that allow people to communicate through Images and Spaces, and not through words alone. 


FORUM-THEATRE — Music is the organization of sound in time; plastic arts, the organization of colors and lines in the space; theatre, the organization of human actions in time and space. Theatre is a representation and not a reproduction of social reality. FORUM-THEATRE presents a scene or a play that must necessarily show a situation of oppression that the Protagonist does not know how to fight against, and fails. The spect-actors are invited to replace this Protagonist, and act out - on stage and not from the audience - all possible solutions, ideas, strategies. The other actors improvise the reactions of their characters facing each new intervention, so as to allow a sincere analysis of the real possibilities of using those suggestions in real life. All spect-actors have the same right to intervene and play their ideas. FORUM-THEATRE is a collective rehearsal for reality. 


INVISIBLE THEATRE – To be a citizen does not mean merely to live in society, but to transform it. If I transform the clay into a statue, I become a Sculptor; if I transform the stones into a house, I become an architect; if I transform our society into something better for us all, I become a citizen. INVISIBLE THEATRE is a direct intervention in society, on a precise theme of general interest, to provoke debate and to clarify the problem that must be solved. It shall never be violent since its aim is to reveal the violence that exists in society, and not to reproduce it. INVISIBLE THEATRE is a play (not a mere improvisation) that is played in a public space without informing anyone that it is a piece of theatre, previously rehearsed. INVISIBLE THEATRE is the penetration of fiction into reality and of reality into fiction, which helps us to see how much fiction exists in reality, and how much reality exists in fiction


RAINBOW OF DESIRE – Many concrete oppressions provoke deep damage inside our subjectivity and psychic life. Under the general title of RAINBOW OF DESIRE, there are fifteen Techniques - complex, but not complicated! – which help us to visualize theatrically our oppressions, and deal with them more clearly: no one interprets anything, but all participants offer the Protagonist the mirror of the multiple regards of the others. We try to locate the Cops in our Head knowing very well that, if those Cops are there, they have come from some Headquarters outside us that spread them all around, into the heads of many more citizens. We try to discover the ideology of each Cop and not concentrate our attention on the particular individual. 


Augusto Boal, Rio de Janeiro 2004 


www.theatreoftheoppressed.org
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GUIDELINES FOR DRAMA PREPARATION


You should represent conflict / antimodel scene - protagonist (main character) tries to resist oppression and fails. Do not search for solutions.

Performance should last about 5-10 min.


1. REFLECTION ON THE TOPIC – CHOOSING THE STORY 

Share your personal experience of oppression connected with the issue chosen or share the situations you have witnessed. Derive from experiences whish are important to you personally – don’t go into “some people suffer a lot because...”, go for “I suffered or my close friends...” Then choose the situation you will put in drama form. It can be compilation/mixture of few experiences. 


Define issue and the story you will represent in one sentence. For example: Issue - oppression of feelings and wishes by society. Story: character want to leave university that he doesn’t like and to pursue painting career - family is against it.


2. CHARACTERS

You have 2 MAIN CHARACTERS. Who is the main character, protagonist, oppressed one?  Who is the main oppressor/ antagonist?  Make it clear.

Who is (or can be) involved in the case? Choose their attitudes towards the issue and main characters (friend who is supportative for main character, mother who is supportative for the oppressor, sister who is neutral). 


What the characters characteristic are? Find out their background - do they work (where, what), how old they are, what relations they have (do they care for each other, do they know each other). 


If you choose the story of one person from the group, then this person should not play in any case the role of protagonist. 


Make characters real persons – do not use them as mouth to tell ideas and general concepts. Do not make debate and propaganda as political platform and just faking that you are using drama. Make real drama – that means real human beings, stage and passion.


3. SCENARIO DEVELOPING


When you have defined main topic of the story and characters try to develop scenario. 


You could have one longer or few shorter scenes. Come to general idea (brainstorm) what could happen in the scene (s). 

The main character (oppressed one) should struggle but he should LOSE at the end. Try to show mistakes of the character as well as his attempts and struggle to resist. Do not make it easy for him (life is not easy). On the other hand, do not make it impossible to resist (that is not realistic too). 


4. IMPROVISING – COMING TO DRAMA


When you have defined scene-s (they can be changed during exercising, this is ok, this is just a necessary frame to start) then– improvise! That is the way to develop text and relations - drama actually. 


After each scene, discuss: What worked? What was good? What can be changed (in what direction)? 


After the scene satisfies you, define first sentence (how it starts), define last sentence (how the scene is ended). 


Here you could have many great ideas - getting some new characters, changing the order of the scenes, finding motivations of the characters you shouldn’t be aware of before etc. BE FREE and be patient - the story will come out!


5. DRAMA PRACTICING

After you have agreed how the scene-s look like and some general text of characters ask yourself:


1. Is the story clear? Is this clear what main issue of oppression is?


2. Is the clear who are 2 main characters (oppressed one and oppressor)?


3. Do I care for the main character (protagonist)? Do I feel empathy?


4. Are there opportunities for intervention of the audience? 


After you answer, those questions then practice the drama. Exercise it few times. Be sure that you know the text. There should be AS LITTLE IMPROVISING AS POSSIBLE. You can, of course, change a text a little bit, but you should try to repeat drama in the same way. It is important for interventions afterwards.


5. SCENE PREPARATION, COSTUMES, REQUISITES

Prepare the scene – use all available facilities - be creative. It is very important for main character (protagonist) to have something that is kind of costume and that can be taking off and on (it can be hat, scarf, jacket etc). You will not have any opportunity to explain where the scene is and who are the main characters – you should make it visible. That is the essence of theatre, don’t explain – show!
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