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Writing Tasks: Pilot Samples

Introduction

This CD is intended to assist in the validation of the Preliminary Pilot Version of the
Manual for Relating Language Examinations to CEFR by facilitating the specification
and standardisation process for writing (Chapters 4 & 5 of the Preliminary Pilot
Version of the Manual for Relating Language Examinations to the CEFR, Language
Policy Division, Council of Europe (Strasbourg, France)). The tasks have been kindly
supplied by examination providers for different languages: Alliance Francaise,
Cambridge ESOL, CAPLE (Universidade de Lisboa), CIEP (Centre international d’études
pédagogiques), CVCL (Universita per Stranieri, Perugia), Goethe-Institut, WBT.

The production of the analytical grid featured on this CD was undertaken on behalf of
the Council of Europe by ALTE (The Association of Language Testers in Europe). The
grid was developed and piloted in a series of meetings which took place during 2005.
The grid was originally based on ALTE Content Analysis Checklists, which were
developed in 1993 with Lingua Programme funding (93-09/1326/UK-IlI). Account was
also taken of the Dutch CEF Construct Group Project (2004).
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English for Speakers of Other Languages

Introduction to Cambridge Assessment

Cambridge Assessment (formerly University of Cambridge Local Examinations
Syndicate or UCLES) is a not-for-profit, non-teaching department of the University of
Cambridge. Cambridge Assessment comprises three divisions. Each division has a
distinct range of examinations and stakeholder base. Cambridge ESOL (English for
Speakers of Other Languages) provides examinations in English as a foreign language
and qualifications for language teachers throughout the world. CIE (University of
Cambridge International Examinations) provides international school examinations
and international vocational awards. OCR (Oxford, Cambridge and RSA Examinations)
provides general and vocational qualifications to schools, colleges, employers, and
training providers in the UK. As Europe’s largest assessment agency, Cambridge
Assessment plays an important role within societal and educational processes by
providing examinations for a wide range of purposes and educational contexts, both
in Britain and in around 150 countries worldwide.

See: www.cambridgeassessment.org.uk

Cambridge ESOL

Cambridge ESOL’s Main Suite of certificated examinations has a long history dating
back to 1913 and over the years new examinations have been introduced and existing
exams have been revised on a regular basis. The first examination to be developed
was the Certificate of Proficiency in English (CPE), which is set at C2 level on the
Common Reference Levels (CRL) of the Common European Framework for Reference
(CEFR). The CPE was first introduced in 1913, and most recently revised in the late
1990s (with the revised examination being launched in December 2002). The most
widely taken examination, the First Certificate in English (FCE) was first introduced in
1939 and was most recently revised in 1996. During the latter half of the 20th century
this test became very well known amongst EFL teachers and the ELT industry and has
been widely accepted as a common standard at intermediate level. The authors of the
CEFR used this level as one of the starting points for the development of the CRL. In
the Cambridge main suite FCE is at B2 level. Certificate in Advanced English (CAE), at
C1 level, was introduced in 1991, Key English Test (KET), at A2, in 1994, and the
revised Preliminary English Test (PET), at B1, in 1995. In 2005 the harmo-nised suite of
examinations constitutes a five-level system of criterion-related examinations. This
level system was linked to the framework of the Association of Language Testers in
Europe (ALTE) in 1991 and subsequently to the Council of Europe’s CEFR (2002)
ranging from A2 to C1 on the Common Reference Level scale.
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Relating the Cambridge ESOL Main Suite to the criterion has been undertaken using
Rasch model to relate the results from the whole range of Cambridge examinations to
each other and to the Common Reference Levels. The consistency of the examination
system over time is ensured by the production and valida-tion of test materials and
assessment procedures through Quality Management Systems, which involves
numerous quality checks that are implemented at all stages in the process - from
commissioning new test material to examinations being administered at testing
centres around the world.

See: www.CambridgeESOL.org

Test Development

Cambridge ESOL seeks to achieve the overall usefulness of its examinations by
working closely with a full range of stakeholders to ensure good “fitness for purpose”.
The specifi-cations for each component of an examination provide a clear definition
and detailed de-scription of what is being tested (in terms of constructs and test
content) and what must be produced for that test by the item writing team. These
provide the basis for the detailed item writer guidelines which are used by a team of
item writers to ensure that test materials match the underlying constructs and
intended content of the test. Each team is made up of external consultants, headed by
a Chair and supported by an internally-based Subject Officer.

For all components of the examinations this process consists of eight main stages:
commissioning, pre-editing, editing, pretesting/trialling, pretest review, paper
construction, examination overview, and question paper production (QPP). Under
operational conditions the cycle of production for the examinations usually begins at
least 2 years before the exami-nation itself takes place.

Question paper production is based on the Local Item Banking System (LIBS), which is
a computer-based management and analysis tool developed by UCLES to handle the
entire production cycle. LIBS contains a large bank of materials for use in the
examinations (more than 100,000 items) which have all been fully edited and pre-
tested according to the proce-dures described below.

Eight Stages:

1 Commissioning

Commissioning of item writers is the first stage of the QPP process. The item writers
are commissioned to produce a specific range of questions based on the specially
adapted versions of the Test Specifications (i.e. Item Writer Guidelines). It typically
takes 15 weeks from commission to the submission of the questions.

2 Pre-editing

Pre-editing takes place when the commissioned materials are received by Cambridge
ESOL for the first time. A team comprising the Subject Officers and Chair of the paper,
plus additional experts scrutinise the material submitted, to assess suitability for use
as test items, and to reject unsuitable, problematic or weak material. Material is also
screened for taboo or sensitive topics which are likely offend particular groups of
candidates.
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3 Editing

Materials which successfully pass the pre-editing stage are submitted for editing. At
this stage item writers check the quality of material against the Specifications and
Item Writer Guidelines and make any changes necessary so that they are of an
acceptable standard for pretesting (i.e. appear to be of an acceptable standard for
inclusion in a live test). They also ensure that the key, rubric, tapescript, etc. are
accurate and comprehensive. All item writers are involved in the editing of their own
items in the context of a team led by the Chair of the paper and the Subject Officer.

4 Pretesting/Trialling

In order to confirm the quality of materials, Cambridge ESOL uses the process of
pretesting (for objectively-marked papers) and trialling (for subjectively-marked
papers). Every year, around 30,000 candidates are involved in the pretesting and
trialling of Cambridge ESOL examinations. Almost all of them are learners who are
preparing for or have recently taken a Cambridge ESOL examination. They take the
pretest/trial under examination conditions, and their answers are assessed in the
same way as ‘live’ examinations. Each edited item is pre-tested on a representative
sample of candidates so that data can be qualitively and quantitively analysed. In this
way, pretesting and trialling play an important role in achieving reliability in terms of
parallel forms of the tests.

All the materials which are pretested can be related to the underlying scale of
difficulty by the use of ‘anchor’ items; these are items with known measurement
characteristics which provide the basis for calculating the difficulty of the new items
destined for the bank. Cambridge ESOL uses the Rasch model to construct the
common scale which under-pins the item-bank and which provides the basis for the
construction of parallel forms of the tests at the different levels of the system.

5 Pretest Review

After pretesting, the Chair, Subject Officer and other external consultant meet to
review the performance of the materials. At this stage, the measurement
characteristics of the objectively-marked tasks and items and examination reports of
subjectively-marked tasks and items are evaluated. Decisions are then made as to
whether or not to accept, reject, or modify and pre-test or trial tasks and items again.
Any essential adjustments to tasks and items are made at this stage, ensuring, as far
as possible, that no editing will need to take place at the paper construction stage.
The meeting also scrutinises the marking keys provided for each item by the Item
Writers.

6 Paper Construction

At this stage items are taken from the item bank and combined to form complete
papers according to established procedures, using the Local Item Banking System as
a test construction tool. This allows the construction of complete papers that assess
the full range of skills, contexts, etc., using materials that have all been fully pretested
or trialled. Paper construction normally takes place about two years before the date of
the live examination. The Chair selects materials for a first draft of the question paper
and makes recommendations to the team so they can check that:

a range of topics/tasks is maintained in the paper according to the Specifications
< there is no obvious overlap in content across the different parts of the paper



« the examination paper as a whole possesses the required continuity
< for objectively-marked items, a complete set of statistics and other information is
available from the Local Item Banking System.

The stored statistical information for each item means that the paper construction can
be based on a target for the average difficulty of the paper using the difficulty
estimates obtained from pretesting. When a new paper has been constructed, reports
can be generated from LIBS which show the mean difficulty of the paper as a whole
and the distribution of item difficulty across the different tasks in the paper. This
method provides a prediction of how difficult the paper will be when it is used under
live conditions. After the examination has been administered and scored, the grading
process provides additional confirmation of the difficulty of the paper so that
comparisons can be made with different versions and across different sessions.

7 Examination Overview

Once all of the papers have been constructed, they are brought together to form a
complete examination, where each paper covers the prescribed range of content and
skills. Examinations are then considered in entirety by Subject Officers and the
Examinations Manager to ensure that there is no overlap of topic within the
examination.

8 Question Paper Production (QPP)

Final copies of the constructed question papers are passed to the Question Paper
Production Unit. The papers go through approximately 20 subsequent stages
(depending on the examination) in order for the manuscript to be transformed into
error-free camera-ready copy (usually in the form of PDF files) and finally into printed
guestion papers, which are sent to examination centres. At this stage in the process,
several rounds of proof-reading and content checking are used to provide additional
checks on the quality of the materials.

Statistical Analyses

Statistical data is important in providing end users with good evidence for the quality
and fairness of the exams. All the ESOL test materials are analysed before being used
and are stored in the LIBS item bank, linked to information about their performance
properties, such as item difficulty. In carrying out post-exam analysis, Cambridge
ESOL employs both methods based on Classical Test Theory and on Item Response
Theory on a routine basis. The overall grade of a main suite examination is derived
from multiple observations across all components. For each component, attempts are
made to ensure that the reliability of the assessment is as high as possible. In
addition, the dependability of the final grade is checked by the procedures used
during the grading and awards procedures. Cambridge Main Suite examinations
report results as a single overall grade (A to E); the reliability of the examination can
be estimated as a composite (as discussed in Feldt and Brennan, 1989, and Crocker
and Algina, 1986). The typical composite reliability of the ESOL exams is generally
considered acceptable; for FCE, for example, it is estimated at 0.94.

ESOL sets target levels for the internal consistency reliability for the item-based
components of the main suite examinations using Cronbach’s alpha. These target
levels are routinely used in the test construction procedures and the predicted
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operational reliability for each paper is based on the type and quality of the tasks
which are chosen according to the test specifications. The information used includes
the Rasch-based difficulty estimates and other data obtained during the item writing
and pre-testing processes.
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Cambridge ESOL Sample Test Tasks

Report on analysis of

Key English Test (KET) Writing

Target language of this test

English

Target level (CEFR) of this test

A2

Task number/name

Paper 1, Part 9, Question 56

General Information about the writing component *

3 | Number of tasks in the writing paper |4

4  |Integration of skills Writing (with written input)

5 |Total test time 70 minutes (including reading section)
6 |Target performance level A2

7 |Channel Handwritten

8 |Purpose General proficiency

Background to the Examination

The Key English Test (KET) is a general English qualification which is part of the
Cambridge ESOL Main-suite Examinations. Set at level A2 of the CEF, KET recognises
<Back the ability to cope with everyday written and spoken communications at a basic level.
KET is designed for learners who have basic English skills, of the kind needed when
travelling in a foreign country.

Index »~

* The numbers in the left hand column of the tables refer to the categories in the ALTE CEFR Writing Grid




Candidature

KET is taken by more than 56,000 people each year in over 60 countries. Around 75%
of KET candidates are aged 18 or under and a further 20% are in the 19-30 age group.
Around 85% of candidates attend preparation classes.

Structure of the Test

KET tests the skills of Reading, Writing, Listening and Speaking — with each skill
equally weighted at 25%. KET is administered in three separate papers. Paper 1
Reading and Writing, Paper 2 Listening and Paper 3 Speaking. There are four possible
grades in KET: two pass grades (pass with merit and pass) and two fail grades (narrow
fail and fail). Results are based on candidate’s aggregate scores across the four skills.

The Key English Test Writing component

The paper has a fixed format, with Parts 1-5 testing reading skills through a variety of
texts ranging from very short notices to longer continuous texts. Parts 6 to 9 test
writing skills in a variety of formats.

Specific Information about the example task

In this task, candidates are given the opportunity to show that they can communicate
a written message (25-35 words) of an authentic type, for example a note or a
postcard to a friend. The instructions indicate the type of message required, who it is
for and what kind of information should be included. In this sample, the candidate
has been asked to read and respond appropriately to three elements contained within
a short (36 words in this example) note from a friend. All must be addressed in order
to complete the task fully.

Mark distribution

There are 5 marks for Part 9. Candidates at this level are not expected to produce
faultless English, but, to achieve 5 marks, a candidate should write a cohesive
message which successfully communicates all three elements of the required
information, with only minor grammatical and spelling errors. A great variety of fully
acceptable answers is possible.

Task Rating

The rating scale takes the form of a set of band descriptors from 0 — 5.

The exam is clerically marked under the supervision of an experienced
rater/moderator. Grammatical form, spelling, structural correctness is considered
along with task fulfilment when rating.

Effective Level

All KET Writing tasks are written according to set guidelines by trained item writers
and pass through pre-editing and editing stages prior to trialling on a pretest
population which approximates to the live candidature in L1 balance, age, gender etc.
Tasks are accepted as suitable for use, rejected, or modified and re-trialled if

necessary. Tasks are marked according to set criteria linked to the CEFR for level A2.
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Sample task:

Read this postcard from your English pen-friend, Sam.

Here is a postcard of my town.
Please send me a postcard from
your town. What size is your
town? What is the nicest part
of your town? Where do you go
in the evenings?

Sam

Write Sam a postcard. Answer the questions.
Write 25-35 words.

Write the postcard on your answer sheet.

1) Task input/prompt

9 |Rubrics and instructions are in... English

10 |[Language level of rubric A2

11 | Time for this task Not specified

12 | Control/guidance Controlled

13 |Content Content is specified

14 | Discourse mode Letter (personal)

15 |Audience Friend, acquaintance

16 |Type of prompt Textual

17 | Topic Daily life

18 |Integration of skills Reading (minimal, in rubric + prompt)




Ii) Response (description of written response elicited by the prompt(s)/input)

19 [Number of words expected 25-35

20 |Rhetorical function(s) Description (place)

21 |Register Informal

22 |Domain Personal

23 [Grammar Mainly simple structures

24 | Vocabulary Only frequent vocabulary

25 [Cohesion Extremely limited use of cohesive devices
26 | Authenticity: situational High

27 |Authenticity: interactional High

28 | Cognitive processing Low

29 |[Content knowledge Common, general, non-specialised

30 |Task purpose Referential (telling)

31 |Known criteria Grading criteria are not provided to the candidate on the

paper, but can be viewed in the handbook:
http://www.cambridgeesol.org/support/handbooks.htm

32 |Task rating method |Descriptive scale (band descriptors)

33 |Assessment criteria | Holistic- individual categories not considered

34 [Number of raters 2

Iv) Feedback to candidates

36 |Qualitative feedback None at this level

- 35 |Quantitative feedback 4 grades, pass, pass with merit, narrow fail, fail
< Back
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Example answer

Dear Sam,

I lived in a small town, although it was small but
lovely. People lived 1in my town are friendly and nice,
they always help each other. I think that’s the nicest

part of my town. I hope you can come here. By the way
I’m not went out In evenings.

Love
Ruby

Commentary

All three parts of the message are communicated, but there are frequent errors with

tenses. It is acceptable that ‘the people’ should be the nicest part of the candidate’s
town.

Score allocated
Band 4 (on the five band scale)

< Back
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Cambridge ESOL Sample Test Tasks

Report on analysis of Preliminary English Test (PET) Writing
Target language of this test English

Target level (CEFR) of this test Bl

Task number/name Paper 1, Part 3, Question 7

General Information about the writing component *

3 | Number of tasks in the writing paper |3

4 |Integration of skills Writing (with written input)

5 |Total test time 90 minutes (including reading section)
6 |Target performance level Bl

7 | Channel Handwritten

8 |Purpose General proficiency

Background to the Examination

Preliminary English Test (PET) is a general English qualification which is part of the
Cambridge ESOL Main-suite examinations. Set at level B1 of the CEF, PET recognises
the ability to cope with everyday written and spoken communications. PET is designed
for learners whose English skills are adequate for many practical purposes, including
work, study and social situations which require a predictable use of language.

< Back
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* The numbers in the left hand column of the tables refer to the categories in the ALTE CEFR Writing Grid




Candidature

PET is taken by 112,000 per year in over 80 countries. Around 70% of PET candidates
are aged 20 or under and a further 20% are in the 21-30 age group. Around 80% of
candidates attend preparation classes.

Structure of the Test

PET tests the skills of Reading, Writing, Listening and Speaking — with each skill
equally weighted at 25%. PET is administered in three separate papers. Paper 1
Reading and Writing, Paper 2 Listening and Paper 3 Speaking. There are four possible
grades in PET: two pass grades (pass with merit and pass) and two fail grades (narrow
fail and fail). Results are based on candidates’ aggregate scores across the four skills.

The Preliminary English Test Writing component

The Reading and Writing paper has a fixed format, with the first five parts testing
reading skills through a variety of texts ranging from very short notices to longer
continuous texts. The final three parts of the paper test writing skills in a variety of
formats.

Specific Information about the example task

In Part 3, candidates are given a choice of task: either a story or an informal letter may
be written. Both tasks require an answer of about 100 words. For answers that are
below length (fewer than 80 words), the examiner adjusts the maximum mark and the
mark given proportionately. For the story (as in this sample), the candidates are given
either a short title or the first sentence. The answer must be recognisably linked in
content to the question and the candidates should pay particular attention to any names
or pronouns given in the title or sentence. If, for example, the sentence is written in
the third person, the candidate will need to construct his or her story accordingly.

Mark distribution

There are 15 marks for Paper 1, Part 3. Candidates at this level are expected to show
ambition. They could gain full marks by including a range of tenses, appropriate
expressions and different vocabulary, even if their answer is not flawless. Non-
impeding errors, whether in spelling, grammar or punctuation, will not necessarily
affect a candidate’s mark, whereas errors which interfere with communication or
cause a breakdown in communication will be treated more seriously.

Task Rating
The rating scale takes the form of a set of band descriptors from 0 — 5.

Band scores 1 — 5 are subdivided into a further three categories, giving a total of 15
available marks. The exam is marked by examiners under the supervision of a
Principal Examiner and Team Leaders. Grammatical form, spelling, structural
correctness are considered along with task fulfilment when rating.

Effective Level

All PET Writing tasks are written according to set guidelines by trained item writers and
pass through pre-editing and editing stages prior to trialling on a pretest population
which approximates to the live candidature in L1 balance, age, gender etc. Tasks are
accepted as suitable for use, rejected, or modified and re-trialled if necessary. Tasks
are marked according to set criteria linked to the CEFR for level B1.



Sample task:

e Your English Teacher has asked you to write a story.
e Your story must have the following title:

The most important day of my life

e Write your story on your answer sheet.

1) Task input/prompt

9 [Rubrics and instructions are in... |English

10 |Language level of rubric Same as level of test

11 [Time for this task Not specified

12 [Control/guidance Open

13 | Content Content is not specified
14 | Discourse mode Story

15 | Audience Teacher

16 [Type of input Textual

17 |Topic Daily life

18 [Integration of skills Reading

Ii) Response (description of written response elicited by the prompt(s)/input)

19 [Number of words expected [100

20 [Rhetorical function(s) Narration

21 [Register Informal
22 |Domain Personal

23 |Grammar Mainly simple structures
| index
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24 [Vocabulary Mainly frequent vocabulary

25 |Cohesion Limited use of cohesive devices

26 |[Authenticity: situational Medium

27 | Authenticity: interactional |[Medium

28 |[Cognitive processing Low
29 | Content knowledge Personal/daily life/basic communication needs
30 [Task purpose Referential (telling); emotive (reacting)
Iii) Rating of Task
31 |Known criteria Grading criteria are not provided to the candidate on the

paper, but can be viewed in the handbook:
http://www.cambridgeesol.org/support/handbooks.htm

32 |Task rating method |Descriptive scale (band descriptors)

33 |Assessment criteria | Grammatical accuracy; cohesion and coherence; lexical
control; content; orthography; development of ideas

34 [Number of raters 1 or more

Iv) Feedback to candidates

35 |Quantitative feedback One of 4 grades (pass, pass with merit, narrow
fail, fail)
36 |Qualitative feedback None at this level

Index »~
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Example answer

The most important day of my life.

During a lifetime there is so many days you could call,
the most 1mportant day of your life”. It could be the
day you chose wich school you are going to, or what you
want to work with the rest of your life. Another
important day is when you get married, or you chose
where to live. But most of all it must be a very
important day when you give birth to a child. 1 think
that changes everything you have been doing until then.
Than you have to realice that somebody are more
important than yourself.

Commentary

This is a very good attempt, requiring no effort by the reader. The writer is confident,
ambitious and well-organised, for example ‘Another important day is when you get
married...”. There is a wide range of structures and vocabulary within the task set and
errors, though present, are minor and due to ambition, for example ‘it could be the
day you chose wich school you are going to’.

Score allocated
Band 5 (13-15 out of a possible score of 15)
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Cambridge ESOL Sample Test Tasks

Report on analysis of First Certificate in English (FCE) Writing
Target language of this test English

Target level (CEFR) of this test B2

Task number/name Paper 2, Part 1

General Information about the writing component *

3 | Number of tasks in the writing paper |5

4  |Integration of skills Writing (with written input)
5 [Total test time 90 minutes

6 |Target performance level B2

7 | Channel Handwritten

8 |Purpose General proficiency

Background to the Examination

First Certificate in English is a general English qualification which is one of the

Cambridge ESOL Main-suite Examinations. Set at level B2 of the CEFR, FCE recognises
the ability to deal confidently with a range of written and spoken communications. FCE
is designed for learners whose command of English is adequate for many practical
everyday purposes, including business and study.
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* The numbers in the left hand column of the tables refer to the categories in the ALTE CEFR Writing Grid
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Candidature

FCE is taken by more than 270,000 candidates per year in over 100 countries. Around
75% of FCE candidates are aged 25 or under with the average being about 23. In some
countries, where FCE is more commonly taken by school-age candidates, the average
age is lower. Around 80% of candidates attend preparation classes.

Structure of the Test

FCE is administered in five separate papers. Paper 1 Reading, Paper 2 Writing, Paper 3
Use of English, Paper 4 Listening and Paper 5 Speaking. Each of these five papers is
equally weighted at 20%. There are five possible grades in FCE: three passing grades
(A, B and C) and two failing grades (D and E). Results are based on the candidate’s
aggregate score across the four skills.

The First Certificate in English Writing component

The paper has a fixed format, with two parts. Part 1 (Question 1) consists of one
compulsory transactional letter task, based on a text input. In Part 2 (Questions 2-5),
candidates select one task from a choice of four. Questions 2-4 involve the
construction of one of the following texts: an article, a non-transactional letter, a
report, a discursive composition, a short story. Considerably less input is provided for
these tasks than the task in Part 1. Question five is based on a choice of five set
books, listed in the examination regulations, which are published annually.

Specific Information about the example Part 1 task

In this sample question, the candidate is required to write a transactional letter of
between 120 and 180 words in length. The letter is based on an input, 131 words in
this example, in the form of a request. The range of functions expected in this letter
includes giving information, requesting information, questions or suggestions
requiring feedback. The usual conventions of letter writing, specifically opening
salutation, paragraphing and closing phrasing are required, but it is not necessary to
include postal addresses.

Mark distribution

All tasks carry the same maximum mark. Two mark schemes are used in conjunction
to grade responses: a general impression mark scheme, and a task-specific mark
scheme which focuses on criteria specific to each particular task. Criteria covered by
these two mark schemes are: content; accuracy; range; organisation and cohesion;
appropriacy of register and format; target reader.

Task Rating

A panel of experts is divided into small teams, each with a very experienced examiner
as team leader. A Principal Examiner guides and monitors the marking process.
Examiners are trained in the use of the task-specific and general mark schemes prior
to each marking period and refer to them constantly while they are marking.

During marking, each examiner is appointed scripts chosen at random from the whole
entry in order to ensure that there is no concentration of good or weak scripts or of
one large centre of one country in the allocation of any one examiner. A rigorous
process of co-ordination, checking and monitoring is carried out throughout the
marking process.



Effective Level
All FCE Writing tasks are written according to set guidelines by trained ite
pass through pre-editing and editing stages prior to trialling on a pretest

m writers and
population

which approximates to the live candidature in L1 balance, age, gender etc. Tasks are
accepted as suitable for use, rejected, or modified and re-trialled if necessary. Tasks

are marked according to set criteria linked to the CEFR for level B2.

Sample task:

You recently entered a competition and have just received this letter from the
organiser. Read the letter, on which you have made some notes. Then, using all the

information in your notes, write a suitable reply.

Congratulations! You have won first prize in our
competition - two weeks at Camp California in
the U.S_A. All accommodation and travel costs
are paid for, including transport to and from
the airport. We now need some further
information from you:

e When would you like to travel?

e Accommodation at Camp California is In tents
or log cabins. Which would you prefer?

only July
because...

e You will have the chance to do two
activities while you are at the Camp.

Please (choose two from the list below)\

and tell us Chow good you are) at each one.

I say which
I and why

Basketball /7 Swimming / Golf / Painting / Climbing
Singing 7/ Sailing/ Tennis /Photography / Surfing

Is there anything you would like to ask US? <—

Yours sincerely

Helen Ryan
Competition Organiser

‘! tell them! |
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Write a letter of between 120 and 180 words in an appropriate style on the opposite

page. Do not write any postal addresses.



1) Task input/prompt

9 [Rubrics and instructions are in... |English

10 |Language level of rubric B2

11 [Time for this task Not specified (estimate: 45 minutes)
12 | Control/guidance Controlled

13 [Content Content is specified

14 | Discourse mode Letter

15 | Audience Business

16 [Type of input Textual

17 |Topic Free time, entertainment

18 |Integration of skills Reading

I1) Response (description of written response elicited by the prompt(s)/input)

19 |Number of words expected 120-180

20 |Rhetorical function(s) Expressing preferences; eliciting information
21 |Register Unmarked to formal

22 |Domain Personal

23 [Grammar Limited range of complex structures
24 | Vocabulary Mainly frequent vocabulary

25 |[Cohesion Limited use of cohesive devices

26 |Authenticity: situational High

27 |Authenticity: interactional High

28 |[Cognitive processing Reproduction of known ideas

29 | Content knowledge Common, general, non-specialised
30 |Task purpose Referential (telling)
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Iii) Rating of Task

31 |Known criteria Grading criteria are not provided to the candidate on the
paper, but can be viewed in past paper packs issued after
the exam session and in the handbook:
http://www.cambridgeesol.org/support/handbooks.htm

32 |Task rating method |Descriptive scale (band descriptors)

33 |Assessment criteria | Content; accuracy; range; organisation and cohesion;
appropriacy of register and format; target reader

34 | Number of raters 1

Iv) Feedback to candidates

35

Quantitative feedback Exam specific grade

36

Qualitative feedback Graphical display of performance on the paper

Example answer

Competition Organiser
Helen Ryan

Thank you very much for the letter that telling me 1 won
first prize in the competition. 1 am so glad and I am
going to write some information that you need from me.
First of all, 1 would like to travel only July because
It is due to my job. And about accommodation I would
prefer log cabins to tents. 1 have never stayed log
cabins so it would be good chance to me. In your letter,
you mentioned that 1 have the chance to do two
activities. 1 would choose Sailing and Photography.
However, | am absolutely beginner at both activities. I
am really exciting to try new activities at the Camp.

It would be greatful, therefore, 1T you could advise me
what sort of clothes should 1 take or about money and
there are anything that 1 need for the Camp.

I amn looking forward to hearing from you.

Yours sincerely
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Commentary

= Content
All points covered.

= Accuracy
There are some basic errors, but they do not impede communication, e.g. ‘l am
really exciting’, ‘There are anything’.

e Range
Limited. Sometimes relies on lifting material from the input and does not always
achieve accuracy in the lifting.

e Organisation and Cohesion
Clearly paragraphed. Some attempt at linking

e Appropriacy of Register and Format
Generally appropriate.

e Target Reader
Would be informed.

Score allocated
Band 3 (on the five band scale)
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Cambridge ESOL Sample Test Tasks

Report on analysis of Certificate in Advanced English (CAE)

Writing
Target language of this test English
Target level (CEFR) of this test Cl

Task number/name Paper 2, Part 2, Question 4

General Information about the writing component *

3 |Number of tasks in the writing paper |5

4 |Integration of skills Writing (with written input)
5 |Total test time 120 minutes

6 |Target performance level Cl

7 | Channel Handwritten

8 |Purpose General proficiency

Background to the Examination

The Certificate in Advanced English (CAE) is a general English qualification which is
one of the Cambridge ESOL Main-suite Examinations. Set at level C1 of the CEF, CAE
recognises the ability to communicate with confidence in English and deal with most
aspects of daily life. CAE is designed for learners who are reaching a standard of
English that is adequate for most purposes, including business and study in higher
education.
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* The numbers in the left hand column of the tables refer to the categories in the ALTE CEFR Writing Grid
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Candidature

CAE is taken by more than 60,000 candidates per year in over 60 countries. Around
80% of CAE candidates are aged 25 or under with the average being about 23. In some
countries, where CAE is more commonly taken by candidates in their late teens, the
average age is lower. Around 70% of candidates attend preparation classes.

Structure of the Test

CAE is administered in five separate papers. Paper 1 Reading, Paper 2 Writing, Paper 3
English in Use, Paper 4 Listening and Paper 5 Speaking. Each of these five papers is
equally weighted at 20%. There are five possible grades in CAE: three passing grades
(A, B and C) and two failing grades (D and E). Results are based on the candidate’s
aggregate scores across the four skills.

The Certificate in Advanced English Writing component

The Paper has a fixed format with two parts. Part 1 (Question 1) consists of one
compulsory task and requires candidates to process up to 400 words of input material
and to use the information appropriately to perform the task required. Input material
may consist of varied combinations of text and notes, sometimes supported by
illustrations or diagrams. In Part 2 (Questions 2-5) candidates select one task from a
choice of four. This part includes a work-orientated task as the last of the four
questions. Part 2, question 4, is used in this sample. Tasks in both Parts 1 and 2
involve the construction of texts from among the following types: newspaper and
magazine articles, contributions to leaflets and brochures, notices, announcements,
personal notes and messages, formal and informal letters, reports, proposals, reviews,
instructions, directions, competition entries, information sheets, memos.

Specific Information about the example Part 2 task

In this example question, candidates are given a short (47 words) extract from a letter
and asked to write a report of about 250 words based on the candidate’s knowledge
of their own country. Different interpretations of what is an acceptable style for a
report are acceptable. The answer should be clearly organised, contain the language
of description, opinion and possibly comparison and contrast. There should be a
range of tenses and vocabulary relating to relationships. The register of the answer
should be neutral to formal and must be consistent throughout.

Mark distribution

All tasks carry the same maximum mark. Two mark schemes are used in conjunction to
grade responses: a general impression mark scheme, and a task-specific mark scheme
which focuses on criteria specific to each particular task. Criteria covered by these two
mark schemes are: content; organisation and cohesion; range; register; target reader;
accuracy.

Task Rating

A panel of experts is divided into small teams, each with a very experienced examiner
as team leader. A Principal Examiner guides and monitors the marking process.
Examiners are trained in the use of the task-specific and general mark schemes prior
to each marking period and refer to them regularly while they are working.

During marking, each examiner is appointed scripts chosen at random from the whole
entry in order to ensure that there is no concentration of good or weak scripts or of
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one large centre of one country in the allocation of any one examiner. Each script is
marked twice by different examiners, and where there is significant disagreement in
the marks allocated, the script is marked a third time by a team leader whose rating
decision is final.

Effective Level

All CAE Writing tasks are written according to set guidelines by trained item writers and
pass through pre-editing and editing stages prior to trialling on a pretest population
which approximates to the live candidature in L1 balance, age, gender etc. Tasks are
accepted as suitable for use, rejected, or modified and re-trialled if necessary. Tasks
are marked according to set criteria linked to the CEFR for level C1.

Sample task:

Choose one of the following writing tasks. Your answer should follow exactly the
instructions given. Write approximately 250 words.

4 This is an extract from a letter which you receive from the World Opinion
Organisation.

We are carrying out an international survey on
families around the world and the importance of
family relationships. Please write us a report for
our survey outlining the typical family situation
in your own country and suggesting how you think
the situation might change in the future.

Write your report.

1) Task input/prompt

9 Rubrics and instructions are in... |English

10 [Language level of rubric. Cl

11 Time for this task Not specified (estimate: 60 minutes)
12 | Control / guidance Open

13 [Content Content is specified




14 | Discourse mode Report

15 | Audience Committee, board

16 [Type of input Textual

17 |Topic Daily life; relations with other people
18 |Integration of skills Reading

I1) Response (description of written response elicited by the prompt(s)/input)

19 | Number of words expected | 250

20 |Rhetorical function(s) Description (events); explanation; exposition;
suggestion; argumentation; persuasion;
comparison and contrast

21 |Register Formal

22 |Domain Public

23 [Grammar Range of complex grammatical structures

24 | Vocabulary Range of low frequency vocabulary

25 [Cohesion Appropriate use of cohesive devices

26 | Authenticity: situational High

27 |Authenticity: interactional Medium

28 | Cognitive processing Knowledge transformation

29 [Content knowledge Wide range of knowledge areas

30 |Task purpose Referential (telling); conative




Iii) Rating of Task

31 |Known criteria Grading criteria are not provided to the candidate on the
paper, but can be viewed in past paper packs issued after
the exam session and in the handbook:
http://www.cambridgeesol.org/support/handbooks.htm

32 |Task rating method |Descriptive scale (band descriptors)

33 |Assessment criteria [ Content; organisation and cohesion; range; register;
target reader; accuracy

34 | Number of raters 2

Iv) Feedback to candidates

35 |Quantitative feedback Exam specific grade

36 |Qualitative feedback Graphical display of performance on the paper

Example answer
The family In France

Nowadays, in France, the average number of children is
two per family, whereas elderly people used to have five
or six sisters and brothers or even more when they were
young, at least in my region: Brittany, where children
were useful iIn farms as they were growing up.

More and more people divorce, and afterwards remain
single, live with someone, or get married another time.
IT they have children, these generally live with their
mother but it occurs more and more that they live with
their father. That is probably due to this trend that
there are less and less weddings. Young people prefer
living with a mate without marrying him of her, or if
they marry, they do i1t later than their parents who used
to do i1t around the age of 20. That i1s why they usually
<Back have their First child later than their parents.

Grand-parents are still important in French families,
but when they get older, they do not usually come and
Index A live in their children’s place as before. They are

healthy enough to live alone or they go to residences



for old people. Children sometimes live in towns further
from their parents” place than before, but their place
is still the one where we like to stay at the week-ends
or the holidays.

Unfortunately, 1 think that this trend of living further
from their parents than before will get worse iIn the
years to come, because of the unemployment rate. Indeed
even 1T young people tend to live longer iIn their
parents” house, they have to search a job not only in
their town but sometimes in the whole country, and when
they find one, they leave, even abroad sometimes,
because i1t i1s so hard to get something!

I think that the average number of children will remain
the same or will decrease, as people have their children
older and perhaps do not want to give birth to future
unemployed people.

Finally, 1 think that the number of divorces, and people
who live together but unmarried, will iIncrease.

Commentary

« Content
The task has been fully completed. It is informative, and deals well with both the
current family situation, and how it might change in future.

e Organisation and Cohesion
There is an absence of report features, such as headings, but the writing is
appropriately paragraphed, with an introduction and conclusion. It is also well-
organised and on the whole coherent, though at times the sentences are long and
a little difficult to follow e.g. Indeed, even if young people...because it is so hard to
get something!

= Range
There is evidence of range. The language of comparison is good, e.g. ‘whereas;
more and more people. A range of relevant topic vocabulary has also been used,
e.g. ‘the average number of children’; ‘due to this trend’.

e Register
Consistently and appropriately neutral.

= Accuracy
Occasionally awkward, e.g. ‘That is probably due to this trend that there are less

Il and less weddings’. A few non-impeding errors, e.g. ‘search a job’.

e Target Reader
Would be well informed.
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Score allocated
Band 4 (on the five band scale)



BH universiTY of cAMBRIDGE - The CEFR Grids for Writing,

&) ESOL Examinations

English for Speakers of Other Languages d eve I O p ed by ALTE m e m be rS

Cambridge ESOL Sample Test Tasks

Report on analysis of Certificate of Proficiency in English (CPE)
Writing

Target language of this test English

Target level (CEFR) of this test C2

Task number/name Paper 2, Part 1

General Information about the writing component *

3 | Number of tasks in the writing paper |5

4  |Integration of skills Writing (with written input)
5 [Total test time 120 minutes

6 |Target performance level C2

7 |[Channel Handwritten

8 |Purpose General proficiency

Background to the Examination

The Certificate of Proficiency in English (CPE) is a general English qualification which
is one of the Cambridge ESOL Main-suite Examinations. Set at level C2 of the CEFR,
CPE recognises the ability to function effectively in almost any English-speaking
context. CPE is designed for learners who have achieved a high level of language
skills and are approaching a standard of English similar to that of an educated native
speaker. The exam also requires an appropriate level of educational and personal
maturity.
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* The numbers in the left hand column of the tables refer to the categories in the ALTE CEFR Writing Grid
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Candidature

CPE is taken by 45,000 candidates per year in 80 countries. Around 75% of CPE
candidates are aged 25 or under. In some countries, where CPE is more commonly
taken by candidates in their late teens, the average is lower. Around 85% of
candidates attend preparation classes.

Structure of the Test

CPE is administered in five separate papers. Paper 1 Reading, Paper 2 Writing, Paper 3
Use of English, Paper 4 Listening and Paper 5 Speaking. Each of these five papers is
equally weighted at 20%. There are five possible grades in CPE: three passing grades
(A, B and C) and two failing grades (D and E). Results are based on the candidate’s
aggregate score across the four skills.

The Certificate of Proficiency in English (CPE) Writing component

The paper has a fixed format, with two parts. Part 1 (Question 1) is compulsory and
comprises one question in which candidates are expected to write an article, an
essay, letter or a proposal in response to instructions and a short text or texts, the
instructions and short text(s) totalling approximately 100 words. The text(s) may come
from a variety of sources, for example, extracts from newspapers, magazines, books,
letters or advertisements, or could be quotations from speakers in a discussion. All
questions in this part have a discursive focus. For example, candidates may be
required to defend or attack a particular argument or opinion, compare or contrast
aspects of an argument, explain a problem and suggest a solution or make
recommendations having evaluated an idea. There is always more than one point to
address in a task and candidates should have practice in identifying these points and
ensuring they have covered the points in their answer. Part 2 consists of four tasks
(Questions 2-5), of which the candidate is required to answer one. The final question
(Question 5) is based on a choice of three set books; these are listed in the
examination regulations which are published every year.

Specific Information about the example Part 1 task

In the sample question, candidates are asked to base their responses on a newspaper
article of 75 words. The response should be between 300 and 350 words in length and
should address the points made in the article and address the question posed.
Candidates may expand on the topic, attack the argument in the article or defend it,
as they wish. Language for expressing and supporting opinions and for making
recommendations should be used. The register of the letter should be formal, bearing
in mind the writer’s role as the reader of a newspaper writing in to give his or her
opinion. The response should be written using a formal letter format, with clear
organisation of points and adequate paragraphing.

Mark distribution

All tasks carry the same maximum mark. Two mark schemes are used in conjunction to
grade responses: a general impression mark scheme and a task-specific mark scheme,
which focuses on criteria specific to each particular task. Criteria covered by these two
mark schemes are: content; range; accuracy; appropriacy of register and format;
organisation and cohesion; target reader.

Task Rating
A panel of experts is divided into small teams, each with a very experienced examiner



as team leader. A Principal Examiner guides and monitors the marking process.
Examiners are trained in the use of the task-specific and general mark schemes and
refer to them constantly while they are marking.

During marking, each examiner is appointed scripts chosen at random from the whole
entry in order to ensure that there is no concentration of good or weak scripts or of
one large centre of one country in the allocation of any one examiner. A rigorous
process of co-ordination, checking and monitoring is carried out throughout the
marking process.

Effective Level

All CPE Writing tasks are written according to set guidelines by trained item writers and
pass through pre-editing and editing stages prior to trialling on a pretest population
which approximates the live candidature in L1 balance, age, gender etc. Tasks are
accepted as suitable for use, rejected, or modified and re-trialled if necessary. Tasks
are marked according to set criteria linked to the CEFR for level C2.

Sample task:

You must answer this question. Write your answer in 300-350 words in an appropriate
style on pages 3 and 4.

1 You have read the extract below as part of a newspaper article on the loss of
national and cultural identity. Readers were asked to send in their opinions. You
decide to write a letter responding to the points raised and expressing your own
views.

‘We are losing our national and cultural identity.
Because of recent advances in technology and the
easy availability and speed of air travel,
different countries are communicating more often
and are therefore becoming more and more alike.
The same shopping malls and fast food outlets can
be found almost everywhere. So can the same types
of office blocks, motorways, TV programmes and
even lifestyles. How can we maintain the
traditions that make each nation unique?’

Write your letter. Do not write any postal addresses.
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1) Task input/prompt

9 Rubrics and instructions are in... English

10 |Language level of rubric C2

11 | Time for this task Not specified (estimate: 60 minutes)

12 | Control/guidance Open

13 | Content Content is specified

14 | Discourse mode Letter

15 |Audience General public (as for newspaper article)
16 |Type of prompt Textual

17 | Topic Cultural affairs

18 |Integration of skills Reading

I1) Response (description of written response elicited by the prompt(s)/input)

19 |[Number of words expected 300-400

20 [Rhetorical function(s) Description (events); explanation; giving
opinions; exposition; suggestion;
argumentation; persuasion; comparison
and contrast; other; evaluation

21 [Register Unmarked to formal

22 |Domain Public

23 |Grammar Wide range of complex grammatical
structures

24 | Vocabulary Wide range of low frequency vocabulary

25 |Cohesion Wide range of cohesive devices

26 | Authenticity: situational High

27 |Authenticity: interactional Medium
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28 | Cognitive processing Knowledge transformation

29 |Content knowledge Very wide range of knowledge areas

30 |Task purpose Referential (telling); emotive (reacting); conative

Iii) Rating of Task

31 |Known criteria Grading criteria are not provided to the candidate on the
paper, but can be viewed in past paper packs issued after
the exam session and in the handbook:
http://www.cambridgeesol.org/support/handbooks.htm

32 |Task rating method |Descriptive scale (band descriptors)

33 | Assessment criteria | Content; range; accuracy; appropriacy of register and
format; organisation and cohesion; target reader

34 | Number of raters 1

Iv) Feedback to candidates

35 |Quantitative feedback Exam specific grade

36 |Qualitative feedback Graphical display of performance on the paper

Example answer
Dear Sirs

I am writing with reference to the article on the loss
of national and cultural identity, published in one of
your latest issues. 1 would like to express my
disagreement regarding your opinion. I hope you will not
take amiss what 1 am going to say.

To begin with, you claimed that because of the modern
amenities people all over the world become more and more
alike. In other words, advances in technology and the
opportunity of travelling easily and faster are
responsible for the loss of national and cultural
identities. 1 think it Is dangerous to claim that it



would be better i1f not everybody has the same facilities
in order to maintain each nation unique. That would mean
a vast majority of the population has to be deprived of
progress to maintain its integer traditions.

Furthermore, I think that the cultural exchange and the
fact that communication gets more and more easy have a
positive effect on the maintenance of tradition. Because
the reason why people are travelling so much i1s the fact
that they want to learn about the different countries
and their cultures. Therefore, each country is
interested iIn maintaining Its traditions, or even
better, they are pushing their population to saveguard
national i1dentity. To sum up, thanks to advances iIn
technology the countries get more worried about
maintaining national traditions.

Moreover, you deplore shopping malls, TV programmes and
lifestyles can be found everywhere. According to that
statement, certain countries should be deprived of these
amenities so that they will not be influenced by another
country’s tradition. Don’t you think that this course of
action would lead to the isolation that some 55 years
ago our ancestors tried to abolish? In my opinion, the
fact of depriving somebody of something he wants will
not help to maintain the country’s tradition, but will
inevitably lead to a dissatisfaction that could become
very dangerous.

On the whole, 1 think that i1t i1s iImpossible to lead the
market towards an ideal world where everything works as
we wish, namely in a co-existence of many different
traditions. It is dangerous to deprive men of things
they know they could have; therefore, mankind should be
given the opportunity to develop i1tself, no matter what
or without different traditions.

I am looking forward to seeing my letter published in
one of the next issues of your newspaper.

Yours faithfully

Commentary
< Back
* Content
The candidate has developed a fairly convincing argument in disagreement with
the text of the prompt. S/he has produced a good introduction and conclusion and
mak_es t_hree well-expressed and valid points in the argument. This is a good
realisation of the task.
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e Range
The language is fluent and natural, a range of structures is used competently and
the vocabulary is varied and generally appropriate. There are two or three lexical
errors only, e.g., ‘saveguard’.

= Accuracy
There are minor errors, but these are unobtrusive. There are some awkward
expressions, e.g., ‘take amiss what | am going to say’ and ‘integer tradition’.

e Appropriacy of Register and Format
The register is appropriate — neutral in tone but expressing the writer’s views
clearly.

e Organisation and Cohesion
The letter holds together well, with good use of cohesive devices. The introduction
and conclusion are clearly defined and well-expressed. The article is well
organised with competent use of paragraphing.

* Appropriacy of Register and Format
The register is appropriate — neutral in tone but expressing the writer’s views
clearly.

e Target Reader
This piece of writing has a positive effect on the reader.

Score allocated
Band 3 (on the five band scale)



Alliance

L’Alliance Francaise

L’Alliance frangaise est une association reconnue d’utilité publique créée en 1883.
Elle est présente dans 135 pays et accueille chaque année plus de 400 000 étudiants.

Elle a pour mission de :

- Développer I'enseignement de la langue francaise et le godt des cultures
francophones dans le monde ;

- Organiser des manifestations culturelles ;

- Rassembler, a I’étranger, les amis de la France.

L’Alliance francaise a un statut associatif de droit local, est apolitique et non
confessionnelle. Les Alliances du monde sont donc des associations autonomes
régies par le droit local et rattachées a I’Alliance francaise de Paris par un lien moral.

Ce statut bien particulier et le fait qu’elles travaillent le plus souvent en liaison avec
leur ville ou leur région, voire avec les autorités académiques ou les acteurs culturels
du pays, permettent aux Alliances francaises d’étre en parfaite harmonie avec leur
environnement local. Cette proximité facilite leur pérennité dans de nombreux pays.

L’originalité de I’'Alliance francaise réside également dans sa volonté de développer tout
a la fois I’enseignement de la langue francaise et le godt des cultures francophones
dans le monde. Ces deux éléments fondamentaux, associés a la promotion des cultures
locales, constituent une proposition « d’alternative culturelle ». Elle s’inscrit
clairement dans une volonté de faire vivre une plus grande diversité culturelle.

Dans un contexte culturel mondialisé, I’Alliance francaise a décidé de valoriser son
réle, ses missions et son statut. L’objectif est d’inciter davantage de personnes et
surtout les plus jeunes, a s’intéresser aux cultures francophones et a choisir
I’'apprentissage de la langue francaise.

L’Alliance francaise a également décidé de développer ses relations avec ses
différents partenaires : média, décideurs, organismes internationaux et ONG, relais
d’opinion, dirigeants d’entreprises,...
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Un Réseau Mondial En Pleine Expansion
Un vaste réseau ouvert au dialogue avec toutes les cultures du monde.

De la Terre de Feu aux confins du Canada, de la pointe du continent africain au nord
de I’Europe, sur I'immense territoire asiatique comme en Océanie, les 1081 Alliances
francaises, présentes dans 135 pays en 2004, accueillent chaque année plus de

400 000 étudiants et francophiles.

Un statut original qui favorise I'implantation et la pérennité.

Les Alliances francaises sont des associations autonomes régies par le droit local et
rattachées a I’Alliance francaise de Paris par un lien moral. Les Alliances francaises
sont apolitiques et non-confessionnelles, ce qui facilite leur implantation et leur
pérennité dans de nombreux pays. Elles existent au Pakistan comme a Cuba, en
Colombie, en Moldavie, en Angola, etc. Et lorsque le droit associatif n’existe pas, les
Alliances francaises ouvrent la voie. Le statut des Alliances requiert un
fonctionnement démocratique. C’est pourquoi I'ouverture d’une Alliance francaise
peut servir de propédeutique démocratique suivant les pays.

Elles prennent toujours leur source a I’étranger et sont I’expression de la volonté
locale de francophiles qui désirent partager leur amour de la langue et de la culture
frangaises avec leurs concitoyens.

Pionniére dans le domaine de I’enseignement du francgais aux étrangers, I’Alliance
francaise a inauguré des pratiques pédagogiques tenant compte de la langue
maternelle et des modes d’apprentissage de chaque public. Ces méthodes
conjuguent approche classique et ouverture aux nouveaux modes de communication.
Elle adopte de nouvelles technologies, noue de nombreux partenariats et diversifie
ses prestations :

- formations extensives et intensives,

- cours en entreprise,

- formations a theme,

- apprentissage en autonomie guidée,

- enseignement a distance,

- formation de formateurs...

Aujourd’hui, I’Alliance francaise apparait sans conteste comme une référence dans le
domaine de I’enseignement du francais langue étrangere.

La reconnaissance des diplémes qu’elle délivre, tant par le ministére de I’Education
nationale que par les groupements européens comme ALTE (Association of Language
Testers in Europe ), en témoigne avec éloquence.

La mission pédagogique est intimement liée a I’engagement actif de I’Alliance
francaise dans le champ culturel. Ainsi, les Alliances fondent leur identité sur le
maillage de la langue et de la création francaises, mais aussi sur le brassage
permanent des publics. Une langue vit pleinement lorsqu’elle se partage.

Une double mission : au-dela de la langue, la culture.

Au sein des Alliances frangaises, la mission pédagogique liée a I'apprentissage de la



langue francaise est prolongée par une politique culturelle ambitieuse qui prend des
formes diverses selon les pays : créations artistiques, spectacles vivants,
conférences, expositions, cinéma.

Partout dans le monde, les Alliances frangaises sont un trait d’'union
entre les cultures locales et les cultures francophones

L’ALLIANCE FRANCAISE DE PARIS
La spécificité de I’Alliance francaise de Paris

L’Alliance francaise de Paris garantit la cohérence et la pérennité du dispositif, veille
au respect des statuts et participe activement au recrutement des personnels
détachés mis a la disposition des Alliances francaises par le ministere francais des
Affaires étrangéres. Elle procéde également au suivi des subventions publiques
octroyées par les Affaires étrangeres a environ un quart des Alliances dans le monde.
La Direction des relations internationales de I’Alliance francaise de Paris assure un
conseil et une expertise permanents, tandis que I’'Ecole de I’Alliance frangaise de
Paris propose des formations pour enseignants, des expertises pédagogiques et des
certifications reconnues internationalement.

L’Alliance frangaise de Paris offre dans son Ecole Internationale trois services en
constante interaction :

- des cours de francais

- la conception et la passation d’examens

- la formation d’enseignants

Les Formations de I’Alliance Francaise de Paris
Formations initiales ou continues

DPAFP
Dipléme Professionnel de I’Alliance francaise de Paris

Ce diplome est I'aboutissement d’une formation de 5 mois qui se déroule en
présentiel a I’Alliance francgaise de Paris. La spécificité de ce cursus réside dans
I’alternance entre la théorie et la pratique ce qui permet aux stagiaires de confronter
leurs acquis théoriques a I'expérience du terrain.

Contenu
Le programme du DPAFP est composeé de trois périodes d’observations et de pratiques
de classe, accompagnées de séances de tutorat personnalisé, de travaux pratiques en
méthodologie et d’'un module d’observation de classes filmées. Les modules ,

< Back répartis entre apports méthodologiques et ateliers, sont consacrés, aux themes

suivants :

- la méthodologie d’'un domaine spécifique ;

- les outils pour I’enseignement a un public adulte ;

les outils pour I'enseignement a un public adolescent ;
- l'utilisation d’'un support d’enseignement particulier ;
- le développement personnel des enseignants.

Index »
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CESOP — FLE
Certificat de Stage d’Observation et de Pratique en FLE

Ce certificat est I’'aboutissement d’une formation d’un mois qui se déroule en
présentiel & I’Alliance francaise de Paris. La spécificité de ce cursus réside dans une
forte centration sur la réalité d’une classe de FLE.

Contenu

Le programme du CESOP — FLE est composé d’observations et de pratiques de classe,
accompagnées de séances de tutorat personnalisé, de travaux pratiques en
méthodologie, d’un module d’observation de classes filmées et d’'un module
consacré aux contenus socioculturels de I’enseignement du FLE ainsi qu’a la
pédagogie de la prononciation.

DAEFLE
Dipléme d’Aptitude a I’Enseignement du Francais Langue Etrangere

Cette formation a distance en partenariat avec le CNED (Centre National
d’Enseignement a Distance) s’adresse a toute personne se préparant a enseigner ou
enseignant déja le frangais a un public non francophone en France ou a I’étranger.
Elle permet d’acquérir ou d’actualiser des savoirs ou des savoir-faire professionnels et
de les valider au moyen d’un dipléme connu, délivré par I’Alliance francaise de Paris

Contenus

La formation comporte 6 modules capitalisables :

- Linguistique appliquée a I’enseignement du francais langue étrangere
- Didactique générale du francais langue étrangére

- Phonétique et pédagogie de la prononciation

- Méthodologie de I'’enseignement de la grammaire

- Méthodologie de I’enseignement de la civilisation et de la littérature

- Observation et guidage de classe

Déroulement

Les candidats peuvent suivre la formation en s’inscrivant aux différents modules dans
I’ordre qui leur convient et étaler cette formation sur un, deux ou trois ans.

Le matériel fourni par le CNED comprend les fascicules contenant les cours, les
cassettes vidéo qui les illustrent, des cassettes audio de documents authentiques, un
guide de travail et les corrigés-types des devoirs.

Chague module est I'occasion de deux devoirs suivis d’une correction personnalisée.
Les candidats disposent tout au long de leur formation d’un service de tutorat animé
par des formateurs de I’Alliance Frangaise de Paris.

Formation de Responsable Pédagogique

La formation de responsable pédagogique s’adresse a toute personne ayant en
charge la gestion des cours d’un centre de langue.
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Contenu

1. Présentation du domaine d’enseignement et sa relation avec le Cadre Européen

Commun de Référence (FLE ou enseignement d’autres langues étrangeres)

2. Réflexion sur ce qu’est un établissement d’enseignement de langues étrangéres
(centre de langue)

- la gestion de I'’équipe pédagogique

- la formation initiale et continue

3. Gestion des cours

- la mise en place des contenus (choix d’'un manuel, constitution de référentiel,
certifications, tests de placement...)

- la promotion

- I’environnement

- la gestion de I’équipe de formation

STAGES PEDAGOGIQUES

En Juillet et en aodt, I’Alliance frangaise de Paris accueille des professeurs pour un
complément de formation d’un mois autour d’apports théoriques, d’un partage
d’expérience et d’'une découverte de la capitale.

Contenu

Ces stages s’adressent a des enseignants en exercice ou aux titulaires d’un dipléme
de professeur de FLE n’ayant pas encore d’expérience professionnelle. lls sont aussi
I’occasion d’'une immersion linguistique et culturelle en France.

Trois grandes options sont possibles :

- Enseignement aux adultes et adolescents : réflexion méthodologique, mise a jour
des pratiques pédagogiques et développement de nouvelles techniques ;

- Enseignement aux enfants et pré-adolescents : recyclage en didactique du FLE,
mise a jour des pratiques pédagogiques, réflexion sur la problématique de
I’enseignement précoce d’une langue;

- Langue, culture et méthodologie : perfectionnement des compétences
linguistiques, actualisation des connaissances sur la France d’aujourd’hui, mise a
jour méthodologique.

Missions de Formation et D’Expertise

Les formateurs de I’Alliance francaise de Paris se déplacent a la demande.
Voici, a titre d’exemple, quelques domaines d’intervention envisageables :
- Méthodologie générale

- Méthodologie d’un domaine spécifique

- Enseignement a un public spécifique

- Accompagnement dans la mise en place de projets éducatifs

Les Certifications de L’Alliance Francaise de Paris

Quelle est la place des certifications Alliance francaise au niveau national et



international?

Partie intégrante de notre grande institution, visées par le Ministére de I'Education
nationale francais, elles jouissent de la notoriété mondiale de I’Alliance frangaise et
de la reconnaissance européenne du groupement ALTE, ce qui les a imposées dans
certains systémes scolaires nationaux et sur le marché du travail.

Leur offre favorise la diversité des réponses a des besoins en évaluation de
différentes natures.

Elles s’appuient sur le Cadre Européen Commun de Référence (CECR) du Conseil de
I’Europe (www.alte.org/members/french/af/french/index.cfm).

Comment les mettre en place?
Par exemple, en les intégrant dans I'offre de cours comme outil de validation des
compétences acquises lors de I'apprentissage.

Quelles sont les certifications Alliance francaise (publics grands adolescents/ adulte)

Certifications AF Niveaux du CECR Descriptifs des niveaux

CEFP1 A2 Maitrise de base du francais
indispensable dans diverses
situation courantes; par exemple, la
personne peut comprendre et
transmettre des messages simples.

CEFP2 Bl Maitrise limitée mais efficace de la
langue dans des situations
familieres; par exemple, la
personne peut participer a des
réunions de routine portant sur des
sujets familiers, notamment lors
d’échanges de simples
informations factuelles.

DL B2 Maitrise générale et éprouvée de la
langue dans diverses situations; par
exemple, la personne peut contribuer
aux discussions d’un point de vue
pratique.

DSLCF Cl Bonne maitrise d’usage de la
langue dans toute une gamme de
situations d’actualité; par exemple,
la personne peut participer de
facon assurée aux discussions et
aux réunions.

< Back DHEF C2 Excellente maitrise de la langue a
un degré supérieur dans la plupart
des situations; par exemple, la
personne peut argumenter en toute
confiance, donner des justifications

Index A et étre convaincante.




De nouveaux tests produits et diffusés par I’Alliance francaise de Paris
Les publics concernés par ces tests sont les jeunes apprenants et les adultes en
contexte professionnel.

Qu’est-ce que les « Tests Jeunes Apprenants » (TJA) ?
Les « Tests Jeunes Apprenants » s’adressent a un public d’enfants de 7 a 12 ans.

Au nombre de trois, ces tests visent des objectifs d’enseignement calibrés sur les
niveaux Al et A2 du CECR.

lls favorisent la motivation des enfants pour I’'apprentissage du francais par une
présentation attrayante et ludique. Chaque apprenant obtient une attestation de
réussite validant ses compétences.

lls sont un soutien pour I'institution en lui fournissant une méthodologie ainsi que
I'inventaire des contenus grammaticaux, lexicaux et les savoir-faire inhérents a un
programme de cours.

lIs rassurent les parents sur les contenus et les objectifs de I'apprentissage.

Tests Niveaux du CECR Descriptif des compétences Public
travaillées
Les Tests Jeunes CO/ CE/ EO/ EE Enfants de
Apprenants (limitée a la production
de mots ou de groupe
de mots)
-Pas a pas Al-1 7 ans
-En route Al-2 8/ 11 ans
-En vol A2-1 9/ 12 ans

Qu’est ce que Bulats?

Le test Bulats s’adresse a un public d’adultes en situation professionnelle.

Les versions informatisée et papier évaluent la capacité en compréhension orale, en
compréhension écrite, grammaire et vocabulaire des candidats.

Ces versions sont adaptatives et s’inscrivent dans un processus d’apprentissage de la
langue lié a un contexte professionnel.

Les tests d’expression orale et d’expression écrite permettent I’évaluation de ces
compétences.

< Back Facile d’utilisation, le test Bulats peut étre proposé en complément de toute formule
de cours a I'attention d’étudiants en FOS et des entreprises désireuses d’évaluer les
compétences de leur personnel lors du recrutement ou de la mise en place de
formations linguistiques (www.bulats.org).

Index »



informatisée
-Version papier
-version
expression écrite
-version
expression orale

Tests Niveaux du | Descriptif des compétences Public

CECR travaillées
Bulats De AlaC2 Tout apprenant en
-Version CO/ CE / grammaire et lexique | langue s’intéressant

CO/ CE / grammaire et lexique
Expression écrite

Expression orale

au monde professionnel

Contact: Service pédagogie et certifications serpedago@alliancefr.org
Informations www.alliancefr.org

< Back
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The CEFR Grids for Writing,
developed by ALTE members

Alliance

Alliance Francaise Sample Test Tasks
www.alliancefr.org

Report on analysis of Certificat de Frangais Pratique 1 Niveau A2
Target language of this test French

Target level (CEFR) of this test A2

Task number/name writing a letter

General Information about the writing component *

3 [Number of tasks in the writing paper |1

4  |Integration of skills Writing (with written prompt)
5 [Total test time 30 minutes

6 |Target performance level A2

7 |Channel Handwritten

8 |Purpose General French

Background to the Examination

Certificat d’Etudes de Francais Pratique 1 (CEFP1) is a general French qualification
which is part of the Alliance Frangaise Main-suite examinations. Set at level A2 of the
CEF, CEFP1 recognises the ability to cope with everyday written and spoken

< Back communications. It tests the language skills needed to survive in situations of
everyday life in a French-speaking environment.

CEFP1 is designed for learners whose French skills are adequate for many practical
purposes, including work, study and social situations which require a predictable use
of language.

Index »

* The numbers in the left hand column of the tables refer to the categories in the ALTE CEFR Writing Grid



Candidature
CEFP1 is taken by 2,000 candidates per year in over 50 countries which represent
more than 100 centres. Candidates are aged over 16.

Structure of the Test

CEFP1 tests the skills of Reading and Language Knowledge, Writing, Listening, and
Speaking — which Writing skills (Reading, Language Knowledge and Writing) weighted
(total score of the Test: 90 marks) at 40 and Oral skills (Listening and Speaking) at 50,
Producing skills (Writing and Speaking) weighted at 40 and Understanding skills
(Reading and Language knowledge, and Listening) at 50.

CEFP1 is administered in four separate papers. Paper 1 Listening, Paper 2 Reading,
Paper 3 Language Knowledge, Paper 4 Writing.

There is a raw score for each skill and two grades: pass or fail. Results are based on
candidates’ aggregate scores across the four skills.

The Certificat Francais de Francais Pratique (CEFP1- Writing Paper/Paper 4)

Writing component

The paper has a fixed format, with only one part. Candidates are assessed on their
ability to produce written French at word and sentence level. Candidate should be
able to give information, report recent events and describe people, objects, places
and activities as well as express simple opinions.... They should also be able to use
the words they know appropriately and accurately in simple contexts of daily life, and
be able to produce variations on simple sentences.

In the task, candidates have to answer in an informal letter (or postcard, e-mail) of
about 80 to 100 words, to a message, advert, letter.... The answer must be
recognisably linked to the question and the candidates should pay particular
attention to any information given in the question. Candidates should take into
account the person it is addressed to (relatives or friends).

Specific Information about the example task

Mark distribution

There are 10 marks for Paper 4 Writing. Candidates at this level are expected to show
their ability to deal with simple, straightforward information and begin to express
themselves in familiar contexts, write short simple letters related to personal
information. They have to be able to use a repertoire of basic language which enable
them to deal with everyday situations with predictable content. They are able to use
basic sentence patterns, use simple structures correctly, but still systematically
making basic mistake.

Two global criteria are taken into account when marking the written production:
communicative appropriateness (task fulfilment and discursive ability), and linguistic
ability (grammatical accuracy and lexical control).

< Back There are a maximum of 10 marks for the Writing component: 5 for the communicative
appropriateness and 5 for the linguistic ability.

http://www.alliancefr.org//pdf/Sujet CEFP1.pdf
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Task Rating

The rating scale takes the form of a list of marking criteria provided, which
interpretation and level requirement are given apart the marking grid, in the specific
examiner handbook.

The exam is marked by agreed examiners under the supervision of Team Leaders.
Mark scheme are discussed and standardisation meeting takes place before marking
begins. Marking is controlled by 5% double checking. The teacher training adviser
checks problem cases.

Effective Level

Pretesting on experimental versions with target students (a range of age, nationality
and socio-cultural groups is represented in the pre-test population which roughly
corresponds to that of the live candidature), and with experimented teachers
(feedback on the existing material is obtained by asking teachers for comments on the
difficulty and appropriateness of texts and items in reference to the CEFR descriptors).

Sample task:

Randonnée en montagne !
Vacances sportives: marche a pied, observation de
la nature..
Stage d’une semaine : 300 euros

www. Vacancessportives.fr

Depuis trois jours, vous participez a ce stage sportif.
Vous écrivez une lettre (d’environ 80 mots) a un(e) ami(e)
pour lui dire ou vous étes et pourquoi, ce que vous avez
fait et ce que vous allez faire les jours suivants. Vous
dites vos impressions et vous lui conseillez ou vous lui
déconseillez de participer a ce stage.



1) Task input/prompt

9 |Rubrics and instructions are in... French

10 |[Language level of rubric Same level of test A2

11 | Time for this task 30 minutes

12 | Control/guidance Semi-controlled

13 |Content Specified

14 | Discourse mode Personal specified letter

15 | Audience Friend

16 | Type of prompt Instruction/textual input: advert
17 | Topic Daily life, free time

18 |Integration of skills Reading

I1) Response (description of written response elicited by the prompt(s)/input)

19 | Number of words expected 80 to 100

20 [Rhetorical function(s) Description, giving options

21 |Register Informal

22 |Domain Personal

23 [Grammar Only simple grammatical structures

24 [Vocabulary Only frequent vocabulary

25 [Cohesion Extremely limited use of cohesive devices
26 | Authenticity: situational High

27 |Authenticity: interactional High

28 |[Cognitive processing Reproduction of known ideas only

29 | Content knowledge Personal, daily life, basic communication needs
30 |Task purpose Referential (telling)
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Iii) Rating of Task

31 |Known criteria Yes on paper and they can be viewed on the web site of
AF: www.alliancefr.org

32 |Task rating method [Analytical method

33 |Assessment criteria | Grammatical accuracy, cohesion and coherence, lexical
control, content, orthography

34 | Number of raters 2

Iv) Feedback to candidates

35 |Quantitative feedback Raw score and CEFR level

36 |Qualitative feedback None

Example answer

Chére Jing Le 8 oct

Comment c¢a va? Maintenant je suis en montagne. Je
participe a un stage sportif. Je l’ai trouvée sur
www.vacances sportives.fr. Je marchais a pied en
montagne. Je observais la nature. Il y avait beaucoup de
l’arbres. J’ai vu quelque animaux. Le paysage était treés
magnifique. Je vais marcher au sommet de la montagne. Je
suis un peu fatigué. Mais je suis content de participer a
ce stage. Je te conseille de participer a ce stage aussi.
Ce sera trés bon chose. Je te déconseille de apporter
beaucoup de choses.

Bisou! Xu

Commentary

This is a good answer to the question. The candidate has used correct letter format
with appropriate opening and close and early reference to the reason for writing. All
points have been covered and it is written in an appropriate style.

The range of language is appropriate to the needs of the task. There are some errors
of verbs and structure, for example: “je marchais”, “’je observais” which are minimal
linguistic errors for this level. Concerning vocabulary range, the candidate displays
only few lexical elements, different of those given in the instructions.

Score allocated
5/5 for communicative performance and 3/5 for linguistic ability, this gives a global
score of 8/10 for the achievement of the task.




The CEFR Grids for Writing,
developed by ALTE members

Alliance

Alliance Francaise Sample Test Tasks
www.alliancefr.org

Report on analysis of Certificat de Francais Pratique 2 Niveau Bl

Target language of this test French

Target level (CEFR) of this test Bl

Task number/name Part 2: writing a short message

General Information about the writing component *

3 | Number of tasks in the writing paper |2

4 |Integration of skills Writing (with written prompt)
5 |Total test time 40 minutes

6 |Target performance level Bl

7 | Channel Handwritten

8 |Purpose General French

Background to the Examination

Certificat d’Etudes de Francais Pratique 2 (CEFP2) is a general French qualification
which is part of the Alliance Francaise Main-suite examinations. Set at level B1 of the
CEF, CEFP2 recognises the ability to cope with everyday written and spoken
communications. It tests the language skills needed to interact in social and work

situations in a French-speaking environment.

CEFP2 is designed to learners whose French skills are adequate for many practical

purposes, including work, study and social situations which require a predictable use
of language
* The numbers in the left hand column of the tables refer to the categories in the ALTE CEFR Writing Grid
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Candidature
CEFP2 is taken by about 2,000 candidates per year in over 50 countries which
represent more than 100 centres. Candidates are aged over 16.

Structure of the Test

CEFP2 tests the skills of Reading and Language Knowledge, Writing, Listening, and
Speaking — which Writing skills (Reading, Language Knowledge and Writing) weighted
(total score of the Test: 80 marks) at 40 and Oral skills (Listening and Speaking) at 40,
Producing skills (Writing and Speaking) weighted at 40 and Understanding skills
(Reading and Language knowledge, and Listening) at 40.

CEFP2 is administered in four separate papers. Paper 1 Listening, Paper 2 Reading,
Paper 3 Language Knowledge, Paper 4 Writing.

There is raw score for each skill and two grades: pass or fail. Results are based on
candidates’ aggregate scores across the four skills.

Certificat de Francais Pratique (CEFP2- Writing Paper/Paper4)

Writing component

The paper has a fixed format, with two parts. Candidates are assessed on their ability
to produce written French at word and sentence level and whole text level. Candidates
should be able to give information, report recent events and describe people, objects,
places and activities as well as convey reactions to situations, express hopes, regrets,
and congratulate, apologize.... They should also be able to use the words they know
appropriately and accurately in simple contexts of daily life, and be able to produce
variations on simple sentences.

Part Two

In the task, candidates have to answer in a short message (note or e-mail...) of about
50 words, to a message, advert, letter or situation given by instructions.... The
message must be recognisably linked to the question and the candidates should pay
particular attention to any information given in the question. Candidates should take
into account the person it is addressed to (relatives or friends).

Specific Information about the example task

Mark distribution

There are 15 marks for Paper 4 Writing and only 5 marks for the second task.
Candidates at this level are expected to show ambition writing notes conveying simple
information of immediate relevance to friends, service people, teacher and others who
feature in their everyday life, getting across comprehensibly the points they feel are
important. They can take messages communicating enquiries, explaining problems.
They have to be able to use enough language to get by, with sufficient vocabulary to
express themselves with some hesitation and circumlocutions on topics such as
family, hobbies and interests, work, travel and current events, but lexical limitations
cause repetition and even difficulty with formulations at times.

Two global criteria are taken into account when marking the written production:
communicative achievement (content, language use or speech act) and linguistic
ability (grammatical accuracy and lexical control).

There are a maximum of 5 marks for this part of the Writing component: 3 for
communicative achievement and 2 for linguistic ability.
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http://www.alliancefr.org//pdf/Sujet CEFP2.pdf

Task Rating

The rating scale takes the form of a list of marking criteria provided, which
interpretation and level requirement are given apart the marking grid, in the specific
examiner handbook.

The exam is marked by agreed examiners under the supervision of Team Leaders.
Mark scheme are discussed and standardisation meeting takes place before marking
begins. Marking is controlled by 5% double checking. The teacher training adviser
checks problem cases.

Effective Level

Pretesting on experimental versions with target students (a range of age, nationality
and socio cultural groups is represented in the pre-test population which roughly
corresponds to that of the live candidature) and with experimented teachers
(feedback on the existing material is obtained by asking teachers for comments on the
difficulty and appropriateness of texts and items in reference to the CEFR descriptors).

Sample task:

Rédigez un message court mais clair et précis (environ 50 mots) en relation avec la
situation suivante :

Exp. : sophie.durandwanadoo.fr
Dest : catherine.martinfree.fr
Date: Jeu 30 oct. 2003 10h38
Objet: conseils pour I1”anglais

Catherine,

Je sais que tu as appris I’anglais assez rapidement et
que tu mattrises bien la langue orale maintenant. Je
connais les bases mais j’ai besoin de parler couramment
pour mon travail. J’aimerais que tu me donnes deux ou
trois conseils en quelques lignes.

Réponds-moi vite !

Vous étes Catherine et vous répondez a Sophie dans un bref e-mail



1) Task input/prompt

9 |Rubrics and instructions are in... |French

10 |Language level of rubric Bl

11 | Time for this task 40 minutes for the two tasks

12 | Control/guidance Semi-controlled

13 [Content Specified

14 [Discourse mode Specific message

15 |Audience Friend

16 |Type of input Instruction/textual input: message
17 |Topic Daily life

18 |Integration of skills Reading

I1) Response (description of written response elicited by the prompt(s)/input)

19 [Number of words expected 50

20 [Rhetorical function(s) Description, giving options, expressing feelings
21 |Register Informal

22 |Domain Personal

23 [Grammar Mainly simple grammatical structures

24 [Vocabulary Mainly frequent occuring vocabulary

25 [Cohesion Limited use of cohesive devices

26 |[Authenticity: situational High

27 |Authenticity: interactional High

28 |[Cognitive processing Reproduction of known ideas only

29 | Content knowledge Personal, daily life, basic communication needs
30 |Task purpose Referential/emotional




< Back

Index »

Iii) Rating of Task

31 |Known criteria Yes on paper and they can be viewed on the web site of
AF www.alliancefr.org

32 |Task rating method |Analytical method

33 | Assessment criteria | Grammatical accuracy, cohesion and coherence, lexical
control, content, orthography

34 | Number of raters 2

iv) Feedback to candidates

35 |Quantitative feedback Raw score and CEFR level

36 |Qualitative feedback None

Example answer

Parle tout le temps et n’a pas peur, parce que c’est la
seule solution.

Ecouter a la radio est trés efficace.

Fais attention aux erreur que tu fais régulierement.
Mais n’oublie pas qu’il faut pas avoir honte et 1l fTaut
pas avoir peur

Bon courage !

Commentary

This is a good answer to the question: good efficiency for communicative skill.

The message is in complete adequacy with the prompt. The situation is adapted to the
target reader and message is written in an appropriate style according to the reader.
Concerning grammatical accuracy, candidate has a rather good control. He/she can
communicate with accuracy. He/ she can use different forms and tenses to make
suggestion.

Score allocated
3/3 for communicative performance and 1/2 for linguistic ability which gives a global
score of 4/5 for the achievement of the task.



The CEFR Grids for Writing,
developed by ALTE members

Alliance

Alliance Francaise Sample Test Tasks
www.alliancefr.org

Report on analysis of Diplome de Langue Niveau B2
Target language of this test French

Target level (CEFR) of this test B2

Task number/name Part 2 of Paper 4

General Information about the writing component *

3 [Number of tasks in the writing paper |2

4  |Integration of skills Writing (with written prompt)
5 [Total test time 75 minutes

6 |Target performance level B2

7 |Channel Handwritten

8 |Purpose General French

Background to the Examination

Diplome de Langue (DL) is a general French qualification which is part of the Alliance
Francaise Main-suite examinations. Set at level B2 of the CEF, DL recognises a good
<Back competence in all the language skills: understand extended speech, read articles and
reports concerned with contemporary problems, interact with a good degree of fluency
and spontaneity, present clear, detailed descriptions on a wide range of subjects,
explain a viewpoint, write essay or report, passing on information or giving reasons in
RG@ support of or against a particular point of view.

* The numbers in the left hand column of the tables refer to the categories in the ALTE CEFR Writing Grid



